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METHODOLOGICAL ASPECTS OF SUPPORT  

FOR NON-SPEAKING CHILDREN USING ALTERNATIVE 

COMMUNICATION SYSTEM 

Abstract.
 
The article deals with the issues of teaching children with dis-

abilities, among whom ‘non-speaking’ children make up a considerable 

part, by means of supplementary and alternative communication. The au-

thors provide a description of the system of pictographic code, the methods 

of teaching how to use the pictographic code, the sequence of formation of 

the need to independently initiate communicative contacts with the interloc-

utor via the means of alternative and (or) supplementary communication. 

The methods of rehabilitation-pedagogical work employing the system of 

alternative communication facilitate active interaction with non-speaking 

children and create conditions for their feasible socialization. In order to 

organize the methodologically accurate sequence of work with non-

speaking children, the use of pictographic code in each concrete case allows 

solving the three problems highlighted in the article. First, while preparing 

children for socialization, it is necessary to teach them to decode numerous 

messages and communication signals coming in this form via various con-

tacts with the environment. Second, it is important to promote children’s 

expressive speech. Third, it is necessary to involve children in alphabetical 

reading via replacing symbolic images by graphical images of letters. 

The article describes the specific features of a code vocabulary. It is 

stressed that the words belonging to the same semantic group should ex-

press, as far as possible, one and the same idea. The symbols should reflect 

the broadest notions possible. The authors describe the background color for 

the pictograms worked out by them. Correlation of the word grammatical 

categories with the colored background is a special strategy aimed to teach 

functional ties between sentence elements through involving syntax. The 
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authors suggest a sequence of actions to teach the child to use pictographic 

code. The article singles out stages of work with pictograms, and describes 

exercises on the use of the system of pictographic symbols represented by 

two groups: exercises on acquisition of the system of pictographic symbols; 

exercises on application of the system of pictographic symbols. 

Keywords: alternative communication; pictographic codes; pictographic 

symbols; children with speech disorders; speech disorders; logopedics; non-

speaking children. 
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Efficient use of supplementary 

and alternative communication sys-

tems allows providing children with 

linguistic knowledge, because while 

acquiring word usage skills repre-

sented by graphic symbols they 

learn to connect and organize these 

symbols, programming their utter-

ances in this way. 

The main tasks of teaching alter-

native and supplementary communi-

cation systems are the following: 

– formation of the skills of visual 

and/or auditory concentration upon 

the speaking and/or gesticulating 

interlocutor, “speaking” and musi-

cal toys, realistic pictures, photos, 

and graphic symbols; 

– formation of the skills to dis-

tribute attention between an object, 

image, and symbol/symbols as 

means of communicative problem 

solving; 

– formation of a wish or need to 

imitate emotional, gestural, panto-

mimic and verbal strategies of in-

teraction with the interlocutor; 

– formation of the skills to imitate 

everyday life, instrumental and 

game-based actions, ability to per-

form them in a certain order in vari-

ous communicative situations (situ-

ation-personal, business-personal, 

object-oriented communication); 

– formation of the skills to under-

stand the essence and necessity of 

establishing communication and its 

consequences; 

– formation of the skills to under-

stand gestures, realistic images, 

© Baryayeva L. B., Lopatina L. V., 2018 
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words, graphic symbols, their se-

quences, which are used to express 

direct address of one interlocutor to 

the other; activization of the child’s 

non-verbal intellect; 

– acquisition of the corresponding 

instruments of alternative or sup-

plementary communication system; 

– activization of the correspond-

ing response strategies on the basis 

of the communication means al-

ready acquired; 

– formation of the need to inde-

pendently initiate communication 

with other people with the help of 

the alternative and/or supplemen-

tary communication means; 

– automation of the elementary 

communicative skills acquired in 

various situations in accordance 

with the communicative aim (task) 

[1; 3; 5; 14; 16; 17; 19; 20]. 

The effectiveness of teaching 

application of alternative and sup-

plementary communication may be 

ensured by provision of certain 

conditions:  

 algorithm of acquisition and in-

troduction of graphic symbols;  

 formation of understanding of 

the meanings of the symbols intro-

duced;  

 realization of the opportunity to 

use the symbols learnt immediately 

to solve communicative problems;  

 constant support and commen-

tary of any communicative signal 

produced by the child;  

 application of various forms of 

interaction;  

 inclusion of teaching communi-

cation as an inseparable part of the 

child’s life in the educational, reha-

bilitative and developing process 

and the process of family education;  

 proper attention to the needs and 

interests of the child;  

 combination of various tools of 

instruction;  

 polysemantic nature of the sym-

bols content;  

 expansion of the range of com-

municative partners and communi-

cative situations the level of varia-

bility of which is determined by 

their potential content actualized by 

the lexicon, arsenal and conscious 

acquisition of the communication 

means, the child’s level of inde-

pendence, object and nature of help, 

and the strategies of the communi-

cative behavior stimulation [1; 3; 

17; 19; 20]. 

Proceeding from the assumption 

that communication is a special 

kind of activity, all rehabilitation-

pedagogical work should be orga-

nized in such a way that would 

combine the main components of 

activity in general: motivational 

(Why should the child get in com-

municative interaction?); goal-

setting (What should they get in 

communicative interaction for?); 

and executive (How can they get in 

communicative interaction?) [15; 

18]. 

The realization of the content of 

teaching communication is carried 

out in correspondence with the level 
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of formation and quality of the fea-

sible communicative means, state of 

the sensory, motor and cognitive 

spheres, development of mimetic, 

object-practical, playing and 

signemic-symbolic activity and the 

personality traits of the child. Age-

related criterion is not determinantal 

in the choice of the learning con-

tent. 

The following communication 

means can be used: motor feasible 

and motivated gestures; objects 

(their parts, miniature copies) pos-

sessing the features of tactile and/or 

olfactory similarity, in the process 

of manipulating which children get 

information not only about the 

form, size and color, but also about 

the texture, smell, weight, tempera-

ture, etc.; realistic images (pic-

tures), photos and graphic symbols. 

The system of pictographic sym-

bols (pictographic communication – 

PIC) is one of the effective means 

of teaching non-speaking children 

to communicate. It is based on the 

use of pictograms – special so-

called nonverbal communication 

means, visual speech codes, which 

are regarded as primary communi-

cation means preceding the for-

mation of linguistic communication 

means and constituting the neces-

sary basis for their development, or 

as basic communication means. 

The article highlights the issues 

of organization of communication 

via graphic symbols – pictograms. 

Pictographic communication (PIC, 

pictograms) was worked out in 

Canada (Maharaj, 1980) [17; 20]. 

The term “pictogram” denotes 

representation of the written text by 

means of a picture. Pictograms can 

be classified according to many 

categories in correspondence with 

the object or idea they reflect. The 

advantage of using pictographic 

symbols – pictograms – consists in 

the fact that all participants of 

communication are well aware of 

such signs and can operate the same 

images. 

The use of pictographic code in 

each concrete case allows solving 

three main problems. Let us dwell 

on them in more detail. 

1. Preparation of children for so-

cialization through teaching them to 

decode numerous messages and 

communication signals coming in 

this form via various contacts with 

the environment (in public places, 

everyday life, at a shop, etc.), 

which, undoubtedly, grants partial 

social independence. 

2. Support (or, in severe condi-

tions, substitution) of expressive 

speech. 

3. Involvement of children in al-

phabetical reading via replacing 

symbolic images with graphic im-

ages of letters. And even if the pic-

tographic code is not an obligatory 

stage of teaching reading, it might 

be considered a transition to it. 

The structure of the code vocab-

ulary reveals the core vocabulary 

(the major part of vocabulary, about 
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80% of all words, irrespective of the 

topic and the child’s age), and the 

peripheral vocabulary (words sup-

plementing the content of the lexi-

cal nucleus) ensuring possibility of 

differentiated communication on 

certain topics [2]. 

The volume of the code vocabu-

lary represented by pictograms 

should be enough to allow the child 

not only to communicate in class, 

everyday life, at various offices, and 

at home but also to promote acqui-

sition of building more complex 

grammatical constructions. This is 

closely associated with acquisition 

of alphabetical writing and reading. 

Each pictogram should corre-

spond to one or maximum two 

words, if in the latter case the no-

tional word is used with a preposi-

tion and, together with it, denotes 

one idea. The code should be logi-

cal: the words belonging to the 

same semantic group should ex-

press, as far as possible, one and the 

same idea. The symbols should re-

flect the broadest notions possible 

(for example, the verb est’ (to eat) 

should be applicable in relation to 

both animals and people, that is 

why we should avoid denoting it by 

the pictograms showing fork and 

knife). 

The words of the code system 

are classified in accordance with the 

basic grammatical categories. Dif-

ferentiation of the grammatical cat-

egories is based on the use of a col-

ored background. 

The background colors in the 

pictograms worked out by us are 

systematized in the following way: 

nouns – blue; verbs – red; adjec-

tives – green; adverbs, prepositions, 

conjunctions – black [3; 4; 5; 6; 7; 

8; 9; 10; 11; 12; 13]. Correlation of 

different parts of speech designated 

by one and the same symbol with 

the corresponding colored back-

ground is obligatory. Correlation of 

the word grammatical categories 

with the colored background is a 

special strategy aimed to teach 

functional ties between sentence 

elements through involving syntax. 

Graphic symbols (pictograms) 

are to be accompanied by captions 

in the language of the user, in our 

case in Russian. This facilitates 

further teaching the child global 

reading. Graphic symbols providing 

information at public places make 

up a separate category of words. 

Teaching on the basis of alterna-

tive system should be conducted in 

a way as if the child were taught to 

speak with the help of oral speech. 

The first “step” in such teaching 

is affective communication emerg-

ing since the first months of the 

child’s life. During interaction with 

the baby, it is necessary to watch if 

the child’s posture is comfortable to 

see and hear the interlocutor. While 

communicating, the visual and tac-

tile contact with the baby, constant 

support of interest, and commenting 

on their actions are especially im-

portant. 
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The sequence of activities dur-

ing teaching the child to use picto-

graphic code looks in the following 

way. 

1. Acquaintance with the object 

(with the purpose of finding out if 

the child associates the name with 

the object correctly enough). Ob-

jects may have different textures. 

Models of objects can be used in-

stead of real objects. 

2. Correlation of the object with a 

realistic image – a picture (pictures 

should be clear-cut, bright, non-

stylized). 

3. Correlation of the object with a 

photo (these should be photos of 

real people and objects). 

4. Identification of a symbol, i.e. 

correlation of a real object/realistic 

image/photo with a graphic symbol 

– pictogram. 

5. Doing exercises on the use of 

pictographic code (exercises on 

involvement in code acquisition – 

exercises on the usage). 

6. Use of the graphic symbols 

learnt in various communicative 

situations. 

The first graphic symbols should 

reflect the objects or occupations 

preferred by the child and acting as 

stimuli motivating towards initia-

tion of communication: for exam-

ple, pictograms showing favorite 

toys, dishes, clothes, etc. Graphic 

symbols should be easy to perceive, 

recognize and “read”. As we have 

mentioned above, graphic symbols 

are to be accompanied by captions 

facilitating teaching the child global 

reading and allowing the interlocu-

tors to easily understand their mean-

ings. The choice of the graphic sym-

bols should be determined by the 

zone of proximal development and by 

the information obtained in the pro-

cess of interview of the parents, spe-

cialists working with the child, and on 

the basis of own observation. 

Further work on acquisition of 

new symbols is planned with re-

gards to the zone of proximal de-

velopment, which ensures the edu-

cative nature of the process of 

learning. The functionality of the 

pictographic code, i.e. the ability to 

turn to the symbols in case of need, 

is a most important element of 

teaching how to use it. The learnt 

symbols should be regularly re-

viewed lest they should be forgot-

ten. New symbols are introduced 

incrementally. Not more than one 

new symbol is recommended to be 

presented at a lesson. 

If necessary, the teacher-

logopedist helps the child to operate 

the symbols in the technique chosen 

by them. Holding the child’s hand, 

they can help the child to take the 

necessary pictogram; point at the 

pictogram with the child’s finger; 

touch the pictogram with the child’s 

hand; point at the pictogram with 

their hand; name the pictogram; 

enumerate the pictograms empha-

sizing the right one with their voice; 

and urge the child to point at the 

pictogram. 
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Acquisition of graphic symbols 

and methods of transmitting graphic 

information is achieved via differ-

ent ways: in the process of repeat-

ing after the teacher-logopedist; in 

the course of independent repetition 

of not only a familiar model but of 

the one not known so well; in the 

process of independent passing of 

graphic information. 

The final goal of the work con-

sists in the formation of the child’s 

skills to use the alternative commu-

nication system as a learning and 

communication tool spontaneously 

and effectively. 

A lesson is the organizational 

form of teaching alternative com-

munication means. With reference 

to the stage and learning tasks, there 

may be diagnostic lessons; lessons 

at which children are acquainted 

with graphic communication means 

(pictograms); and lessons-trainings 

(learning how to use graphic means 

of communication). 

The following sequence of work 

is recommended with the view of 

methodologically correct introduc-

tion of the child into the world of 

pictograms, and with the aim of 

teaching them to use this system of 

graphic symbols. 

At stage one, the child gets to 

know the pictogram and establishes 

the relationship between the real 

object and its graphic image. Hav-

ing shown the real object, the teach-

er-logopedist finds out if the child 

has formed a precise association 

between the name and the object 

itself, whether they can choose and 

indicate the named object among a 

multitude of other objects. If the 

child performs the task correctly, 

the teacher-logopedist shows them 

colored pictures with the image of 

this object. In order to make the 

process of entering the world of 

pictographic images easier various 

posters with the images of different 

objects, kinds of activity, human 

emotions (faces), and the like are 

hung on the walls of the room the 

child lives in, and in the corridors 

and classrooms of the children’s 

institution they attend. These imag-

es are accompanied by the corre-

sponding pictograms, i.e. the sym-

bolic images. Thus, aided by the 

teacher, the child learns to correlate 

the real object with its pictogram. 

This work should be started with 

the words and objects most familiar 

and significant for the child. And it 

should be remembered that the 

number of the pictograms intro-

duced and the tempo of their acqui-

sition by the child are determined 

by the level of their intellectual de-

velopment (moderate or severe in-

tellectual disability), and the indi-

vidual ability to acquire new 

knowledge. Later on, it is recom-

mended to pass on from the demon-

stration of images of separate ob-

jects and actions, from the estab-

lishment of relationship between the 

real image and the pictogram, to the 

creation of thematic pictographic 
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stands (about food, daily routine, 

spare time, etc.). This work is based 

on the idea of “The Scenery”. 

While introducing the child to 

the world of pictograms, it is neces-

sary to make sure that the child can 

correlate the real object with its 

graphic image. If the child is unable 

to produce the simplest vocal re-

sponses denoting affirmation or ne-

gation, it is necessary to find and 

reinforce the gestures feasible for 

them which would become the sym-

bols of affirmation and negation. 

The first stage of the work with 

pictograms is the time of expansion 

of the child’s vocabulary and accu-

mulation of the maximum number 

of symbols for initiation of commu-

nication and learning, activization 

and development of the cognitive 

sphere of the child, and formation 

of preconditions for the develop-

ment of verbal speech. 

Stage two of the work with pic-

tograms focuses on expansion of the 

child’s communication sphere with 

the help of communicative code. To 

solve this problem, we recommend 

keeping a diary of personal life of 

each child. The pages of this diary 

should contain a certain sequence of 

pictures, photos and pictograms 

supplemented with captions ex-

plaining the depicted situation. Such 

a diary helps the child to organize 

the process of interaction informing 

another person about an event im-

portant for them. Later on, the child 

can use the images from their diary 

to send forth information about the 

events which are personally not 

significant but taking place in real 

life. Thus, the child develops a skill 

to transfer symbols upon other situ-

ations, i.e. the capability to pass on 

information and to widen the scope 

of communication is expanded. The 

work at this stage facilitates coher-

ent nonverbal speech and improves 

and enriches communication. 

At stage three, special attention 

is paid to grammatical structuring 

presupposing division of the sen-

tence into words, answers to ques-

tions, teaching the child graphic 

symbols denoting the grammatical 

categories of gender, number, etc. 

The communicative code facilitates 

work both with the word and the sen-

tence: its construction, grammatical 

formation, etc. At this stage, the child 

learns to select the right pictogram 

from the set independently. The child 

forms the ability to organize the pic-

tograms into a logical sequence con-

stituting grammatically connected 

sentences or short coherent texts. The 

use of nonverbal communication 

means under the conditions of pur-

posive systematic pedagogical inter-

vention stimulates the emergence and 

development of oral speech. 

Thus, the system of work with 

nonverbal communication means 

targeted at the development of the 

child’s productive mechanisms of 

information procession as a basis 

for the formation of the skills of 

communicative behavior presup-
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poses the initial formation of the 

concept of the sign (pictogram); 

formation of the generalized con-

cept on the basis of the signs learnt; 

reinforcement of the skills of inde-

pendent activity with the picto-

grams; and skills of independent 

orientation in the system of the sug-

gested signs. 

The exercises on the use of the 

system of pictographic symbols are 

subdivided into two groups: exer-

cises on acquisition of the system of 

pictographic symbols; exercises on 

application of the system of picto-

graphic symbols. 

The system of exercises on ac-

quisition of pictographic symbols 
includes nine categories. 

1. Recognition exercises. Their aim 

is to teach the child to produce ade-

quate response to the objects and 

abstract notions, perceived and 

named, independently or with the 

teacher’s help using feasible means 

(verbal – to name, nonverbal – to 

take, point at, etc.). 

2. Reproduction exercises. Their 

aim is to form the skills to denote 

several or all basic components of 

the named or perceived image ver-

bally or nonverbally. 

3. Association exercises. The skills 

of spontaneous or regulated expres-

sion of simple connection between 

two demonstrated objects or images 

are formed in the process of doing 

these exercises. 

5. Classification exercises, presup-

posing the formation of the skills to 

unite two (or more) objects and/or 

their images according to a suggest-

ed or independently chosen criterion. 

6. Correction exercises, forming 

the skills to find and correct mis-

takes independently or with the help 

of an adult. 

6. Multiple choice exercises. Their 

aim is to teach the child to choose 

the right pictographic symbols from 

a series which can extend the mean-

ing of the sentence or text inde-

pendently or with the help of an 

adult. 

7. Analysis and synthesis exercises, 

aimed at teaching the child to unite 

various pictographic symbols into 

an “utterance”. While doing such 

exercises, the child is to point 

at/name what they particularly 

include in the general meaning of 

this unity. 

8. Seriation exercises. In the pro-

cess of doing them, the child is 

taught to place series of pictograph-

ic symbols in a logically arranged 

sequence independently or with the 

help of an adult. 

9. Depiction exercises. Their aim 

is to teach the child to express their 

thought using given pictographic 

symbols, and to depict the missing 

ones if necessary. 

Exercises on application of the 

system of pictographic symbols are 

represented by two categories. 

 

1. Exercises the execution of 

which needs simultaneous applica-

tion of several operations previous-
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ly formed while doing exercises on 

acquisition of the system of picto-

graphic symbols. 

2. Grammar exercises forming the 

child’s notions about the morpho-

logical and syntactical structure of 

the language. 

Acquaintance of the child with 

the sign-symbol and specification 

of its understanding goes along the 

following lines. 

● Symbol identification. The 

teacher demonstrates the picto-

grams, for example, eyes, nose, 

mouth, doll, cap to the child one 

after another. The child is to recog-

nize them and correlate them with 

real objects or their realistic images 

in the pictures. 

● Choice of the right pictogram 

from a series. The teacher shows the 

child a number of pictograms (for 

example, nose, mouth, ears, eyes). 

The child is to recognize and point 

at the one the teacher has named 

(similar exercises can be done with 

other parts of speech). 

● Choice of two identical picto-

grams from a series (for example, 

doll – bear – car – doll; cap – cap – 

coat – dress; drink – eat – drink – 

play). 

● Choice of the identical picto-

gram from among a number of oth-

ers. For example, the child holds the 

pictogram cup in their hand. The 

task is to place the pictogram be-

neath the identical one in the series 

(plate – glass – cup – spoon – sau-

cer). 

● Constructing sentences with the 

help of pictograms. The teacher 

places the pictograms denoting a 

boy (girl), action (playing), toy 

(ball, doll, etc.) in random sequence 

and pronounces the sentence: I am 

playing ball (with a doll, etc.). The 

child is to place the pictograms in 

the sequence the words are pro-

nounced in, in order to make up the 

needed sentence. 

● Choice of the pictographic im-

ages of the sentence the teacher 

pronounces from a number of oth-

ers. For example, the pictograms of 

the sentences I am eating an apple 

and I am drinking tea are set out in 

front of the child. The teacher pro-

nounces one of the sentences, and 

the child is to point at the right pic-

tographic image. 

● Choice of the sentence the 

teacher pronounces from two sen-

tences represented by pictograms. 

For example, the pictographic im-

age of the sentence I am dressing a 

doll is placed in front of the child. 

The teacher pronounces two sen-

tences: I am dressing a doll and I 

am drawing a house or I am dress-

ing a doll and I am feeding a dol. 

The child is to point at the right 

pictographic image. 

Special elementary communica-

tive devices are created in the pro-

cess of teaching: communicative 

diary of the child (thematic set of 

pictograms); communicative calen-

dar; communicative board (includ-

ing “choice board” and “wish 
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board”); visual routine and learning 

timetable which can be supplement-

ed with a box of deeds done; com-

municative books; photo album in 

which photos are accompanied by 

the corresponding pictograms. 

The content of special elemen-

tary communicative devices should 

ensure the child’s communication in 

various communicative situations 

and be determined by a joint effort 

of the parents and all specialists 

working with the child. 

The use of visual material – pic-

tograms – in learning allows pupils 

to master “reading” the information 

(with the help of the teacher) pre-

sented on thematic pictographic 

stands. Pictograms are also used at 

various game-based lessons, for 

example, in games and game-based 

exercises on recognition of the ve-

hicles the pupils see in everyday 

life. Game-based and figurative 

verbal activities on acquisition of 

elementary rules of behavior in the 

street and on the road in the course 

of games using the elements of the 

game “Traffic Alphabet” (steering 

wheels, traffic light, traffic signs) 

are held using a pictographic 

scheme which includes various 

“Safety Signs”. While teaching 

children to cross the street on a pe-

destrian crossing when the lights are 

green, to recognize the traffic con-

trol signals and the pedestrians’ 

actions at the change of traffic 

lights, alternative and supplemen-

tary communication can also be 

used: choice of pictograms reflect-

ing the actions matching the traffic 

light signals. This activity, for ex-

ample, can become a basis for a 

practical session “I am learning to 

be a pedestrian”. 

A promising line of further work 

on the given method consists in 

creation of a “pictographic” reading 

book to the textbook “Alternative 

Reading for Children Using Alter-

native Communication Means”. 

Children’s works of literature or 

short stories specially made up by 

the teacher can be selected as a ba-

sis of pictographic texts. 

Communicative books may be 

created for the children, and in part-

nership with them. A communica-

tive book should contain a graphic 

instruction representing a certain 

situation: “Birthday”, “Visit to 

Grandmother”, “New Year Holi-

day”, etc. The child’s arsenal may 

include several topical communica-

tive books with the help of which 

communication is promoted in vari-

ous situations of communication (in 

public places, at educational institu-

tion, on a journey, etc.). It is rec-

ommended the communicative book 

should have “Contents” for better 

orientation. 

A system of pictographic codes 

can become a basis for organization 

of not only communication but also 

education of children, their prepara-

tion for acquisition of reading and 

writing. If successful acquisition of 

writing presupposes a sufficient 
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level of development of morpholog-

ical and syntactical generalizations, 

written grammar exercises facilitat-

ing the formation of children’s ideas 

about the morphosyntactical struc-

ture of the language are offered to 

them after they have reached a cer-

tain level of cognitive and linguistic 

development. It is necessary to keep 

in mind the relationship between the 

core vocabulary and the peripheral 

vocabulary while designing com-

municative devices. 
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Abstract.
 
This paper considers the problem of provision of psycho-

pedagogical and socio-pedagogical support to children with disabilities on 

the borderline between two theoretical paradigms: support and tutorship. 

The authors have made an attempt to take into account the most urgent method-

ologically validated and practically oriented approaches within both paradigms 

and to create a pedagogical model of support for children with disabilities and 

the members of their families at the intermediate secondary school stage of 

learning. The study is based on the data obtained in an inclusive education insti-

tution – Chelyabinsk Secondary General Education School No 73. The authors 

analyze the changing value-based orientations, support stages, opportunities of 

modification of individual educational programs, and the process of formation 

of value-based learning and personal aims in the child on concrete examples. 

The chances of performing the functions of the tutor by the pedagogues of the 

school support team of specialists have been considered. The article makes a 

conclusion that it is desirable that these functions be performed by a specially 

trained pedagogue — a tutor of children with disabilities. As a result, a tested 

model of pedagogical support for children with disabilities by a tutor realized 

under the conditions of integrated education at the intermediate secondary 

school stage of learning has been substantiated and presented. The tutor support 

model presupposes the following stages: 1) motivational (diagnostic) stage; 

2) orientation (consultative-project) stage — discussion of the variants of the 

problem solution with all those interested, making predictions about the effec-

tiveness of each variant, choice of methods; 3) content-operational (activity-

based) stage; 4) assessment (reflective) stage. 
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Introduction 

The modernization of the Rus-

sian system of education and the 

change of the educational paradigm 

in the early 21
st
 century are oriented 

towards improvement of the quality 

of education process on the basis of 

actualization of the personal poten-

tial of persons with disabilities 

(SEND). The problems existing in 

the sphere of child health protection 

and the concerns about the future of 

the country and its safety urge the 

organs of state power of the Russian 

Federation, the local government, 

the pedagogical community and the 

public at large to take immediate 

action to improve the state of the 

children and their protection. 

Nevertheless, many problems 

are still far from being solved. The 

issue of tutor support for children 

with disabilities at general educa-

tion institutions under the condi-

tions of inclusive education is one 

of such problems. 

Under the Federal Law “On Ed-

ucation in the Russian Federation” 

No 273 (Article 44), the parents 

(lawful representatives) of under-

age pupils have the right to choose 

the form of education taking into 

account the child’s opinion, as well 

as the recommendations of the psy-

cho-medico-pedagogical commis-

sion [16]. 

In the modern social context, 

many parents insist on educating 

their children with disabilities at 

mainstream education institutions, 

which is determined by the priority, 

first, of the issues of socialization of 

children with disabilities, second, of 

the problems of acceptance of per-

sons with disabilities by the sur-

rounding people and by society at 

large, and, third, of the questions of 

getting high-quality education and 

complex rehabilitation-pedagogical 

assistance. The ideas expressed 

above allowed us to formulate the 

research problem which consists in 

© Ekzhanova E. A., Reznikova E. V., 2018 
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working out a model of pedagogical 

support for children with disabilities 

by a pedagogue-tutor realized under 

the conditions of inclusive educa-

tion at general education institu-

tions. 

The given problem is brought 

about by the contradiction between 

the existing difficulties in the de-

velopment of the system of general 

education and pedagogical support 

for persons with disabilities and the 

lack of scientific research and 

works on methods of their support 

by a pedagogue-tutor under the 

conditions of inclusive education. 

Thus, elaboration of a model of 

pedagogical support for children 

with disabilities by a pedagogue-

tutor under the conditions of inclu-

sive education is one of the urgent 

issues of the education system un-

der the conditions of inclusive edu-

cation realization. 

And our research has revealed 

one more aspect of the problem – it 

is necessary to cast a non-biased 

glance on the issues of support for 

persons with disabilities from the 

point of view of tutorship as a new 

model of interaction between an 

adult educator and a pupil. It is 

common knowledge that tutorship 

is a special pedagogical tradition 

that ensures design of individual 

educational programs of students 

and supports the process of individ-

ual education at secondary and 

higher schools and in the system of 

supplementary and continuing edu-

cation. The phenomenon of tutor-

ship is closely connected with the 

history of medieval European uni-

versities. The idea of tutorship came 

to us from Great Britain where it 

appeared in the classical English uni-

versities of Oxford and Cambridge, 

and, based on the pivotal idea of indi-

vidualization, it is being actively de-

veloped at present. In Russia, special 

interest in this phenomenon is associ-

ated with the names of O. S. Gazman 

and P. G. Shchedrovitskiy, although 

ideas of tutorship are already found 

in the works by L. S. Vygotskiy and 

D. B. El’konin. It was D. B. El’-

konin who attracted the attention of 

the pedagogues to the fact that 

while passing from one stage of 

education to another without special 

assistance of a tutor, the child loos-

es the new psychological posses-

sions they have formed at the previ-

ous stages of development. For ex-

ample, he wrote: “As long as we 

cannot yet build such bridges in our 

work with people, we gradually 

begin to lose: in the transition from 

kindergarten to school – initiative, 

in the transition from primary 

school to basic school – thinking, in 

the transition from basic school to 

senior secondary school – goal set-

ting, in the transition from second-

ary school to university – self-

determination… In such social or-

ganization, mediation turns into 

help with adaptation to the ready-

made rules and norms. Every nor-

mal pedagogue knows that nothing 
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can be created in such a way. The 

norms and rules must be shattered 

and lost by man, and recreated anew 

into functions, norms and rules” 

[20]. 

Together with the members of 

the Interregional Tutor Association 

formed in 2007 under the leadership 

of Doctor of Pedagogy T. M. 

Kovaleva, we interpret tutor support 

as pedagogical activity aimed at 

individualization of education, iden-

tification and development of the 

pupils’ educational motives and 

interests, and search for educational 

resources for designing their indi-

vidual educational program [6; 8; 

14; 15]. It is well known that indi-

vidualization of education should be 

differentiated from individual ap-

proach. Individual approach is un-

derstood as a means to overcome 

the discrepancy between learning 

activity, educational programs and 

the child’s real learning capacities. 

In the context of individual ap-

proach, the tutor’s activity is target-

ed at overcoming educational diffi-

culties related to the pupil’s indi-

vidual abilities and at the search for 

inner and outer resources to over-

come these difficulties. The princi-

ple of individualization of education 

means that the pupils still have the 

right to build up their own content 

of education, their own educational 

program. The tutor’s task here is to 

support the process of design and 

realization of individual educational 

program (IEP), to focus their atten-

tion on rationality of education, and 

to give the pupils a chance to try, to 

construct and to re-construct educa-

tional forms, where it would be 

possible to reveal educational goals 

and motives via their real actions 

[13, p. 7]. 

Materials and Methods 

To solve the problem formulated 

above, we have carried out theoreti-

cal and practical study of pedagogi-

cal support for persons with disabil-

ities by a pedagogue-tutor on the 

base of a practical institution 

providing integrated education 

while organizing the educational 

process on the basis of “flexible 

grouping” [5; 12; 18]. 

The method of theoretical analy-

sis of scientific literature and nor-

mative-legal documentation of the 

Russian system of education was 

chosen as the main method of or-

ganization of the theoretical stage of 

research. 

To validate the conclusive ideas 

obtained in the course of theoretical 

analysis of the literary sources, the 

practical part of investigation was 

held at Chelyabinsk Secondary 

General Education School No 73. 

8 pupils with disabilities of forms 1 

through 8 who had a recommenda-

tion to enter the adapted general 

education program of primary edu-

cation in accordance with the FSES 

for children with disabilities (disor-

der of psychological development) 

and who needed the additional as-
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sistance of a pedagogue-tutor took 

part in the experiment [11; 16]. 

To solve the problems set, a 

complex of complementary research 

methods was used. The theoretical 

methods included: analysis of psy-

cho-pedagogical, scientific-metho-

dological literature and normative-

legal acts, generalization of scien-

tific-research works and progressive 

pedagogical experience on the prob-

lem under study. The empirical 

methods constituted: testing, inter-

view, analysis of activity outcomes, 

summative and formative experi-

ments. The mathematical methods 

embraced: quantitative and qualita-

tive procession of the materials of 

experimental research. 

The practical part of the study 

was conducted in three stages. 

1. Summative experiment: identifi-

cation of the level of preparedness 

of the pupils with disabilities for 

acquisition of general education 

programs in Russian, mathematics 

and literary reading. The primary 

diagnostic test was performed dur-

ing the first two adaptive weeks of 

the pupils’ stay at school in the 

course of the psycho-pedagogical 

experiment [12]. 

2. Formative experiment: design 

and realization of the model of ped-

agogical support for persons with 

disabilities by the pedagogue-tutor 

under the conditions of inclusive 

education. 

3. Control experiment: we carried 

out a study aimed at identification 

of specificity of pedagogical sup-

port for persons with disabilities by 

the pedagogue-tutor and assessment 

of effectiveness of the model of 

pedagogical support realized. 

Results 

The term “support” first ap-

peared in the book by G. Bardiyer, 

N. Romazan, T. D. Cherednikova 

(1993) in combination with the 

word “development”. The word 

“support” is polysemantic and de-

notes various phenomena from a 

strategy used while playing bridge 

to a specific type of musical modu-

lation. The meanings of the stem of 

the word are also numerous and 

change within a wide range (about 

the polysemy of the Russian word 

“soprovozhdeniye” see: T. I. Chir-

kova - Transl). 

Western sociology, as a rule, 

considers support in applied re-

search (S. Cobb, К. Crnic, М. Gre-

enberg, N. Robinson, A. Ragozin, 

Т. К. Crove, E. L. Jonson, S. W. Ja-

cobson, K. F. Frye, Y. S. Morinada, 

K. Sakata, R. Koshi). A number of 

foreign studies (К. Valstrom, K. Mc-

Laughlin, P. Zvaal, D. Romane) 

characterizing individual develop-

ment processes interpret support as 

“pedagogical assistance for the pu-

pil aimed at helping them to solve 

their problems independently and to 

overcome everyday difficulties, 

which presupposes self-knowledge 

and adequate perception of the envi-

ronment” [17, p. 57]. 



22 Special Education. 2018. № 4 

In psychology, support is 

viewed upon as a system of profes-

sional activity promoting the crea-

tion of conditions for successful 

adaptation of a person to their life 

conditions. Effectively organized 

support helps the person to enter the 

“zone of development” which is not 

yet accessible for them (G. Le-

françois). 

In pedagogy, support is under-

stood as activity ensuring the crea-

tion of conditions for the subject of 

development to make an optimal 

decision in various situations of life 

choice (S. A. Zelenkov); or as inter-

action between the supporter and 

the supported aimed at the solution 

of the life problems of the latter 

(E. I. Kazakova, A. P. Tryapitsyna). 

Thus, we may conclude that 

support is understood in pedagogy 

as a special kind of interaction with 

the purpose of creating favorable 

conditions of development of the 

subjects of interaction. As long as 

pedagogical support is an indispen-

sable part of education process, it is 

necessary to regard it from the point 

of view of a subsystem in the sys-

tem of education. Pedagogical sup-

port is treated as a method ensuring 

creation of conditions for the sub-

ject of development to make opti-

mal decisions in various situations 

of life choice. 

The given approach has much in 

common with the ideas of tutor 

support realized in modern schools, 

and specifically under the condi-

tions of inclusive education. Ac-

cording to G. M. Bespalova, “peda-

gogical support is a dynamic pro-

cess of more and more extensive 

transfer of responsibility for the 

realization of self-education from 

the teacher to the pupil” [4]. 

Tutor is defined by modern re-

searchers as “a person supporting 

the process of activity acquisition”. 

Thus, tutor support consists in the 

organization of the child’s move-

ment along the path of education, 

which is founded on constant re-

flexive coordination of their achie-

vements with interests and wishes. 

The tutor (or any pedagogue func-

tioning as such) during the first 

stages of education, functions as the 

child’s guide into the educational 

space of the school. They also help 

to prepare the child to leave this 

educational space. 

The following definitions of the 

term “tutor” can be found: 

– a guide; 

– a person who teaches one to 

solve problems independently 

(to transform them into tasks); 

– a position that supervises and 

supports the process of self-

education; 

– a person who connects the pro-

cesses of learning, self-edu-

cation and formation of a way of 

life in the tutored one; 

– a mediator (between the cultural 

and the individual, the individu-

al and the corporate, the great 

history of the learned and the 
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individual history of the begin-

ner; between different subjects 

of the educational space – pupil, 

teacher, parents, etc.); 

– a person who reforms the educa-

tional space to suit the tasks of 

individualization of education 

[4; 6; 7; 8; 13; 14]. 

Thus, a tutor is, first of all, the 

pupil’s advisor: they can help the 

child to work out an individual edu-

cational program, to determine their 

position with relation to the learning 

process itself and to separate ele-

ments of this process. At the same 

time, the tutor can answer the ques-

tion how to use the learning out-

comes and how to modify the given 

educational program and learning 

activity in the process of individual 

development of this concrete person 

(P. G. Shchedrovitskiy). The tutor’s 

task is to help in creating individual 

educational space as the space of 

revelation of cognitive initiatives 

and interests of each particular 

child. 

 

T. M. Kovaleva singles out the 

criteria according to which some 

activity can be defined as that of a 

tutor [8; 13; 14]: 

– diagnostics; 

– versatility of offers; 

– choice of offers; 

– design of an individual educa-

tional program (IEP); 

– choice of IEP realization; 

– IEP support; 

– reflection. 

The program of pedagogical 

support in pedagogy is also regard-

ed through the consecutive realiza-

tion of the following steps: diagnos-

tics of the essence of the problem; 

information retrieval for the meth-

ods of its solution; discussion of the 

problem solution variants and the 

choice of the most feasible ways; 

provision of primary assistance at the 

stage of the solution plan realization; 

reflection in the process of perfor-

mance or completion of the task set 

(A. P. Tryapitsyna, L. N. Berezhnova, 

E. I. Kazakova, M. R. Bityanova, 

etc.). 

In our study we are going to 

draw on the definition of the notion 

“support” suggested by L. M. Shi-

pitsyna in accordance with which 

this notion is based on the system-

oriented approach that gives priority 

to the inner potential of personality 

development. Support presupposes 

realization of subject-subject (the 

supported and the supporter) rela-

tions targeted at the solution of the 

problems of development and social 

adaptation of the supported person. 

The intertwining and complemen-

tary processes of diagnostics, coun-

seling, provision of help and aid, 

acceptance and sympathy constitute 

the main functional load of support 

[18]. 

Thus, pedagogy interprets sup-

port as a special kind of interaction 

the purpose of which is the creation 

of favorable conditions for the de-

velopment of the subjects of inter-
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action. Pedagogical support is the 

method that promotes the creation 

of the conditions under which the 

subject of development can make 

optimal decisions in various situa-

tions of life choice. 

The municipal general education 

institution Chelyabinsk Secondary 

General Education School No 73 

enrolls children with developmental 

disorders whose individual abilities 

need learning according to different 

kinds of educational programs on 

the basis of conclusions of the med-

ico-psycho-pedagogical commis-

sion of the district methods center. 

It is necessary to work out individu-

al variable programs of learning for 

such pupils. 

The school administration has 

established interaction with the pre-

school education institutions and 

the district medico-psycho-pedago-

gical commission; therefore, the 

pedagogues and the specialists pos-

sess information about what kind of 

children will come to get education 

at the school. During the adaptation 

period at school, the pedagogue-

tutor together with the parents de-

cides on the issues of adaptation of 

the children with disabilities, con-

ducts interviews of the parents and 

the child, and studies the peculiari-

ties of family education. The over-

whelming majority of the children 

with disabilities demonstrate 

marked school disadaptation after 

the summer vacation, especially at 

the time of transition from one stage 

of education to another. The meth-

ods of organization of “Meetings of 

the kindergarten and the school” are 

still to be elaborated by an inquisi-

tive researcher. 

The school chosen as the base of 

the given research has been 

acknowledged as an inclusive edu-

cation institution on the level of the 

region and the Russian Federation. 

Inclusive education of children with 

disabilities is based on the aspira-

tion to teach all children together, 

without grouping children with dis-

abilities into special classes and 

thus avoiding the formation of infe-

riority complex and the feeling of 

being second-rate in such children. 

This strategy allows the pedagogues 

to preserve, on the example of the 

brighter students, the landmarks for 

future achievements and develop-

ment in the form of a kind of target 

to which less successful students 

will aspire. 

The methodological foundations 

of support include: the qualitative 

approach to support (L.S. Vygot-

skiy, J. Piaget, N.I. Sakharov, 

A. R. Shevchenko and others), consid-

eration of age-related specificity of de-

velopment (L.S. Vygotskiy, A. N. Le-

ont’yev, D.B. El’konin, L.I. Bo-

zhovich, A. V. Zaporozhets), the 

personality-oriented approach (L.S. Vy-

gotskiy, A.N. Leont’yev, L.I. Bo-

zhovich, D.B. El’konin) and the 

activity-based approach (A.N. Le-

ont’yev, D.B. El’konin, A.V. Za-

porozhets, V.V. Davydov). 
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E. A. Ekzhanova singles out the 

following principles of support up-

on which the activity of the experts 

of special education is based: ethics 

and professional competence; tar-

geting, timeliness, intensity and 

continuity of support; comprehen-

siveness and systematicity of sup-

port; the principle of holisticity of 

ideas about the child and individual-

ization of support; the principle of 

dynamic observation and systematic 

multilevel analysis of the data ob-

tained and possessed [5]. 

Let us give an example of reali-

zation of the model of tutor support 

for a pupil with disorder of psycho-

logical development at the second 

stage of education. 

A child with disorder of psycho-

logical development belongs to the 

category of children with disabili-

ties because such pupil is character-

ized by a slow tempo of psycholog-

ical development, personal immatu-

rity, disorder of cognitive activity 

and needs special conditions for 

education and development. 

The birth of a child with devel-

opmental disorders is always a 

stress for the family. The child with 

a disability has restricted freedom 

and significance of their social 

roles. They are highly dependent on 

the family, and their skills of social 

interaction are limited. The problem 

of educating the child with disabili-

ties cannot be solved, as a rule, by 

the family alone; the parents find 

themselves in a psychologically 

complicated situation: they experi-

ence pain, sorrow, feeling of guilt, 

and often fall into despair. Such 

families need complex psycho-

pedagogical support of qualified 

specialists. 

Fifth Grade pupil Aleksandr N. 

(born 2007) has attended the 

abovementioned education institu-

tion since his enrollment in the First 

Grade. In Grade 1, in the course of 

the specialist council, it was found 

out that Aleksandr had problems 

with learning. In order to individu-

alize his learning program, he was 

sent to the district medico-psycho-

pedagogical commission, which 

recommended learning in accord-

ance with adapted educational pro-

grams for children with disorders of 

psychological development and 

special classes with teacher-

logopedist and psychologist. A spe-

cial adapted educational program 

and a program of individual tutor 

support were designed for Alek-

sandr. 

Below is a quote from the an-

amnesis of Aleksandr N.: “Alek-

sandr had problems with acquisition 

of the program material of grades 1 

and 2, but significant problems be-

gan in the beginning of Grade 3 

after his mother’s death. The pro-

gram material of Grades 3 and 4 

was acquired rather poorly. The boy 

has a quiet and uncommunicative 

disposition, has no friends in the 

group, and shows problems with 

communication with typical peers”. 
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At the end of Grade 4, after diag-

nostics at the district medico-

psycho-pedagogical commission, 

Aleksandr’s father was advised to 

have the child’s curriculum changed 

(the curriculum for pupils with in-

tellectual disability was recom-

mended for Aleksandr) due to ina-

bility to master the general educa-

tion program, and to continue learn-

ing in a special education (rehabili-

tation) group. Due to the father’s 

refusal, the district medico-psycho-

pedagogical commission specialists 

recommended Aleksandr N. to go to 

the Fifth Grade adapted curriculum 

group for children with disorders of 

psychological development. But 

due to the father’s insistent wish, 

Aleksandr N. continued learning in 

the general education group. 

The school which Aleksandr N. 

attends realizes the integrated edu-

cation technology and is an inclu-

sive school for pupils with disabili-

ties; that was why there were no 

opportunities for opening a fifth 

grade group of special (rehabilita-

tion) learning in the school, which 

brought about the need of individual 

psycho-pedagogical support for 

Aleksandr N. 

The tutor’s acquaintance with 

Aleksandr began in Grade 5, when 

he encountered difficulties in learn-

ing which became evident at the 

end of the first quarter. Aleksandr 

N. failed in six main subjects: Rus-

sian, mathematics, literature, nature 

study; history, and social science 

due to lack of control over his learn-

ing on the part of the parents and 

the trusting attitude of the parents to 

the child’s stories about his learn-

ing. 

In the beginning of the fourth 

quarter, we had a serious talk with 

Aleksandr’s parents about the need 

to pay more attention to the child 

and to control his learning. The 

father was advised to use praise and 

approval of even smallest achieve-

ments of the boy, to enhance control 

over homework, and to consult sub-

ject teachers about the child’s aca-

demic standing. The son began to 

attend individual rehabilitation clas-

ses with the psychologist and the 

teacher-defectologist. At the end of 

Grade 5, the program material of 

the grade was not mastered, and all 

specialists working with the boy 

were positive that the child could 

not learn in a group of 25 pupils. He 

does not engage in frontal work due 

to lack of the skills to organize his 

activity independently, because of 

knowledge gaps in a number of 

subjects, and due to lack of assis-

tance on the part of the family 

members. It was decided at the sit-

ting of the medico-psycho-peda-

gogical council to organize tutor 

support for Aleksandr during clas-

ses, because control and counseling 

measures for Aleksandr and his 

parents taken by the psycho-peda-

gogical support specialists of the 

school were not enough. With the 

father’s agreement, the school 
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council specialists sent the boy for 

additional examination to the Re-

gion medico-psycho-pedagogical 

commission for correction of the 

learning curriculum and additional 

recommendations about the child’s 

support. The boy’s father asked the 

school specialists’ help in taking the 

child to the examination as he was 

busy on the job and was not compe-

tent in the given sphere. 

The pedagogue-tutor cooperated 

with the father and rendered help in 

passing diagnostic tests at the Re-

gion medico-psycho-pedagogical 

commission, in sending application 

for commission, and in collecting 

all necessary documentation for the 

boy’s examination. The tutor inter-

acted with the Region medico-

psycho-pedagogical commission 

specialists during registration and 

examination process, with the out-

patient clinic specialists while pass-

ing medical examination (applica-

tion for consultation and finding 

information about consultation 

hours of the doctors included in the 

commission). 

On August 31, 2017, according 

to the express diagnostics results, 

the Region medico-psycho-

pedagogical commission sent Alek-

sandr for inpatient observation at 

the commission to coordinate the 

boy’s curriculum. On the basis of 

inpatient examination results Alek-

sandr received the following con-

clusion: disharmonic development, 

borderline intellectual functioning. 

After passing inpatient diagnostics, 

he was recommended to learn and 

be educated according to the Fifth 

Form adaptive educational program 

of basic general education on the 

basis of the curriculum for special 

(rehabilitation) education institu-

tions of type VII beginning with 

October 2017. In case of recurrent 

failure to master the educational 

program, it was recommended to 

undergo control inpatient examina-

tion at the Region medico-psycho-

pedagogical commission. The ped-

agogue-tutor paid much attention to 

personal interaction with Aleksandr. 

In their interviews, the accent was 

made on the personal interests of 

the child, analysis of the child’s 

participation results in the system of 

supplementary education which was 

intensive enough at the first stage of 

learning. The tutor discovered the 

personal preferences of the boy in 

activity and communication, dis-

cussed and set new targets for the 

future life and education. The boy 

became interested in a number of 

professions and the personality 

traits necessary for the people occu-

pied in the prospective professional 

activity. 

At present, Aleksandr N. con-

tinues learning in the Sixth Grade of 

Chelyabinsk Secondary School 

No 73. There are 26 pupils in the 

group. After inpatient diagnostics 

and observation by adults, the boy 

adapted himself to the group, estab-

lished friendly relations with the 
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peers and even made friends with 

another boy (which was noticed 

even by the father). The progress in 

development and communication 

was marked by the grade tutor, too. 

All this became possible due to the 

realization of the plan of consecu-

tive and systematic pedagogical 

support of the pedagogue-tutor and 

other specialists of supporting pro-

fessions. 

At present, the pedagogue-tutor 

visits the class of Aleksandr N. reg-

ularly, helps the child in the sub-

jects difficult for him (math, Rus-

sian, foreign language, history, and 

geography), and talks with the sub-

ject teachers and the grade tutor. 

The tutor’s technologies include 

non-traditional approaches which 

can help the child in complicated 

learning situations. For example, 

Aleksandr was taught mnemotech-

nologies. He knows and actively 

uses techniques of relaxation and 

muscle tension release. The peda-

gogue-tutor helps Aleksandr to 

maintain friendly relations with the 

classmates. Aleksandr attends out-

of-class activities and sports holi-

days together with his classmates. 

He has revealed certain preferences 

in the choice of leisure activities 

and sports groups. The pedagogue-

tutor interacts with the father on a 

regular basis and consults him on 

issues of not only providing 

Aleksandr assistance with his learn-

ing but also encouraging his efforts 

to keep the table, the room and the 

schoolbag tidy and in good order. 

The father began to allow his son to 

invite the boy’s friends to their 

house. The father listens to the 

boy’s stories about the events that 

take place in his life. 

The example described above 

demonstrates the necessity and effi-

ciency of the pedagogical tutor sup-

port of the child with disabilities in 

accordance with the trajectory 

worked out by specialists; the posi-

tive changes also touched the rela-

tionships with the same-age peers at 

the middle stage of general educa-

tion school. The child with disorder 

of psychological development and 

their immediate environment turned 

out to be capable of reflection and 

development of perspective vision 

of development on the whole. This 

is only one example of realization 

of the model of tutor support for 

pupils with disabilities under the 

conditions of inclusive school. Now 

we are going to characterize this 

model on the whole. 

The model of pedagogical sup-

port for pupils with disabilities by 

the pedagogue-tutor reflects the 

structural-organizational and con-

tent-processual peculiarities of sup-

port (see Figure). 
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Figure. Model of pedagogical tutor support for junior schoolchildren with 

disorders of psychological development under the conditions of integrated 

education 

 

The suggested model of tutor 

support is realized through the fol-

lowing stages: 

1) motivational (diagnostic) stage – 

identification and comprehension of 

the essence of the problem, its caus-

es and potentially possible solu-

tions; 

2) orientational (consultative-proj-

ective) stage – discussion of the 

variants of the problem solution 

with all those interested, making 

predictions about the effectiveness 

of each variant, choice of methods. 

The responsibilities for the decision 

realization, timetable of implemen-

tation and plan correction are dis-

tributed among the participants. An 

individual program of psycho-

pedagogical support for each child 

is worked out at this stage. The pro-

gram helps with removing obstacles 

in communication and education, 

with solving issues of career educa-

tion, with establishing relations with 

the surrounding people (teachers, 

peers, and parents), and with con-

ducting rehabilitation work on 

I 

N 

D 

I 

V 

I 

D 

U 

A 

L 

P 

R 

O 

G 

R 

A 

M 

EDUCATIONAL 

TUTOR 
CHILD 

PARENTS 

PSYCHO-

LOGIST 

LOGOPEDIST DEFECTOLOGIST GRADE 

TEACHER 

SOCIAL 

PEDAGOGUE 

SUPPLEMENTARY 

EDUCATION 



30 Special Education. 2018. № 4 

overcoming disorders of psycholog-

ical processes and emotional-

volitional sphere. Special attention 

is paid to analysis of the child’s 

preferences, and a variable specter 

of existing prospects is discussed; 

3) content-operational (activity-ba-

sed) stage – rehabilitation-educa-

tional programs on the diagnostic 

basis are worked out with relation 

to each concrete child. The child 

becomes the rightful participant of 

the work done. He learns to think 

about himself, about his inner and 

outer circle of communication. The 

educational space is formed in such 

a way so that it might be a space of 

expression of the child’s cognitive 

initiatives and interests. And this 

thesis is accepted and supported by 

all participants of the psycho-

pedagogical support and by the 

members of the child’s inner circle 

of communication; 

4) assessment (reflexive) stage – 

analysis of activity outcomes aimed 

at the solution of the problem; the 

stage can be the final one in the 

solution of an individual problem or 

the beginning one in designing spe-

cial methods of prevention and re-

habilitation of mass problems tak-

ing place in an education institution, 

including final pedagogical and 

psychological diagnostics. The par-

ents’ level of satisfaction with the 

child’s support, making conclusions 

and planning prospective measures 

for the future are taken into account. 

And, which is still more important, 

we assess the degree of the child’s 

independence in the solution of 

existing problems and the opportu-

nities for their future inclusion in 

intelligent creative acquisition of 

the experience of learning, commu-

nication, and life. 

The following conditions should 

be fulfilled in order to realize tutor 

support at an education institution: 

normative documentation of tutor 

support (on the level of local legis-

lation); methods support materials; 

individualization of the education 

process which is achieved by giving 

a free choice of the place and form 

of education, independent selection 

of the topics and areas of research, 

project and creative activity; expan-

sion of the space of social activity 

of the pupils which is ensured by 

their inclusion in various forms of 

presentations, organization of pro-

file testing; organization of the 

space of reflection which is provid-

ed within the framework of consul-

tations and discussions of educa-

tional goals and life perspectives, 

educational stories and events with 

the pupils. 

The main tool of learning and 

upbringing and the basic functional 

obligation of the pedagogue-tutor 

consist in creation of individual 

educational program which under-

goes a constant process of specifica-

tion and correction. Alterations are 

made as a result of common analy-

sis of success and achievements of 

the pupil on the road of knowledge 
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acquisition. This determines the 

various tasks and functions of the 

specialists in the sphere of realiza-

tion of pedagogical support for the 

pupils with disabilities under the 

conditions of inclusive school. 

Coming to the lesson, the teacher-

defectologist has and realizes their 

own educational aims and interests, 

and the tutor proceeds from the in-

terests of the pupils, helping the 

defectologist to realize these aims. 

The teacher-defectologist sets the 

norms, content, route and tempo of 

learning. The pedagogue-psycho-

logist works in the direction of study 

and development of the pupils’ psy-

chological processes. The grade tutor 

organizes interaction of the school-

children in the group. The social ped-

agogue organizes work with the child 

and their family, carries out diagnos-

tics and rehabilitation, and works 

towards a unified outcome in the ac-

quisition of the educational program. 

The pedagogue-tutor works on the 

formation of self-acceptance, personal 

preferences and cognitive and crea-

tive interest of the pupil and supports 

the realization of individual educa-

tional programs. 

Conclusion 

The functions of a pedagogue-

tutor at a modern education institu-

tion can be performed both by a 

qualified specialist and a social 

pedagogue, teacher-defectologist, or 

another specialist of supporting 

professions. Still preference should 

be given to a professionally trained 

qualified tutor as the carrier of spe-

cial knowledge about the methods 

of stimulated communication be-

tween an adult and a child. In our 

research, the pedagogue-tutor helps 

to realize individual rehabilitation-

educational programs worked out 

for children with disabilities by the 

specialists of the council, does not 

only render assistance to the child 

in academic activity but also coor-

dinates passing medical examina-

tions and commissions prescribed 

for the child. The tutor becomes the 

child’s guide into the world of 

learning, upbringing and self-

development. In order to assess the 

dynamics and effectiveness of reha-

bilitation measures, the pedagogue-

tutor carries out monitoring of the 

pupils’ development. Evaluation of 

effectiveness of pedagogical sup-

port is done on the basis of system-

atic psycho-pedagogical observa-

tion of the pupil in the course of 

learning activity. Practice shows 

that it is only the individual differ-

entiated approach to the process of 

the child’s learning in a class of 

peers that allows successful acquisi-

tion of the educational program and 

adaptation and socialization in soci-

ety. We can watch the realization of 

the principal goal of support 
which consists in letting the child 

achieve the most with the abilities 

and opportunities they have, irre-

spective of the existing problems 

and developmental deficiency. 
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Abstract.
 
The paper notes that socialization of children with autism 

spectrum disorder (ASD) is made even more difficult by problems with 

interactive communication. The methods of bioacoustic feedback, and spe-

cifically the Tomatis method (the patient’s brain is stimulated by translating 

through earphones and bone conduction headset classical music, fairy tales 

or stimuli pronounced by the mother) are used to reduce the degree of mani-

festation of undesirable, field, aggressive or autodestructive behavior. The 

empirical observation of children training by the Tomatis method for a peri-

od of two years revealed that patients with ASD who listened to the fairy 

tale “The Little Prince” demonstrated a more marked reduction of the level 

of aggression (autodestructiveness) and a higher level of kindness and read-

iness to get in contact in comparison to the children who listened to the so-

natas by Mozart. The authors posed a hypothesis that the fairy tale “The 

Little Prince” possesses a psycho-semantic structure forming in the child 

with ASD the values of empathy and communicability, and reducing the 

aggressive (autoaggressive) behavior. The article analyzes the impact of the 

text of the fairy tale “The Little Prince” on accentuations of the psyche of 

the child with ASD. It is shown what psycho-semantic mechanisms of the 

text of the fairy tale form understanding and interiorization of the values by 

the child, in whom social and personal values have not been formed yet. 

The article proves the specific effectiveness of the bioacoustic method of 

Tomatis using the mother’s voice to enhance the impact of the fairy tale 

discourse. 
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Problem urgency. The issue of 

socialization of children with au-

tism spectrum disorder (ASD) is 

widely discussed by the profession-

al community [15]. The essence of 

the problem consists in the fact that 

the child’s socialization needs 

communication. It is necessary in 

order to demonstrate the aims of 

socially acceptable models of be-

havior to the child. But it is interac-

tive communication that is a defi-

cient process and characteristic fea-

ture of children with ASD. Com-

munication is hampered due to var-

ious causes: aggressive and auto-

aggressive behavior, low affiliative 

needs, and poor mimetic skills [1]. 

Various methods are used to re-

duce the degree of manifestation of 

undesirable, field, aggressive or 

autodestructive behavior: ABA 

(Applied behavior analysis) therapy 

[9; 19; 13], sensory integration [14], 

the TEACCH method of environ-

ment creation [8], kinesiology [6] 

and many other methods [16]. 

The methods of bioacoustic 

feedback make up a special block: 

BAC (bioacoustic correction of the 

state of the brain via harmonizing 

procession of the brain waves of the 

patient and sending them back to 

the brain), TLP («The Listening 

Program» influences the brain via 

transmitting classical music modi-

fied in frequency through earphones 

and bone conduction headset), the 

Tomatis method (stimulates the 

patient’s brain via playing back 

classical music, fairy tales or stimu-

li pronounced by the mother 

through earphones and bone con-

duction headset). 

The common feature of these 

methods is the fact that the acoustic 

channel is used to influence the brain 

and the central nervous system to har-

monize the psychological state and 

behavioral manifestations in children 
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with ASD and ADHS. And numerous 

studies prove their effectiveness [12]. 

While analyzing the description 

of the methods and results of appli-

cation of the abovementioned pro-

cedures, the stress is made on the 

differences in the influence of dif-

ferent forms of music impact upon 

various structures of the neural net-

works of the brain. Nevertheless, 

we have not found analysis of 

brain-active potential of the texts 

used in bioacoustic intervention. 

Still the urgency of this topic is 

evident, because verbal intervention 

issuing from the psychologically 

significant for the child figures of 

mother and father may be both ra-

ther strong and, at the same time, 

may possess a wider specter of ori-

entations in comparison to the ori-

entation of the bioacoustic stimula-

tion proper of the topics of the 

brain. The fact that the mother’s 

influence on the neurobiological 

functioning of the brain is great and 

saliently underestimated is corrobo-

rated by the studies of Vinod 

Menon, MD, Professor of Psychia-

try and Behavioral Sciences at Stan-

ford University, director of Stanford 

Cognitive and Systems Neurosci-

ence Laboratory [9]. 

The given article focuses on the 

Tomatis method. The procedures 

involving this method are carried 

out both on the material of classical 

music (Mozart) and a text read by 

the mother (the fairy tale “The Lit-

tle Prince”). 

The empirical observation (pro-

tocol VB-MAPP) of a sample of 80 

children aged 3-7 with the officially 

stated diagnosis F 84.0-4 training 

via the Tomatis method over a peri-

od of two years revealed: 

– a more marked reduction of the 

level of aggression (autodestructive-

ness) in the patients with ASD who 

listened to the fairy tale “The Little 

Prince” in comparison to the chil-

dren who listened to the sonatas by 

Mozart; 

– a higher level of kindness and 

readiness to get in contact in the 

patients with ASD who listened to 

the fairy tale “The Little Prince” in 

comparison to the children who 

listened to the sonatas by Mozart. 

On the basis of the abovemen-

tioned observations we have posed 

a hypothesis that the fairy tale “The 

Little Prince” possesses a psycho-

semantic structure forming in the 

child with ASD the values of empa-

thy and communicability, and re-

ducing their aggressive (autoaggres-

sive) behavior. 

In order to test the hypothesis 

posed with the help of the expert 

program VAAL [10; 6], we have 

carried out content analysis of the 

fairy tale “The Little Prince”. The 

content analysis included three sub-

types: category load, category ties, 

and emotional-lexical evaluation. 

The scores were normalized for a 

text of 1,000 words. 

Let us discuss the content analy-

sis results. 
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Within the category of “Accen-

tuations” actualized by the given 

test the accentuation “demonstra-

tivity” (14.9 %) turned out to be 

more vividly expressed. Thus, the 

text urges the listener to show and 

demonstrate themselves. 

Within the category of “Psycho-

analytical symbols”, the archetypi-

cal symbols (17. 72 %) appeared to 

be more vividly expressed. As long 

as the text is read by the mother, the 

archetypical symbols have a femi-

nine orientation. And the impact of 

the mother’s voice is enhanced by 

the age-related regression of the 

child as a result of application of the 

effect of fetal hearing in the 

Tomatis method, which forms the 

association between the given pro-

cedure and the time of being in 

utero in the perinatal period. 

Within the category “Motives”, 

no motives marked by the degree of 

manifestation were singled out. 

Therefore, the tale is not oriented 

towards the formation of motives as 

conscious needs but has direct in-

fluence on actualization of the un-

conscious ones. 

Within the category “Needs”, 

the inner needs take the lead. There-

fore, the text urges the child with 

ASD towards demonstrative (see 

the category “Accentuations”) man-

ifestation of their needs, i.e. towards 

withdrawal from the autistic state. 

Within the category “Valency” 

(emotional), both negative and posi-

tive valencies are expressed practi-

cally identically. Therefore, the text 

urges towards the demonstration of 

the whole range of feelings. 

Within the category “Instrumen-

tal activity”, such kinds of activity 

take the lead as translation and 

movement. Therefore, the text urges 

towards the translation of needs and 

manifestation of activity, which 

again facilitates the withdrawal 

from the autistic preoccupation with 

oneself. 

Within the category “Infor-

mation”, “insincerity” is the most 

vividly expressed characteristics. 

This text message becomes evident 

with reference to the motif of the 

tale: “We are responsible for those 

we have tamed”. The texts urges 

towards sincere manifestation of 

emotions with the close people and 

taking responsibility for their feel-

ings. 

Within the category “Perception 

channels”, the most vividly ex-

pressed are the visual, sensory and 

rational channels. Activization of a 

combination of these channels is 

extremely useful for children with 

ASD, because intellectual and ra-

tional procession of information 

presented in the link “see – feel” 

enhances the development of self-

control, and this, in its turn, is cru-

cial for the socialization of children 

with autism. 

The category “Semantic differ-

ential” specially reveals activity. 

Therefore, the text urges the recipi-

ent towards activity and interaction 



38 Special Education. 2018. № 4 

with the social world and the world 

of objects. 

The category “Movement” initi-

ates the method of movement of the 

type “across, through” and “to, to-

wards”. Therefore, the text urges 

towards purposive movement to the 

goal (movement “to”) through ob-

stacles (movement “through”). In 

other words, the child with ASD 

develops purposefulness of behav-

ior and ability to overcome frustra-

tion moods for the sake of goal at-

tainment. 

The category “Space” stresses 

the fact of being at close range. 

Therefore, the text urges the child 

with ASD towards intimate, em-

pathic contact with the surrounding 

people. This form of communica-

tion cannot but overcome the autis-

tic withdrawal of the children with 

ASD. 

The category “Organization of 

events” is oriented towards the sub-

category “Search for reasons”. As 

far as the operation of synthesis in 

the process of thinking is a weak 

point in the children with ASD, this 

text orientation serves as a cognitive 

trainer of the given intellectual 

function. 

The text category “Time” is de-

termined by the types “time before” 

and “indefinite time”. Accordingly, 

the text orients the recipient towards 

the temporal continuum revealing 

causative-consecutive connections 

between events with reference to 

past events. This, in its turn, ensures 

the connection between the recipi-

ent’s experience and the present, 

and facilitates the person’s stability 

in this way. 

Within the category «Logical 

operations”, the logical operation 

“and” is more vividly expressed 

than others. The given logical oper-

ation in the language denotes asso-

ciative connection of the semantic 

content of propositions into one 

whole. The synthetic nature of in-

formation perception is thus 

formed, which is utterly important 

for bridging gaps in the reasoning 

of children with ASD in the cogni-

tive operation “synthesis”. 

The category “Own – Alien” 

mainly orients towards interaction 

with the alien. Therefore, the text 

urges the recipient towards active 

interaction with “alien” people. In 

the case of children with ASD, “al-

ien” people are those outside the 

closest family circle. Thus, the text 

urges to expand the social commu-

nication sphere with strangers. 

The category “Comparison” de-

monstrates the prevalence of the 

category “Similarity”. Therefore, 

the comparative text orients the 

child with ASD towards choosing 

the method of assessment of the 

surrounding objects (or people) via 

finding a similar or a common fea-

ture between them. 

The category “Focus of atten-

tion” demonstrates the prevalence 

of such variants of the category as 

“He – she – it” and “I”. It urges to 
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concentrate attention on the sur-

rounding people. 

The category “Values” distin-

guishes the following values in de-

scending order: 

– gnostic; 

– ethical; 

– practical; 

– practicality; 

– the good; 

– high morals. 

Therefore, the text urges the 

child with ASD to realize ethical 

and kind behavior in practice guid-

ed by thirst for knowledge. This 

cannot but elicit positive response 

of the surrounding people and im-

prove the communication of the 

child with ASD. 

As a result of analysis of the 

content of the categories we can see 

that the text of the fairy tale “The 

Little Prince” possesses marked 

value-bases semantic orientation, 

which influences the temporal-

spatial perception of oneself in the 

socio-cultural reality, urges towards 

certain kinds of activity, and sets 

value-based aims and behavioral 

stereotypes. 

Still, the question of how great 

the suggestive potential of the given 

text is and what traits it forms in the 

listener still remains unanswered. 

As we remember, the text is ar-

chetypical and, consequently, has 

certain urging potential. As long as 

the text is read by the mother (who 

is in dyadic relations with the child 

due to the specificity of the dis-

ease), this fact reinforces the impact 

of the tale [9]. 

In order to answer the questions 

formulated above, we have carried 

out a correlation analysis of the 

content-analysis factors for estab-

lishing correspondence of their 

changes with relation to the starting 

category “Archetypicality” (Table 

1). The given starting category was 

chosen as the basic one, because it 

is the archetypical symbols that are 

the least censored by consciousness 

and the most powerful in their im-

pact on the psyche. 

Table 1 

Correlation ties of the categories with the basic category “Archetypicality” 
Categories Correlations with the category  

“Archetypicality”, % 

No –37 

Will to power –29 

I –29 

Power –27 

Negation –25 

Insincerity –25 

Information specification –23 

Non-concrete information –23 

And –18 
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Categories Correlations with the category  

“Archetypicality”, % 

Concrete information –17 

Fear of rejection –16 

General valency –16 

Negative valency –16 

Time after –16 

Outer need –15 

Consequence –14 

Definite time –13 

Far distance 12 

Retranslation 13 

Distortion 14 

Similarity 14 

Diminishing 15 

Aesthetic 16 

Beauty 16 

Affiliation 17 

Auditory translation 17 

Inside 17 

Auditory perception 18 

Physiology 19 

Instrumental activity (all) 19 

Passivity 19 

Hope for support 20 

Orientation backwards 20 

Female symbols 21 

Death 21 

Sensory channel 21 

Sensory procession 21 

Visual perception 23 

Auditory procession 25 

Side 25 

Visual channel 27 

Auditory channel 27 

Difference 27 

The Positive 29 

Activity 30 

Visual procession 31 

The SD Positive 31 

Depressiveness 34 

Excitability 39 

The Good 40 

High morals 40 

Ethical 43 
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The table of correlations demon-

strates that the archetypical femi-

nine intervention symbols call forth 

the reinforcement of the following 

elements in the personality of the 

listener: 

– ethical aspect; 

– morality; 

– kindness; 

– activity and excitability; 

– positive aspect. 

The association of the feminine 

archetypical symbols with the posi-

tive semantic differential should be 

specially noted, which testifies to 

the fact of reinforcement of positive 

evaluations and dispositions in the 

sphere of consciousness and self-

regulation of the child with ASD. 

The increasing urge towards 

affiliative relations with the sur-

rounding people should be also not-

ed. 

The negative correlation is char-

acterized by: 

– the logical connections of the 

type of negation (“no”); 

– the will to power instead of co-

operation; 

– focusing attention on the self 

(“I”); 

– reduced fear of rejection. 

Thus, we can state the presence 

of the suggestive effect urging the 

child with ASD towards withdrawal 

from autistic self-seclusion to em-

pathic unity with the surrounding 

society in the text under study. 

In order to validate the conclu-

sion obtained the text was analyzed 

from the positions of emotional-

lexical content (see Table 2). 

Table 2 

Indicators of manifestation of emotional-lexical evaluations of the text 
Scales Score points 

Kindness 7.80 

Honesty 6.50 

Intellect 5.50 

Self-control 5.00 

Secretiveness 3.10 

Independence 1.80 

Activity 1.70 

Delicateness 1.30 

Originality 1.20 

Dominance 0.50 

Egoism –0.20 

Practicality –0.70 

Demonstrativity –2.10 

Extraversion –4.20 

Aggressiveness –6.60 

 



42 Special Education. 2018. № 4 

As we see, the results of correla-

tion analysis have been validated. 

The presence of an urging to reduce 

aggression utterly important for 

socialization of children with ASD 

is the most valuable result of the 

data obtained. 

Now we are going to make in-

termediary conclusions and discuss 

the results obtained. 

We may state that fairy tale pos-

sesses a more powerful person mod-

ifying effect. Moreover, the tale sets 

certain values and patterns of be-

havior matching these values. To 

crown it all, the given intervention 

produces a socializing effect upon 

children with intellectual disabilities 

and communication disorders. It 

changes the perception of time and 

space, and controls the manifesta-

tions of feelings and emotions curb-

ing some of them and nourishing 

others. We may say that the fairy 

tale forms understanding and inte-

riorization of the values by the 

child, in whom social and personal 

values have not been formed yet. 

These phenomena have been de-

scribed before, but our research 

contains some principally new mo-

ments: 

– the text is read by the archetypi-

cally significant figure of the mother; 

– the text presentation is sugges-

tive and reinforced by the method 

of intervention (neurosensory 

stimulation by the Tomatis method 

activizing the motor regions of the 

brain); 

– the text of the tale is presented 

bypassing consciousness, due to 

direct impact on the neural net-

works of Wernicke's and Broca's 

areas and the analytical areas of the 

neocortex; 

– the method of presentation and 

the propositional content of the text 

are both oriented towards the com-

pensation of information procession 

defects and its selectivity. As far as 

children with various developmen-

tal disorders, especially ASD, often 

demonstrate defects in the system 

processing information coming 

from the environment (sensory in-

tegration), they lack the mechanism 

of selective choice of sensory in-

formation, as a result of which the 

nervous system builds up a kind of 

protection against information over-

flow in the form of complete rejec-

tion of the environment; 

– the combination of training of 

the auditory analyzer by different 

frequencies and transmission of the 

same sound signals via bone con-

duction system does not only devel-

op the opportunities of sensory in-

tegration of children with ASD but 

also implements certain patterns of 

subjective information procession 

(value-based semantic patterns and 

aims and dominants of the text of 

the fairy tale). 

We believe it possible to sup-

pose that in the given study, we 

have found the mechanism of value 

formation in the cognitive sphere by 

linguistic means. 
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We believe the mechanism con-

sists in the following. 

Within the category “Perception 

channels”, the text sets the most 

vividly expressed channels of re-

ceipt, procession and expression of 

information. In this way, certain 

channels of objective reality percep-

tion and, consequently, the type of 

its perception required by the lec-

turer, are prescribed for the listener. 

And the category “Information” 

prescribes the locus of its subjective 

assessment. 

Authoritative outer reinforce-

ment (for example, the significant 

figure of the mother) and inner sub-

jective motivation (needs) are nec-

essary to ensure the perception of 

such text prescription. 

Describing a certain type of 

needs, similar to the needs of the 

reader, with the help of linguistic 

means, the text also sets the accen-

tuation of expression of the psycho-

logical state via verbalized con-

structions. Such link forms the dy-

ad: latent (needs) – manifest (accen-

tuation), which allows expressing 

one’s needs via certain accentuation 

of self-expression. The text actually 

carries out psychological relaxation 

of affect, which is rather attractive 

for persons suffering from non-

realization of their needs. 

In order to imbue the inner psy-

chological processes with energy 

and dynamics, text expansion is 

effected via certain symbols which 

predetermine the role of the text 

characters as expressers of the sym-

bol system. The characters (as sym-

bols) should be associationally 

maximum attractive or repulsive for 

the percipient as subjects of self-

identification, projection and aliena-

tion. 

The category “Organization of 

events” between characters, for ex-

ample “search for reasons”, sets a 

certain type of assessment of the 

sequence of events. And the catego-

ry “Logical operations” prescribes a 

type of thinking. 

The category “Own – Alien” 

sets group identification of the re-

cipient (whom he believes to be 

own) and thus forms feasible behav-

ioral strategies, meanings and val-

ues. In its turn, the “Semantic dif-

ferential” gives a characterological 

description of the characters as-

sessing them in accordance with 

several scales in the general seman-

tic field. This allows the author (lec-

turer) to offer a value-based scale of 

attitude to the characters (or their 

behavioral patterns) for the reader. 

Via the category “Comparison” 

in the identification of the recipient 

with a character, the text sets the 

method of comparison of oneself 

with other characters, and thus 

forms the criterion of assessment of 

the social environment and the val-

ue-based principle of organization 

of communication with other peo-

ple. And the category “Focus of 

attention” shows the recipient what 

they should focus their attention on 
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when assessing a social situation: 

on oneself or on other people. 

All this alignment of relation-

ships between characters is unfold-

ed within the categories “Space” 

and “Time”. Space organizes and 

prescribes to the character, with 

whom the recipient identifies them-

selves, the closeness of the ties with 

other characters. The recipient is 

thus prescribed a communicative 

model. And the text category 

“Time” defines the organization of 

the inner experience of the recipient 

when they find themselves in the 

real life situation of a similar type. 

All these psycholinguistic inter-

ventions lead the recipient to: 

– the formation of the recipient’s 

motives in the course of text com-

prehension and their comparison 

with the interpretation of the mo-

tives in the text itself (category 

“Motives”); 

– a definite mode of action (pre-

scribed by semantic means in the 

category “Instrumental activity”); 

– a certain method of movement 

towards reaching the goal (category 

“Movement”); 

– the psychological reinforcement 

of the value-based interpretations of 

the pattern of behavior of the char-

acters prescribed by the text (the 

category of linguistic means ex-

pressing the category “Values”). 

By way of conclusion we would 

like to add that if the recipient has 

no reasons for critical information 

perception and has an inner urge to 

respond to the needs presented in 

the text, the formation of the value-

bases semantic pattern of interac-

tion with reality becomes practical-

ly inevitable. 
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TREATMENT OF EMOTIONAL-VOLITIONAL DISORDERS 

IN CHILDREN WITH ALALIA UNDER THE CONDITIONS 

OF REHABILITATION CENTER 

Abstract.
 
Speech development disorders in children lead to negative 

consequences for the development of their cognitive processes, emotional-

volitional sphere, as well as cause isolation, restraint, feelings of inferiority 

and other psychological conditions. Alalia, which is one of the most severe 

disorders of speech development, has a significant negative effect on the 

psychosocial functioning of children. Inability to understand the child’s 

speech by adults, and the rejection of their own speech by the children 

themselves lead to difficulties in establishing and maintaining contact with 

others, which leads to a secondary defect, which manifests itself in impair-

ment of the development of the emotional sphere. Early speech correction 

of preschoolers is necessary to ensure harmonious development of the child. 

The paper characterizes a rehabilitation program worked out on the basis of 

practical experience and aimed at prevention and rehabilitation of secondary 

developmental disorders, specifically, at the formation and development of 

the emotional-volitional sphere in senior preschool children with alalia, 

under the conditions of a rehabilitation center. Within the framework of this 

program, a whole range of various psychological methods of rehabilitation 

are used, including such modern technologies as the training complex 

“OptiMusic”, “Sensory Room”, specialized computer programs, and play 

complexes “Montessori” and “Pertra”. Neuropsychological rehabilitation 

procedures, including those involving biofeedback equipment (“BFB train-

ing”), methods of special pedagogy such as game and art therapy are used 

along with these methods. It is assumed that this program can be considered 

as one of the effective means of complex intervention in cases of children 

with alalia for normalization of their emotional state and treatment of a 

number of speech and intellectual disorders. 

Keywords: senior preschool children; preschool logopedics; speech dis-

orders; children with speech disorders; alalia; emotional-volitional sphere; 

speech development; rehabilitation work. 
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Speech development disorders 

in children lead to negative conse-

quences for the development of 

their cognitive processes, emotion-

al-volitional sphere, as well as 

cause isolation, restraint, feelings of 

inferiority and other psychological 

conditions [1]. Early speech correc-

tion of preschoolers is necessary to 

ensure harmonious development of 

the child. The efficiency of speech 

stimulation is determined by a wide 

range of determinants. Special role 

is played by individual predisposi-

tion, educational environment im-

pact, and professionalism and com-

petence of the specialists in the us-

age of intervention methods. Alalia, 

which is one of the most severe 

disorders of speech development, 

has a significant negative effect on 

the psychosocial functioning of 

children. The attitude of the typical 

children to same-age peers with 

severe speech disorders does not 

only influence the cognitive and 

motivational processes including 

perception, attention, memory, and 

thinking but also transforms social 

behavior. It is believed that rehabili-

tation work needs planned, purpos-

ive and regular cooperation with 

various spheres to achieve the de-

sired goals and to ensure all-round 

individual development. 

The term “systemic speech and 

language underdevelopment” (SLU) 

is regularly used in Russian logo-

pedics. Alalia is looked upon as a 

most complicated disorder of 

speech and language development 

[16]. It is noted that children with 

this speech disorder have normal 

hearing and safe preconditions for 

intellectual development. In alalia, 

the process of formation of the 

components of the whole linguistic 

system – vocabulary, grammar, 

phonetics and, as a consequence, of 

dialogic and monologic speech is 

impaired in the structure of speech 

defect [3; 7]. 

Severity and systemic nature of 

the speech function underdevelop-

ment in children of the given cate-

gory may cause specific behavior, 

including negativism, which distin-

guishes them from the peers with 

typical speech development [2; 3; 

10; 12]. This opinion about the for-

mation of behavior in cases of gen-

eral speech underdevelopment 

(GSU) differing from the norm was 

expressed as far back as in 1968 by 

© Kaz’mina Y. E., 2018 



48 Special Education. 2018. № 4 

R. E. Levina. She wrote about the 

GSU (of which, children with alalia 

form the core group) as follows: “It 

is quite evident that deviations in 

speech development cannot but tell 

on the formation of the whole psy-

chological life of the child. They 

hamper communication with the 

surrounding people … Personality 

traits change in response to the de-

fect – there emerge isolation, lack 

of self-confidence, and negativism 

which aggravate the impact of un-

derdeveloped speech on the for-

mation of the child’s psyche” [11, 

p. 7]. The ideas about the specificity 

of personal development, as well as 

about specific development of the 

cognitive sphere in severe systemic 

speech underdevelopment, match 

the concept of specific tendencies of 

development of children with 

speech dysontogenesis [9]. 

Inability to understand the child’s 

speech by adults, and the rejection of 

their own speech by the children 

themselves lead to difficulties in es-

tablishing and maintaining contact 

with others, which leads to a second-

ary defect, which manifests itself in 

impairment of the development of the 

emotional sphere [6]. And it is com-

munication with adults and peers that 

facilitates the development of emo-

tional sphere. We cannot but mention 

such specific kind of anxiety as 

“speech anxiety” appearing in the 

situation of speech failure of children 

with alalia, which is actually a re-

sponse to the problem [1]. 

I.Yu. Kondratenko carried out a 

special study of specific features of 

development of emotional vocabu-

lary in children with speech under-

development. She considered the 

formation of vocabulary as a special 

semantic system which depends on 

the intellectual level of the child 

and the development of their cogni-

tive processes: thinking, memory, 

attention, as well as communicative 

activity and motivational sphere [7; 

8]. The author came to the conclu-

sion that possession of emotional 

vocabulary is necessary for pre-

schoolers because it functions as a 

means of communication, and it is 

therefore imperative to carry out 

systematically organized rehabilita-

tion work aimed at the formation of 

emotional vocabulary in senior pre-

school children with speech under-

development, which would allow 

raising the level of their communi-

cation both qualitatively and quanti-

tatively. 

The chief peculiarity of the 

emotional sphere in preschool chil-

dren consists in the fact that the 

children begin to distinguish a wide 

range of emotions, to control their 

mood, and their psyche forms arbi-

trariness. The rehabilitation work 

aimed at the formation and devel-

opment of the emotional-volitional 

sphere in children with alalia should 

be built with consideration of this 

fact. L.S. Vygotskiy believed that 

prevention of secondary defects was 

the principal task of rehabilitation 



Special Education. 2018. № 4 49 

work with children [5]. D.B. El’ko-

nin argued that it was possible 

while developing the creative po-

tential of the child [13]. 

Drawing on many years of prac-

tical experience of the rehabilitation 

center “Childhood” of the Ministry 

of Health of Russian Federation, we 

have worked out a rehabilitation 

program aimed at prevention and 

rehabilitation of secondary devel-

opmental disorders, specifically, at 

the formation and development of 

the emotional-volitional sphere in 

senior preschool children with 

alalia, under the conditions of a 

rehabilitation center. 

Program goals: 
– creation of preconditions for in-

tellectual, speech and emotional 

development of the child and stimu-

lation of this development; 

– prevention and rehabilitation of 

secondary developmental disorders; 

– formation of the personality 

traits providing conditions for social 

adaptation and integration of chil-

dren. 

Program tasks: 

1. Creation of preconditions for 

intellectual, speech and emotional 

development of the child and stimu-

lation of this development. 

2. Rehabilitation of defects of psy-

chological developments via crea-

tion of optimal conditions for har-

monic development of the personal-

ity. 

3. Development of the skills of in-

terpersonal interaction (establishing 

contact, emotional well-being, non-

verbal support). 

4. Rehabilitation of affective re-

sponse manifestations. 

5. Abilitation. 

We will present now the statisti-

cal data collected among the pa-

tients with disorders of speech de-

velopment (alalia) over the period 

from 2016 to 2018 on the base of 

the psycho-neurological department 

of the Russian Rehabilitation Center 

“Childhood” of the Ministry of 

Health of Russian Federation. In 

2016, the total of 76 children with 

alalia aged 3-7 (17 children with 

sensory alalia, 25 children with mo-

tor alalia, and 39 children with sen-

sory-motor alalia) took a rehabilita-

tion course at the Center. In 2017, 

the rehabilitation course was taken 

by 67 children of the same age 

group with alalia (9 children with 

sensory alalia, 28 children with mo-

tor alalia, and 30 children with sen-

sory-motor alalia) [3]. During the 

greater period of 2018, rehabilita-

tion was granted to 58 children with 

alalia (11children with sensory 

alalia, 23 children with motor alalia, 

and 24 children with sensory-motor 

alalia). The data presented demon-

strate the urgency of design of the 

rehabilitation program for children 

with developmental speech disor-

ders of the given category. 

We have worked out a rehabili-

tation program targeting preschool 

children aged 5-8 with the speech 

development diagnosis “alalia”, 
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taking a rehabilitation course at the 

psycho-neurological department of 

the Russian Rehabilitation Center 

“Childhood”. The duration of the 

course is 14 days. The course is 

held once every three months. 

After a complex examination by 

the medical psychologist, qualified 

specialists schedule rehabilitation 

lessons, design an individual reha-

bilitation route for each child, and 

give recommendations on lesson 

support for other specialists, such as 

tutor, teacher-defectologist, and 

physical therapy instructor. They 

fill in the list of recommended les-

sons which contains information 

about the level of formation of 

higher psychological functions and 

emotional-volitional sphere of the 

child. The medical psychologist 

defines the most feasible form of 

training: individual, group, or 

mixed (combining individual and 

group activity). The logopedist also 

conducts an examination, plans 

rehabilitation classes, and, with 

consideration to the actual level of 

development of the communicative 

skills of the patient, issues recom-

mendations on speech support for 

other specialists: medical psycholo-

gists and tutors. 

Psychological group or individ-

ual classes within the given course 

are recommended with reference to 

age and intellectual, verbal and 

communicative skills of the child. 

1. Individual classes are prescribed 

for children with severe speech un-

derdevelopment (GSU of Levels I-

II in accordance with speech disor-

der classification by R.E. Levina) 

and intellectual disability, aggres-

sive behavior or affective emotion-

al-volitional sphere who are older 

than 5 years of age. 

2. Group classes are designated for 

children with non-severe speech 

underdevelopment (GSU of Levels 

II-III) and disorders of psychologi-

cal development or mild intellectual 

disability, older than 5 years of age. 

3. A combination of individual and 

group forms of work is recom-

mended for children with non-

severe speech underdevelopment 

(GSU of Levels II-III), high level of 

anxiety with a low level of motiva-

tion, and for children with mild 

intellectual disability, older than 

5 years of age. 

Thus, in accordance with the 

structure of defect and rehabilitation 

opportunities, an individual plan of 

rehabilitation lessons is worked out 

for each child. Lessons with the 

psychologist are aimed both at the 

formation of verbal and nonverbal 

vocabulary in children with alalia, 

and specifically emotional lexical 

means, and at leveling behavioral 

peculiarities and establishing emo-

tional contact. 

Below is an example of a lesson 

aimed at the formation of emotional 

vocabulary in children with alalia: 

“Lesson for 5-8 year-old children; 

lesson duration is 20-30 minutes. 

Aims: development of emotional 
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vocabulary via basic notions about 

emotions; development of the emo-

tional-volitional sphere of the child. 

Tasks: to teach the child to differen-

tiate between basic emotional states 

by lexical means; to train the skill to 

express one’s emotions and to cor-

relate them with images. Equip-

ment: pictograms, pictures, plot-

driven pictures with images of basic 

emotional states (joy, fear, rage, 

fright, sorrow, and surprise), a cube, 

and a mirror. Lesson description: 

The child comes to the lesson. After 

the greeting, the psychologist in-

quires about the child’s mood. 

— I am in high spirits (a smile 

on the face), because everything is 

all right, and I am glad to see you. 

And what mood are you in? Show 

us, please. (The child shows their 

mood with a facial expression 

standing at the mirror.) 

— Have a look! I’ve got a cube, 

it feels soft. And some mood is 

drawn on each side of the cube. 

Let’s see if your mood is drawn on 

it. Show us your mood once again. 

— Yes, “A Smile”. 

— Let us find situations in 

which you may feel joy. (The child 

is offered plot-driven pictures 

showing situations with different 

emotional states. Then the teacher 

describes each picture or shows it if 

the child cannot say what lexical 

units are to be used to describe each 

emotional state.) 

Then we must praise the child 

and say what he did correctly. 

After that, we use the same pro-

cedure to analyze each basic emo-

tion. Farewell.” 

Individual lessons are held 5 times 

a week and last 20-30 minutes each. 

Within the group form of training, 

lessons in a group of 6-8 pupils are 

conducted 3 times a week and last 

30-40 minutes each. In the combi-

nation of individual and group 

forms of training, individual lessons 

take place 3 times a week and last 

20-30 minutes, and group lessons 

are given twice a week in a group of 

6-8 patients and last 30-40 minutes. 

The possibility of complex re-

habilitation including medicamen-

tous therapy prescribed by the neu-

rologist is an important advantage 

of the given program. Nootropics 

(pantogam, piracetam, aminalon, 

encephabol, phenibut, picamilon) in 

combination with biotics (glycine, 

amino acids) are used for treatment 

of speech and emotional disorders. 

Various drugs and rehabilitation 

methods can combine in one reha-

bilitation course depending on the 

real state of the patient. 

Psychological rehabilitation 

methods. 

1. Lessons on the basis of the train-

ing complex “OptiMusic” offering 

an interactive light system allowing 

optimization of the process of reha-

bilitation of formation, restoration 

and development of psychomotor 

functions. The main advantage of 

the equipment consists in long-term 

preservation of stable motivation to 
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activity, which makes it possible to 

solve the following rehabilitation 

problems in the work with the chil-

dren: 

– to develop playing and didactic 

activity; 

– to activize speech in children 

with severe speech disorders and 

impairments of intellectual devel-

opment and behavior (develop-

ment of arbitrary vocalizations on 

the basis of onomatopoeia; devel-

opment of impressive and expres-

sive vocabulary; development of 

arbitrary, playing and perceptive 

activity; development of commu-

nication skills). 

2. Lessons in the “Sensory Room” 

– on multisensory equipment, aimed 

at overcoming problems with 

establishing emotional contact, 

emotional relaxation and rehabilita-

tion of behavior. 

3. Work with playing complexes 

“Montessori” and “Pertra” which 

help to enhance speech and 

cognitive activity of the patients. 

4. A series of computer programs 

in the ICT room aimed at 

development of cognitive processes 

and stable motivation towards 

learning.  

5. Neuropsychological and rehabi-

litation procedures [4], including 

those on biofeedback equipment 

(“BFB training”) adapted to child-

ren’s age, are used along with these 

methods. 

The modern rehabilitation 

technologies do not substitute in 

practice the methods of special 

pedagogy such as game and art 

therapy: music therapy, game 

therapy, sand therapy, fairy tale 

therapy, theater therapy, etc. 

Rehabilitation work also 

includes the methods of individual 

and family counseling the aim of 

which is to create a favorable 

psycho-emotional atmosphere in the 

families caring for children with 

alalia. Engagement of the parents in 

active forms of interaction, 

development of confidence in their 

own competence, as well as 

reflection – comprehension of the 

current events, their own feelings 

and thoughts – is an important task 

of such work [15; 14]. 

On completion of the rehabilita-

tion course, the psychologist and 

the logopedist carry out a summa-

tive complex examination to assess 

the effectiveness of the rehabilita-

tion measures taken and to figure 

out the dynamics of the child’s state 

and recommendations for further 

rehabilitation work. 

From the psychological point of 

view, the complex rehabilitation 

program has a positive effect on the 

processes of formation and devel-

opment of the higher psychological 

functions. Simultaneously, the emo-

tional-volitional sphere of the child 

becomes improved, the motivation 

towards learning is raised, the level 

of cognitive activity goes up, and 

activization of speech also becomes 

evident. 
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PERSONALITY ORIENTED APPROACH IN THE FORMATION 

OF LINGUISTIC COMPONENT WHILE TEACHING CHILDREN 

WITH DISABILITIES 

Abstract.
 
The article is devoted to the issues of formation of the linguis-

tic component in the education of students with disabilities. Special atten-

tion is paid to the personality oriented approach in learning: taking into ac-

count differences in the mental functions of the right and left hemispheres 

of the brain making it possible to determine the peculiarities of sensory per-

ception of the learning material by the children. The authors make a conclu-

sion about the importance of modality characteristics in the pupils which 

can be taken as a basis of formation of their orthographic literacy. The arti-

cle describes several types of exercises on the vocabulary words aimed to 

create and reinforce auditory, visual and kinesthetic images of the word in 

children with different modality characteristics. The authors determine the 

importance of lexical exercises in the system of orthographic work, the sig-

nificance of learning the syntagmatic connections of vocabulary words in 

connection with the development of vocabulary, grammar skills, speech 

coherence and orthographic literacy. In this connection, complex tasks pre-

supposing that the pupils’ attention is simultaneously focused on acquisition 

of orthography, correct pronunciation, word form derivation, activization of 

vocabulary and development of coherent speech are suggested in the article. 

The paper is addressed to university students in the field of training 

44.03.03. “Special (Defectological) Education”, pedagogues and all partici-

pants of the system of special education. 
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The linguistic component in the 

education of children with disabili-

ties is associated not only with ac-

quisition of the basic linguistic units 

and the rules of their usage but also 

with the formation of the ability to 

use oral and written speech for solu-

tion of the corresponding life prob-

lems. This fact is mentioned in all 

variants of the adapted basic general 

education programs (ABGEP) 

based on the Federal State Educa-

tional Standard (FSES) [11]. 

The linguistic component is in-

terpreted as concrete speech and 

language material: units of different 

linguistic levels (phonetic, lexical, 

and grammatical) and utterances 

determined by the lexical topic and 

the speech situation. Nevertheless, 

the word remains to be the main 

object of learning at education insti-

tutions realizing the ABGEP of 

education of persons with disabili-

ties, because it is the basic unit of 

language. Words serve as learning 

material for the study of the phonet-

ic composition of the lexeme and its 

syllabic structure; the rules of 

graphics and orthography are 

worked out on the basis of the 

spelling of concrete words; gram-

matical categories and word form 

derivation norms are mastered in 

the process of analysis of lexemic 

classes of different parts of speech. 

Still it is common knowledge 

that different students need different 

time to acquire the linguistic units 

in the learning material, which de-

pends not only on the peculiarities 

of their nosology and intellectual 

abilities but also on the specificity 

of perception of the incoming in-

formation [2; 8]. The aspects of this 

problem have been studied by 

R. Sperry [19] and his followers 

(S. Springer, G. Deutsch, C. Hanna-

ford, T.P. Khrizman, V.D. Ereme-

yeva, etc.). The works devoted to 

the study of the differences in the 

mental functions of the right and 

left hemispheres of the brain make 

it possible to take into account the 

© Kubasov A. V., Khristolyubova L. V., Tsygankova A. V., 2018 
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peculiarities of sensory perception 

of the learning material (including 

the linguistic one) by the pupils of 

the same academic class or group 

on the basis of perception modality 

[2; 8; 14]. 

In case of correct and timely di-

agnostics, this approach allows sub-

dividing the pupils according to the 

feature of preferred modality: the 

“right brain” ones – into visuals and 

kinesthetics. The former rely on 

visual perception in assimilation of 

information, the latter – on muscu-

lar, gustatory, olfactory, and tactile 

perception. For the “left brain” pu-

pils, or audials, auditory perception 

is the leading one. The pupils’ mo-

dality characteristics are “one of the 

most powerful filters casting the 

model of the world of man 

…Should one and the same thing be 

given to visuals, audials, and 

kinesthetics in turn, we can see that 

the first will gaze at it, the second 

will ask you to tell them about it, 

and the third will start feeling it” [7, 

p. 105]. 

Studies in the given area also 

show that the majority of pupils 

belong to the group of persons with 

dual hemisphericity, and “pure” 

visuals, kinesthetics and audials 

experience significant difficulties in 

various kinds of learning activity 

[4]. The diagnostics of the dominant 

modality, as well as the discovery 

and consideration of psychophysical 

peculiarities of the pupils, facilitates 

the realization of the personality 

oriented approach and creates fa-

vorable conditions for successful 

acquisition of the learning material. 

Within the framework of lin-

guistic component formation, mod-

ern didactics lays special emphasis 

on orthographic literacy of the pu-

pils which is an important precondi-

tion for the development of linguis-

tic personality and linguistic cul-

ture. Orthographic literacy helps stu-

dents to master school subjects and 

influences socialization (L.I. Ay-

darova, T.D. Bochkarova, V.F. Iva-

nova, G.N. Pristupa, T.G. Ramza-

yeva, V.V. Repkin, N.S. Rozhdes-

tvenskiy, A.V. Tekuchev, etc.). Nev-

ertheless, the formation of ortho-

graphic literacy is always problem-

atic, especially while teaching chil-

dren with disabilities. 

Special methods operate a well-

designed and to a large extent 

algorithmized system of formation 

of orthographic skills [1]. The 

methods and techniques used in it 

(orthographic pronouncing accom-

panied by copying and without it, 

visual-preventive dictations, learn-

ing graphic schemes, underlining 

and singling out, lists of “catch-

phrases”, writing from memory, 

etc.) can be modified with reference 

to the personality oriented approach. 

In this context, quite interesting is 

the classification of orthographic 

exercises suggested by N.S. Rozh-

destvenskiy as far back as 1960, 

which takes into account the charac-

ter of the analyzers involved in do-
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ing these exercises. The classifica-

tion singles out exercises based on 

visual perception (copying), audito-

ry perception (dictations), and kin-

esthetic perception (morphemic and 

word-building analysis, division of 

words into syllables) [13]. The mo-

dality characteristics of the pupils 

allow choosing exercises most suit-

able for the formation of ortho-

graphic literacy [10; 14]. 

The work on the words with tra-

ditional spelling is carried out in 

several areas: lexical work (enrich-

ment, specification and activization 

of vocabulary); work on the word’s 

morphemic structure and word 

building patterns; grammar work 

including study of morphological 

features and syntactic potential of 

the words with traditional spelling; 

orthographic work proper, combin-

ing the skills of phonetically correct 

spelling and formation of the skills 

to spell according to the rule. With 

these areas in mind, practical teach-

ers suggest regarding each word 

with traditional spelling included in 

the textbook from different angles 

[17]. Here are some examples. 

 
ÁDRES (address), -а, pl. -а, -

оv , м. 1. Inscription on the letter 

or other mail indicating the desti-

nation and name of the addressee. 

2. Place where a person lives; the 

name of this place. 

Cognate words. Adresok, 

adresant, adresat. Adresnyy, 

adresovannyy. Adresovat’, adreso-

vat’sya. 

Phrases, sentences. Tochnyy 

adres. Peremenit’ adres. Slu-

zhebnyy adres. Dat’ svoy adres. 

Poprosit’ adres. 

Etymology. Borrowed from 

the Polish language in the 

18th century. The Polish word 

adres goes back to the French 

word adresse. 

OTÉCHESTVO (motherland 

or fatherland), -а; ср. The country 

where a person was born the citi-

zen of which he/she is. 

Cognate words. Otechestven-

nyy. Otecheskiy. 

Phrases, sentences. Lyubov’ k 

otechestvu. On zashchishchal 

svoye otechestvo. 

Etymology. Derived from the 

Old Russian отьць — (otets – fa-

ther) by means of loan translation 

(calque) from the Greek patria. 

 

The dictionary entry for each 

lexeme contains the general gram-

matical characteristic of the word 

with traditional spelling, its lexical 

meaning, list of cognate words, 

phrases and sentences with the 

word, and the word’s etymology. 

A detailed description of the words 

with traditional spelling can help to 

organize orthographic work with 

reference to personality oriented 

characteristics of the pupils with 

disabilities. Below are examples of 

tasks with the traditionally spelt 

words from grades 5-8 textbooks 

for children with intellectual disa-

bilities. They are mostly lexical 

exercises, although the tasks for 

children with different modality 
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characteristics can be reformulated 

and specified (“listen to”, “write 

down”, “copy”, “divide”, etc.). Vo-

cabulary entries in pupils’ work-

books may serve as models for the 

tasks completion. 

1. Subdivide the words into groups 

according to the common meaning:  

frukty, pomeshcheniye, zhivot-

noye (yabloko, zhiraf, foyYE, 

komnata, medved’, vokzal, apel’sin, 

verblyud, zavod). 

2. Find a word that does not fit in 

each line. Underline it. Explain the 

principle of the word choice. 

Zapad, sever, veter, vostok. 

Pechen’ye, konfeta, apel’sin, 

morozhenoye. 

Penal, tetrad’, telefon, karandash. 

3. Complete the word combina-

tions with the words from the 

brackets with a suitable meaning: 

Prizemlit’sya na …. Rabotat’ na …. 

Plyt’ v …. Uchastvovat’ v… 

(ekskavator, aerodrom, demonstra-

tsiya, okean). 

4. Group the words according to 

the topic. 

Doloto, mandarin, molotok, 

apel’sin, limon, pila. 

5. Find synonyms to the words 

beseda, znamya, doroga. Make up 

sentences with them. 

6. Find antonyms to the words 

zashchita, pobeda, do svidaniya. 

Make up sentences with them. 

7. Name with one word: 1000 met-

rov — …; sentyabr’, oktyabr’, 

noyabr’ — …; zhiteli strany, 

oblasti, goroda — … 

8. Make up word combinations 

with the words okean, muzhchina, 

serviz: 

a) ogromnyy, zloy, dobryy; 

b) bol’shoy, farforovyy, krasivyy; 

c) tikhiy, ogromnyy, siniy. 

9. Say when the words have fig-

urative meaning. 

Zheleznaya volya. Semena vra-

zhdy. Zheleznaya ruda. Semena 

pshenitsy. Zheleznaya doroga. Zhe-

leznyy nozh. 

10. Substitute the word kartina in 

the following sentences with the 

synonyms proizvedeniye, kinofil’m, 

vid. 

V nashem kinoteatre pokazy-

vayut novuyu kartinu. Na vystavke 

byli predstavleny kartiny molodykh 

khudozhnikov. S vershiny gory ot-

krylas’ prekrasnaya kartina. 

11. Rearrange the sentences to make 

up a text. Single out the words with 

traditional spelling. 

Ozhivayet i bereza. Nastupil 

mart. Derev’ya ozhivayut. Korni 

eye nachinayut zhadno vysasyvat’ 

vlagu iz zemli. 

Lexical exercises should be giv-

en special place in the system of 

orthographic work. First, it is neces-

sary to explain object-based and 

conceptual correlation of the word, 

as the word is simultaneously a unit 

of speech and a unit of thinking [3]. 

Acquaintance with the word object-

based correlation may be effected 

by its inclusion in the context or via 

means of visual support. The for-

mation of the conceptual correlation 



Special Education. 2018. № 4 59 

of the word takes a more complicat-

ed route, which presupposes the 

inner separation of the word from 

the object. It is necessary to form 

the following skills in the pupils 

with disabilities at this stage: to 

figure out the meaning of the word 

(semasiological approach) and to 

recognize the word by the explana-

tion of its lexical meaning (ono-

masiological approach). 

Work with synonyms, antonyms 

and homonyms, polysemy, direct 

and transferred meanings is carried 

out on the material of words with 

traditional spelling. The pupils are 

asked to find the words under study 

in the text, to figure out their mean-

ing, to make up syntactic units with 

them (phrases and sentences of var-

ious types), to comment on the us-

age of the given lexeme in the con-

text. Studying words with tradition-

al spelling is closely connected with 

the lexical (lexico-grammatical) 

exercises in which it is required to 

explain polysemy and stylistic 

shades of meaning of a lexeme in a 

synonymic row, and to use the word 

in a phrase, sentence or text. 

In the process of formation of 

the linguistic component in the edu-

cation of pupils with disabilities, it 

is necessary to take into account 

systemic relations between the lex-

eme and other linguistic units. In 

order to form speech and language 

habits and skills, it is desirable to 

conduct special exploration of syn-

tagmatic and paradigmatic connec-

tions of the given word: to build up 

synonymic rows with the word under 

learning and single out the dominant, 

to pick up antonyms with reference 

to polysemy, and to unite lexemes in 

topical vocabulary groups. 

The word is always in systemic 

relations with other units of lan-

guage. Therefore, with the purpose 

of more successful formation of 

lexical skills, it is feasible to under-

take observations of paradigmatic 

and syntagmatic connections of the 

given word. Exercises on paradig-

matic connections facilitate the de-

velopment of such properties in 

children as the ability to select syn-

onyms and antonyms, build up syn-

onymic rows and single out a domi-

nant. It is important to unite words 

into topical groups (“unity of words 

based on the classification of the 

objects themselves, but not on the 

lexico-semantic ties of the words”) 

[16, p. 231] and lexico-semantic 

groups (“unity of two, several or a 

multitude of words based on their 

lexical meanings”) [16, p. 231]. 

The definition of the word under 

learning with orphogram develops 

the learners’ skills to include it 

(sometimes via lexical substitution) 

in the contexts of different levels: 

word combination, sentence, text. 

And it is necessary to visually 

demonstrate the differences in the 

lexical and grammatical combina-

bility of the word to the pupils. 

Lexical combinability presup-

poses the ability of a word to be 
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used alongside other words in a 

speech segment. Syntactic combin-

ability means the ability of a lexeme 

to realize various grammatical ties 

with other words, taking into ac-

count its belonging to a certain part 

of speech or lexico-grammatical 

category [9]. 

It is also necessary always to 

remember about the valency of the 

word, its ability to join subordinate 

words in concrete grammatical 

forms without which its usage in 

speech is incomplete [6]. Know-

ledge about word valency does not 

only form linguistic habits and 

skills but also spoken ones. 

Special attention in the process 

of formation of the linguistic com-

ponent should be paid to complex 

tasks presupposing that the pupils’ 

attention is simultaneously focused 

not only on acquisition of ortho-

graphic rules but also on correct 

pronunciation, word form deriva-

tion and usage, activization of vo-

cabulary and development of dia-

logic and monologic speech. Such 

tasks may include the following: 

– work with dictionaries (ortho-

graphic and explanatory); 

– choice of synonyms and anto-

nyms to the word under learning; 

– etymological analysis which fa-

cilitates comprehension and im-

proves correctness and stability of 

memory of the words with tradi-

tional spelling; the etymological 

reference contains information 

about the origin of the word, its 

primary meaning, helps to find out 

its historical composition – refer-

ence to the history of the word may 

sometimes help to motivate its con-

temporary spelling; 

– various kinds of work with 

phraseological units, riddles and 

extracts from poems and prosaic 

literary texts, solving and making 

up of simple cross-word puzzles; 

– making up word combinations 

and sentences with the word under 

study, and constructing short texts 

from the word combinations ob-

tained. 

We believe that the use of audi-

tory, visual and kinesthetic images 

of the word in combination with the 

traditional methods and techniques 

may facilitate the realization of the 

personality oriented approach in the 

formation of the linguistic compo-

nent in the education of pupils with 

disabilities. Purposive work with 

different aspects of linguistic units 

(lexicological, grammatical and 

orthographic) is considered to be a 

most important area of rehabilita-

tion of not only speech but also 

psychological development of the 

pupils [11]. The improvement of the 

lexical aspect of speech and ortho-

graphic literacy greatly helps to 

overcome the problems of social 

adaptation and development of cog-

nitive activity and forms the foun-

dation of communication for chil-

dren with disabilities. 
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Abstract.
 
The article deals with supported living as one of the modern 

perspective ways of socialization and social inclusion of a deaf-blind per-

son. The study presents the basic principles of organization of supported 

living, its history and the modern state (content, organization and provi-

sion). The article considers the necessary conditions for satisfaction of the 

basic living needs of a deaf-blind person. The author describes successful 

experience of organization and implementation of supported living of deaf-

blind persons in soviet times in Russia on the example of Zagorsk children’s 

home for deaf-blind children. Much attention is paid in the article to the 

consideration of the problem of psychological and socio-cultural prepara-

tion of the deaf-blind person for transition from living in the family to sup-

ported living in a community; it is stressed that the corresponding prepara-

tion and the timely transition to the conditions of supported living are im-

perative. Organization of supported living of adult deaf-blind persons is a 

wide-spread kind of social assistance in many European countries, USA and 

Australia, whereas in modern Russia, this form of support of persons with a 

double sensory disorder is still in its infancy. In order to illustrate modern 

successful organization of supported living, the article provides a descrip-

tion of organization of activity of the communities “Our Village” and 

“Country Yard” in the vicinity of Fischbeck, near Hannover (Germany). 

The study highlights the goals, tasks, content and methods of support and 

stresses their individual character with relation to each concrete deaf-blind 

person. The article describes the organization of functioning of the commu-

nities, presents socio-cultural and other opportunities granted to deaf-blind 

persons, and comments on such a character of organization of the life of the 

communities that allows deaf-blind persons to be included in the society, to 

communicate and interact with various representatives of social environ-

ment and to satisfy various living needs without suffering from loneliness. 

The author also presents the experience of the work of the city day care 

center for adult deaf-blind persons, its goals, tasks, and content of activities. 
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The article also dwells on the experience of organization of supported living 

of deaf-blind persons in New Moscow sponsored by the charity foundation 

“So-edineniye” — “Quiet Home”, and the experience of “So-edineniye” in 

the realization of numerous social projects targeted at inclusion of deaf-

blind persons in active social and cultural life. The purpose of the article is 

to propagate the experience of organization of supported living of adult 

deaf-blind persons in Russia. 

Keywords: supported living; deaf-blind persons; social inclusion; inde-

pendence; social activity; day centers; organization of supported living. 

About the author: Nazarova Nataliya Mikhaylovna, Doctor of Peda-

gogy, Professor. 

Place of employment: Head of Department of Psycho-pedagogical 

Foundations of Special Education, Institute of Special Education and Com-

plex Rehabilitation, Moscow City Pedagogical University, Moscow, Russia. 

E-mail: isokr.info@mgpu.ru. 

 

An adult deaf-blind person 

needs organization of supported 

living which can help them solve 

their educational, socio-cultural and 

life problems corresponding to the 

period of adulthood: job (or em-

ployment), housing, spare time, 

material, family and partner rela-

tions, etc. The nature and the severi-

ty of sensory disorders laying sig-

nificant limitations on the capacity 

for life call forth the need to provide 

supported living to an adult deaf-blind 

person by the social security services. 

The given article deals with urgent 

and potential opportunities of social 

inclusion of an adult deaf-blind per-

son on the basis of adequate organiza-

tion of their living conditions. 

The support service relies on the 

following principles in the provi-

sion of supported living for adult 

deaf-blind persons: 

– respect for the personality of the 

deaf-blind person supported and 

promotion of their self-development 

and identification; 

– protection of the social rights and 

freedoms of the person supported; 

– normalization of the life and so-

cial environments of the deaf-blind 

person supported; 

– formation and preservation of 

partner relations with the person 

supported which presuppose mutual 

agreement and trust; 

– purposive nature of assistance 

aimed at achievement of maximum 

feasible self-help; 

– facilitation: there must be sup-

port exactly enough not to make the 

person supported used to excessive 

help and not to render them helpless 

in this way; 

– guarantee of privacy and autono-

my of life for the person supported; 

© Nazarova N. M., 2018 
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– respect for the inner vision of 

the outer everyday life formed by 

the deaf-blind person in accordance 

with their interests, tastes and at-

tachments. 

Achievement of social adult-

hood and feasible independence 

depends on the living conditions of 

the adult deaf-blind person and the 

character of support organized for 

them. The achievement of the cul-

tural level by the adult deaf-blind 

person directly depends on the place 

and quality of their dwelling. Life 

conditions have both objective and 

subjective characteristics. 

The objective, or outer condi-

tions, according to foreign special-

ists, are the following. 

First of all, it is adequate, own 

and preferably constant living space 

equipped and adapted for the life of 

a deaf-blind person, in which they 

would feel themselves at home or-

ganizing it in accordance with their 

tastes and needs. This living space 

and its content should be the sacred 

property of the deaf-blind person 

treated with respect by the sur-

rounding people including the 

members of their family. 

Supported living should satisfy 

all vital needs of the deaf-blind per-

son: economic protection and the 

corresponding living standard, med-

ical assistance and service, educa-

tion, employment, social inclusion 

and social activity, satisfaction of 

creative, communicative and aes-

thetic needs and hobbies, and recre-

ation and physical health promotion 

needs. 

It is essential to provide a possi-

bility to spend spare time inde-

pendently, to communicate, make 

friends, choose occupation accord-

ing to one’s interests, and to make 

conclusions about realization of 

personal far-reaching and everyday 

plans. Supported living also presup-

poses guarantee of further education 

encompassing all areas vitally and 

socially significant for a deaf-blind 

person. This means the provision of 

all individual and social opportuni-

ties for further development of an 

adult person, satisfaction of the 

needs and aspirations which would 

facilitate the development and self-

realization of their personality: pro-

fessional education or employment, 

equipment and maintenance of 

dwelling, spending spare time, part-

nership, communication, interests 

and hobbies, acquisition of self-

provision and self-protection skills, 

and many other things. 

Subjective or inner conditions, 

and specifically the feelings of well-

being, stability, reliability, belong-

ing to the social group significant 

for the person, and assurance of 

one’s own identity seem to be espe-

cially important. 

Supported living is still quite a 

new and rare phenomenon of spe-

cial assistance for people with disa-

bilities for our country. Foreign 

countries have a longer and richer 

experience in this field. 
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In Soviet times, considerable 

experience of organization of sup-

ported living of adult deaf-blind 

persons was accumulated while 

transferring the graduates of 

Zagorsk children’s home for deaf-

blind children to the place of work 

at the Industrial Practice Enterprise 

of the All-Russian Association of 

the Blind (IPE VOS) and organizing 

their accommodation at the IPE 

hostel. The deaf-blind young people 

got considerable independence in 

the organization of their everyday 

life, meals, apartment furnishing, 

and independent movement around 

the city (often aided by their partial-

ly sighted friends or IPE workers). 

A specially appointed tutor provid-

ed support for ten young deaf-blind 

persons. If the deaf-blind persons 

decided to get married, they were 

given a separate apartment in the 

hostel. The hostel was in constant 

communication both with city or-

ganizations and with all hostel 

apartments; both day and night duty 

of a social worker ready to come to 

one’s aid and answer any urgent 

questions was organized in the hos-

tel. Many everyday life problems 

were solved by the deaf-blind per-

sons independently via mutual help, 

the formation of which was paid 

much attention to in the Zagorsk 

children’s home. After moving to 

the hostel, the communication with 

the children’s home was not termi-

nated: the deaf-blind young people 

often and with pleasure visited their 

former school, pupils and peda-

gogues, took part in events and hol-

idays, and rendered voluntary help. 

Nevertheless, far from all deaf-

blind persons passed on to live in 

the hostel after finishing Zagorsk 

boarding school. If there was any 

chance to live in the family, the 

school leaver moved to live with the 

family and got a job either at the 

IPE VOS or used other employment 

opportunities. The life of a young 

deaf-blind person in the family in-

curred a number of problems for the 

family members (absence of spe-

cialized social support service, ag-

ing of family members, material 

problems, etc.). On losing working 

capacity or on the death of the fami-

ly members capable of caring for an 

adult deaf-blind relative, if the 

family was not ready and unable to 

take care of a senior deaf-blind rela-

tive, the question of the disabled 

person’s moving to a boarding 

house for adults with disabilities 

was inevitably raised. The social 

security character of these institu-

tions and the organization of life on 

the principles of medical establish-

ments limited to providing treat-

ment and care, brought about fast 

degradation and aging of these peo-

ple as a result of seclusion, absence 

of rehabilitation programs, educa-

tional and recreational aspects of 

everyday life, and opportunities for 

social inclusion of the boarding 

school inmates in the surrounding 

world. 
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As early as in the 70s and 80s of 

the 20
th

 century, social-educational 

support structures for the families 

caring for persons with severe and 

multiple developmental disorders 

limiting or totally preventing em-

ployment were created abroad. 

Those were the so-called day care 

centers where the family could 

bring their adult child with a disa-

bility and take them back home at 

night after work. At such day care 

centers, young persons with sensory 

disorders (and, possibly, with other 

disorders) get meals, care, qualified 

help, and psycho-pedagogical sup-

port. It includes recommended re-

habilitation classes, feasible labor, 

communication and social interac-

tion, participation in recreation ac-

tivities, physical exercises, satisfac-

tion of creative needs, etc. These 

centers develop and improve com-

municative skills, expand the under-

standing of models and situations of 

social behavior, form behavioral 

norms of partner contacts between 

genders, widen the sphere of in-

volvement in what is going on in 

real life – individual and social 

events, holidays, etc. The family 

and the close adults can be sure that 

their family member in need of 

supported living has a busy day and 

develops both personally and so-

cially. Day care centers make it 

possible for the employed members 

of the family to return to their job, 

to be socially and personally need-

ed, and to live a holistic life. 

The problem of supported living 

of a deaf-blind person in the family 

is complex and ambivalent. It 

should be regarded and solved in 

the context of complexity of the 

whole life of the person and his 

family, as well as from the point of 

view of the change of educational 

tasks, socialization, and alteration 

of the individual needs and aspira-

tions depending on the person’s 

age. If in early and preschool child-

hood, the developing family envi-

ronment and the closest adult rela-

tives are more comfortable for the 

deaf-blind child, closer to the 

school age, the educational, devel-

oping and socializing environment 

of the education institution gradual-

ly takes the lead. The return to the 

family after finishing school sharply 

limits the already formed needs for 

constant social contact and commu-

nication with a wide range of ac-

quaintances, friends and peda-

gogues. Limitations are also laid on 

the personal activity and independ-

ence; the socially significant stimuli 

deteriorate. Long life of the deaf-

blind person in the family is associ-

ated with the inevitable aging of 

their parents and creates ever great-

er burden for them. The parents’ 

death, especially if there are no oth-

er relatives ready to care for the 

deaf-blind person, will not only 

produce an unfavorable effect on 

their no longer young child but will 

make it absolutely inevitable for the 

deaf-blind adult to leave the par-
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ents’ house and move to the place 

where they can get assistance and 

support in everyday life. 

At such moments, when the ha-

bitual course of life is suddenly 

disintegrated (statement of impossi-

bility of getting further support in 

the family, progression of visual 

and/or auditory disorder, and reali-

zation of imminent deaf-blindness), 

it is utterly important to get a quali-

fied consultation of the specialist 

who can help to find an acceptable 

way out of the critical situation. 

With this end in view, specialized 

counseling centers are created 

abroad (at public organizations or 

associations for the deaf and/or the 

blind, at education institutions for 

the deaf-blind, at rehabilitation cen-

ters and other organizations and 

institutions) the aim of which is to 

provide counseling for deaf-blind 

(or partially deaf-blind) adult per-

sons in a difficult life situation us-

ing the whole range of opportunities 

(variants of further supported liv-

ing: at home or moving to a com-

munity; provision of an assistant; 

taking a course of supported educa-

tion – study of the means and meth-

ods of communication of deaf-blind 

persons, teaching mobility, use of 

computer technologies under the 

conditions of deaf-blindness, etc.). 

Foreign specialists believe that 

if the family does not get supporting 

assistance from the mobile support 

services, it is most feasible to or-

ganize supported living of the adult 

deaf-blind member of the family in 

groups and communities based on 

the principles of co-residence. In 

the community, each member is 

allotted permanent apartment fur-

nished as they wish and can use it 

for life. All inmates are involved in 

the life of the community and in the 

activity of its social services. The 

community may be located in all 

kinds of places. It may be situated 

both in the city (for example, a spe-

cially equipped section of a large 

block of flats) and out of the city in 

the form of cottage settlement or 

village also equipped to meet the 

needs of deaf-blind persons. The 

organization of living is based on a 

rational combination of privacy and 

life autonomy of each person and 

their personal inclusion in the life of 

the community. Such organization 

of supported living of an adult deaf-

blind person is not simply provision 

of dwelling. They find here such 

life conditions, under which they 

are protected, treated with respect, 

employed, engaged, and can live a 

holistic social and spiritual life. It is 

the world they live in; it is their 

second birthplace. 

Preparation for such transition 

should be gradual. It should begin 

in school, but must take place not 

later than 23-25 years of age. It is 

necessary to handle the questions of 

moving the deaf-blind person from 

one place to another, because the 

suddenness of this event may be-

come a cause of a deep psychologi-
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cal trauma. It is good if several 

deaf-blind persons who know each 

other and are in friendly relations – 

for example, leavers of one and the 

same school – are moved to the 

community. 

Foreign experience shows that 

such communities should not be 

large: the workers of small open 

institutions of community type are 

more often satisfied with their work 

than their colleagues in large board-

ing houses. And the community 

members also feel more comforta-

ble and confident. 

Today, organization of support-

ed living of adult deaf-blind persons 

is a wide-spread kind of social as-

sistance in many European coun-

tries, USA and Australia. 

On the example of activity of 

one of such institutions – the Hano-

ver Center for the Deaf-Blind – we 

will describe in detail the content 

and organization of supported living 

of adult deaf-blind persons with 

partial visual and auditory impair-

ment in two communities: “Our 

Village” and “Country Yard”, orga-

nized in the vicinity of Fischbeck, 

near Hannover (Germany). 

The communities are sponsored 

by the German Federation of the 

Blind and Partially Sighted and the 

Association of the Blind and Par-

tially Sighted in Lower Saxony. 

“Our Village” was opened in 1990, 

and “Country Yard” – in 2011. 

The main goal of activity of the-

se institutions is to create a worthy 

life full of meaning and satisfaction 

based on the realization of the indi-

vidual abilities and skills for the 

community members. 

The key tasks of the supported 

living in the communities include: 

– overcoming of isolation caused 

by sensory disorders; 

– assistance in the formation, de-

velopment and support for commu-

nication systems; 

– formation and support for social 

contacts; 

– assistance in participation in the 

life of the local community on the 

basis of all-round help and support; 

– acquisition of new knowledge 

and skills and development of abili-

ties; activization and support for the 

aspirations to learn new things; 

– formation and support for mo-

bility and orientation skills; 

– help with overcoming fears and 

uncertainty; 

– medical support, counseling and 

treatment taking all necessary 

measures; 

– creation of conditions revealing 

creative abilities and DIY skills; 

organization of useful and interest-

ing kinds of activity in workshops, 

support groups or daily routine 

events. 

The institutions organize their 

work around the principle of all-

round support for the inmates under 

the conditions of safe and friendly 

atmosphere, personnel competence, 

trustful and hearty relations be-

tween the personnel and the com-
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munity members, and unconditional 

recognition of the value of the per-

sonality of each individual. 

The aims, tasks, content and 

methods of support for each patient 

are individual and correspond to 

their personal situation. 

Both communities organize sup-

ported living for the total of 127 peo-

ple – adult deaf-blind persons with 

considerable multiple impairment of 

vision and hearing (partially deaf-

blind). They are subdivided into 

17 groups with 7 places of accom-

modation and 2 groups with 4 plac-

es of accommodation in each. Each 

group occupies its own cottage and 

is provided with 24 hour support 

(by a team of 6-7 people). Each of 

the 19 groups has one-room flats for 

individual residence(or, if they 

wish, for co-residence), one bath-

room for every two rooms, common 

living room, kitchen, sanitary facili-

ties, terrace or balcony, utility 

room, and a room for the support 

team personnel. The personnel pro-

vide situational assistance and support 

for all kinds of activity and events, 

including assistance in spending spare 

time. They also help to establish con-

tacts with families and outer organiza-

tions (for example, visiting a doctor, 

consulting a lawyer, etc.). 

The support personnel includes 

specially trained assistants, social 

workers, typhlo-surdo-pedagogues, 

special psychologists and medical 

staff (doctors and qualified para-

medical workers). 

Workshops with 63 specially 

equipped work places are organized 

for the community members with-

out significant working capacity 

limitations. These are 51 places for 

crafts and work in the hothouse and 

12 work places for the persons with 

significant developmental disorders 

who are in need of enhanced sup-

port. 

The community premises also 

have rooms for rehabilitation work, 

gyms for physical exercises, halls 

for holidays and staff in-service 

training (advanced training), swim-

ing pool, internet café, health path 

(a path equipped for walks), bike 

track, stable and riding arena for 

therapeutic horseback riding, and 

aviaries for dogs and poultry. There 

is also a big kitchen and a laundry. 

In the hothouse, the community 

members grow flower seedlings and 

flowers, and preference is given to 

fragrant plants. In the workshops, 

decorative objects and toys and 

souvenirs for Christmas, Easter and 

New Year holidays are made. The 

work in the workshops is differenti-

ated according to the difficulty and 

the working capacity of those who 

take part in it. These can be the 

simplest operations in the form of 

sorting or putting things in boxes 

for those who need considerable 

support; work connected with as-

sembling, carpentry or metalwork, 

making things from wood, clay, 

metal, plastic, plant or other materi-

als – for low vision persons and 
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those with individual capability for 

such work. 

The communities have their own 

shops attached to the workshops 

where they sell things they produce 

(seedlings and flowers, decorative 

objects, souvenirs). Deaf-blind per-

sons act as shop assistants as well. 

The money gained is used for the 

community needs. 

A wide range of rehabilitation 

classes that meet the needs of the 

inmates are conducted in the com-

munities. They encompass work 

and occupational therapy, therapeu-

tic horseback riding, canistherapy 

and interaction with domestic ani-

mals and poultry (hens), lessons on 

stimulation and development of 

communication, mobility trainings, 

everyday life and self-service skills 

training, basal stimulation, percep-

tion development based on safe 

analyzers, physical training and 

motor activity (including the 

swimming pool), music therapy, 

cooking, kinesiotherapy, massage, 

hydrotherapy, etc. 

The community members are 

not deprived of the opportunity to 

take part in the religious life corre-

sponding to their denomination. 

More than 5 years ago, a day 

care center for the deaf-blind was 

opened and has been functioning 

ever since for people with multiple 

disorders of vision and hearing in 

Hannover near which the center for 

the deaf-blind is situated. It is visit-

ed by about 40 persons living in the 

family outside the community. As a 

rule, they cannot work in the work-

shops due to age and character of 

disorder, and they often feel lonely 

at home. At the day care center, 

they get support and a chance to 

develop their everyday life and self 

service skills, and they find here 

their circle of communication and 

opportunities for interesting pas-

time. The stepping stone of all kinds 

of activity offered by the day care 

center is the chance to make those 

who attend it happy, and to feel 

pleased with their own activity and 

communication with a friendly en-

vironment. The center grants an 

opportunity of doing physical fit-

ness and motor activity exercises, 

helps to reinforce and develop the 

skills of cooking, elements of crea-

tive activity (molding, pastry cook-

ing, handcrafts, etc.), playing activi-

ty (for example, table games), or-

ganizes visits to a café or tea parties 

for the center patients with the pas-

try made by themselves, during 

which they gladly communicate 

with each other. The activity of 

such center is highly praised by 

those who attend it. 

Thus, supported living of an 

adult deaf-blind person is not just 

provision of assistance in solving 

vital everyday life problems. It en-

compasses various methods of in-

clusion of such people in the sur-

rounding social world and creation 

of conditions for holistic meaning-

ful life not differing much from the 
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life of typical persons. This work is 

done not only by the state and the 

social services affiliated to it. In 

foreign countries, this work is car-

ried out by charitable and public 

organizations and associations; a 

serious contribution is made by 

volunteers. It is they who raise 

funds for realization of the pro-

grams of inclusion of deaf-blind 

persons in social life. These pro-

grams are extremely different. They 

may take the form of a weekend 

summer camp where the partici-

pants can have various opportuni-

ties for communication and pleasant 

and interesting pastime, various 

kinds of recreation and entertain-

ment: horseback riding, boating, car 

driving, bike riding, playing golf or 

darts, surfing, wall climbing, com-

puter games, drawing or painting, 

active games, amateur theater per-

formances, and many other things. 

Charitable programs may pre-

suppose package visits to a café or 

restaurant by a group of deaf-blind 

persons who know each other, 

where they can pick up and order 

the dishes by themselves and spend 

time over pleasant communication 

while eating. 

An important area in the activity 

of public organizations and volun-

teers is dedicated to work on detec-

tion of deaf-blind persons in need of 

supported living, work with gov-

ernment structures aimed at im-

provement of legislation, financing 

and provision for the support for 

adults with multiple sensory disor-

ders with the view of creation of 

conditions facilitating early detec-

tion and early diagnostics of visual 

and auditory impairments in aging 

population beginning with 45 years 

of age. 

In modern Russia, this form of 

support of persons with a double 

sensory disorder is still in its infan-

cy. A series of initiatives of public 

organizations, firms and deaf-blind 

persons themselves which would 

change the life of a deaf-blind adult 

expanding the feasible spheres in 

the surrounding world are being 

implemented today. 

In November 2016, a new offi-

cially adopted profession of typhlo-

surdo-interpreter based on a state 

educational standard appeared in 

Russia. Surdo-interpreters now help 

deaf-blind people when they visit 

offices and institutions and assist in 

interpersonal communication. The 

typhlo-surdo-interpreter figures out 

the optimal route of travel with the 

deaf-blind person under support, 

proofreads the text of the typhlo-

surdo-commentary, translates the 

oral, written and gesture speech of 

the surrounding people into tactile 

speech. All this expands the capaci-

ty of the deaf-blind person to estab-

lish and keep up social contacts – 

business, friendly, and the like, 

making their life busy and interest-

ing, and turning them into inde-

pendent self-sufficient persons. 

Such support allows deaf-blind per-
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sons to conduct negotiations, man-

age their finance, visit shops, vari-

ous personal and domestic services, 

medical and cultural institutions, 

and so on. Special training of guide 

dogs has begun, and the first expe-

rience of their application proves to 

be positive. 

In order to expand the scope of 

communication of the deaf-blind 

with the surrounding people, the 

telecommunications operator Bee-

line together with the charity foun-

dation “So-edineniye” opened a 

special mobile phone tariff for 

them. All deaf-blind persons who 

took part in the census and declared 

that they used mobile telecommuni-

cation services were sent a letter 

with a SIM card enclosed in it. The 

tariff provides 10 Gb of Internet 

traffic and 1000 SMS messages, 

thus satisfying the deaf-blind per-

son’s communication needs. 

The charity foundation “So-

edineniye” initiated work on estab-

lishing cooperation with trading 

companies in creation of accessible 

environment for deaf-blind persons 

at retail outlets. 

Deaf-blind persons, just like all 

other people, can and like travel-

ling. Public organizations and re-

source centers opened at the initia-

tive and under support of the foun-

dation “So-edineniye” organize 

tourist travels for the deaf-blind and 

summer camps for the families car-

ing for children with visual and 

auditory disorders. 

Involvement of deaf-blind per-

sons in the cultural life and intro-

duction to the cultural values play a 

big role in their social inclusion. 

And this is not limited to visiting 

museums and exhibitions. This 

means dance and drawing therapy, 

creation of a tactile and fragrant 

garden (Moscow) and its visits by 

blind, partially sighted and deaf-

blind persons. The foundation “So-

edineniye” possesses many initia-

tives in creation and realization of 

continuing cultural projects: master 

classes of world famous specialists 

of inclusive theater, functioning of 

inclusive theater school and theater 

performances at the Moscow Art 

Theatre Studio School, in which 

deaf-blind actors play alongside 

professional ones (performances 

“Touchable”, “Marriage: An Abso-

lutely Incredible Event”, “Carmen”, 

action-performance “Seagull: Frag-

ments”, sensory performance “The 

Tea Party in the Magical Wood” 

and others. These also include exhi-

bitions of works by deaf-blind 

painters, celebration of the Interna-

tional Day of Deaf-Blind People 

(it is also a birthday of Helen Kel-

ler – June 27) in the museum interi-

ors, and many other events. 

The foundation “So-edineniye” 

develops and implements such so-

cially useful activity popular with 

the deaf-blind people as a cooking 

holiday. Master classes, competi-

tions of deaf-blind cooks, and folk-

lore festivals including cooking 
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dishes of the Russian traditional 

cuisine are held. Some activities are 

held by resource centers; not infre-

quently, the participants are invited 

to take part in the corresponding TV 

shows. The common dinner that 

follows these events served with the 

dishes cooked by the deaf-blind 

persons themselves is a good oppor-

tunity for the deaf-blind participants 

to communicate between them-

selves and with other people. 

As it was mentioned above, in 

2016, the foundation “So-edine-

niye” sponsored the opening of the 

boarding house “Quiet Home” in 

New Moscow for supported living 

of adult deaf-blind persons. It is the 

first institution in Russia for sup-

ported co-residence of deaf-blind 

people. The dwellers of the “Quiet 

Home” have a typhlo-surdo-inter-

preter at their service and try to live 

an independent life. They can earn 

their living, plan their budget, and 

pay their expenses for meals, 

household services and cultural 

leisure activities. They do many 

chores independently, for example, 

clean the house, cook, gather fruit 

and vegetables, look after seedlings, 

read, play chess, work with com-

puter, knit socks, and walk outside 

with the aid of sensory cues. Before 

holidays, the dwellers of the “Quiet 

Home” are busy making Christmas 

and New Year gifts. On Sundays, 

they visit the local church. Excur-

sions and visits to medical special-

ists are organized for them. 

Other Russian cities have expe-

rience of preparation of young peo-

ple with developmental disorders 

for independent and self-sufficient 

life. For example, significant expe-

rience has been amassed in Vladi-

mir, where the Vladimir public or-

ganization “Association of the Par-

ents of Children with Disabilities 

‘Svet’” initiated the creation of the 

so-called “learning (or training)” 

flats where young people with disa-

bilities learn to be independent in 

living and self-serving under the 

conditions of home environment. 

With each year, these initiatives 

involve more and more regions of 

Russia helping deaf-blind persons 

to live a maximum independent and 

holistic life. 
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Speech manifestations of chil-

dren at an early age attract more and 

more attention of home specialists 

in the field of children’s speech. 

A great contribution to the study of 

the process of speech formation in 

children at an early age was made 

by N. M. Aksarina, A. N. Gvozdev, 

V. V. Gerbova, N. S. Zhukova, 

E. K. Kaverina, M. Yu. Kistyakov-

skaya, M. M. Kol’tsova, I. M. Ko-

nonova, A. I. Lavrent’yeva, N. I. Lep-

skaya, M. I. Lisina, G. F. Loza, 

R. M. Lyamina, A. I. Maksakov, 

L. N. Pavlova, V. A. Petrova, A. D. Sa-

lakhova, L. S. Slavina, E. I. Tikhey-

eva, N. Kh. Shvachkin, S. N. Tseyt-

lin, and many others. Investigation 

of the speech of children at an early 

age is based on the studies of 

speech manifestations in infants (up 

to 1 year of age). A considerable 

contribution to these studies was 

made by V. I. Bel’tyukov, E. N. Vi-

narka, E. I. Isenina, T. N. Usha-

kova, and others. 

At an early age, speech – as a 

most important component of the 

child’s successful socialization – 

develops more intensively than oth-

er lines of development. Speech 

emergence reorganizes the whole 

psyche of the child: their cognitive 

and affective spheres; speech has a 

serious impact on the regulation of 

behavior, psychomotor develop-

ment, etc. Speech influences the 

process of growing and functional 

organization of many structures of 

the brain. Alongside intellect, 

speech is an important indicator of 

the child’s development, and its 

disorders testify to possible prob-

lems in the psychological sphere. 

Speech reflects successful (or un-

successful) acquisition of the native 

language – the main social 

achievement of the child at this age 

[9]. 

Speech manifestations of the 

child at an early age reflect their 

cognitive-communicative activity in 

the process of which the founda-

tions for the future higher psycho-

logical functions – perception, 

thinking, attention, and memory – 

are laid. The idea that as a higher 

psychological function, speech 

emerges, develops and is realized in 

the process of communication on 

the basis of certain preconditions 

which prepare its emergence is es-

sential for preventive logopedics. 

Certain biological conditions are 

necessary for typical speech devel-

opment. They include, first of all, 

normal maturation and functioning 

of the central nervous system and 

© Prikhod’ko O. G., 2018 
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speech mechanisms of the brain. 

Apart from this, speech develop-

ment also needs social conditions – 

the child’s communication with 

adults. The communication between 

the infant and its mother – the emo-

tionally closest adult person – is a 

decisive factor [9]. 

The formation of speech in early 

childhood is associated with the 

development of new kinds of activi-

ty and new forms of communication 

with adults. D. B. El’konin stresses 

that the emergence of new kinds of 

activity of the child and their new 

relations with adults and same-age 

peers leads to further differentiation 

of the forms and functions of their 

speech. Object-oriented (instrumen-

tal) activity is the leading kind dur-

ing this period [13]. The studies by 

L. S. Vygotskiy [2], A. M. Arkin 

[1], A. N. Gvozdev [3] argue that 

new demands for activity and com-

munication intensify language ac-

quisition, its vocabulary and gram-

matical structure. As a result, the 

child’s speech becomes more and 

more correct and finally turns into a 

most important means of translation 

of social experience to them and of 

control of their activity on the part 

of the adults. 

Formation of psychological 

functions is closely associated with 

the development of speech and lin-

guistic capacity. The psychological 

activity of children grows along 

with the increase of speech activity. 

The outstanding Russian psycholo-

gists L. S. Vygotskiy, A. V. Zapo-

rozhets, A. N. Leont’yev and some 

others have convincingly proved 

that all psychological processes in 

the child develop exclusively 

through speech. Speech acquisition 

reorganizes the processes of percep-

tion, thinking and memory, devel-

ops all kinds of activity and for-

wards the child’s socialization, and 

specifically, their relations with 

other children and surrounding 

adults. And, on the contrary, the 

process of speech acquisition, in its 

turn, depends on the development 

of various kinds of activity of the 

child, on their perception and think-

ing. Well-developed speech is an 

indicator of the child’s general psy-

chological development and normal 

communication with adults and 

peers [9]. 

The speech of children at an ear-

ly age develops constantly and in-

tensively, which represents a non-

finished process. At the early stages 

of development, the child acquires a 

certain arsenal of linguistic units 

and masters the rules of their usage 

in speech in the process of commu-

nication with adults. “Language 

acquisition may be described as the 

acquisition of the rules of transition 

from the core of the system to 

speech, the acquisition of the sphere 

of the rules of application taking 

into account various filters and limi-

tations” [12]. In cases of speech 

underdevelopment, we come across 

“not so much a delay of the tempo 
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of linguistic units’ acquisition … 

and the rules of their functioning as 

a pathological type of formation of 

the linguistic mechanism” [6]. 

The early forms of the child’s 

communication with the adult are 

characterized by prevalence of non-

verbal means of expression of com-

municative intentions. It is only in 

the process of perfection of commu-

nicative behavior and complication 

and expansion of communicative 

situations that the need to extent 

speech acts appears [4]. The studies 

of L. S. Vygotskiy, A. V. Zaporo-

zhets, E. I. Isenina, N. I. Lepskaya, 

M. I. Lisina, A. M. Shakhnarovich, 

S. N. Tseytlin and others show the 

significance of not only imitating 

(mimetic) but also creative nature of 

language acquisition. 

The successful acquisition of 

speech to a great extent depends on 

the volume of the passive and active 

vocabulary of the child and on the 

right choice of the words needed for 

communication. The verbal means 

adequate to the early age make up 

the foundation for the development 

of the nominative function of 

speech and are meant to meet vari-

ous communicative needs of the 

child [5]. 

According to the majority of re-

searchers, speech is a “live” process 

of generation of utterances, and 

language embodies a relatively fix-

ed outcome of the child’s cognitive 

activity (I. A. Zimnyaya, A. N. Le-

ont’yev, S. L. Rubinshteyn, N. Lass, 

etc.). D. Slobin notes that cognitive 

development takes place irrespec-

tive of language acquisition. And, 

according to the author, the main 

task of the child consists in learning 

to express verbally what they al-

ready know from their non-verbal 

experience [15]. L. Blum believes 

that language (specifically, syntax) 

acquisition peculiarities are associ-

ated with the level of cognitive de-

velopment. The author argues that 

the child should understand non-

linguistically that there exists a sub-

ject and an object of an action be-

fore they can understand the differ-

ence between the noun and the verb 

[14]. 

Pre-verbal meanings represent 

the core of the functional speech 

basis and are the main speech “pre-

cursors” the acquisition of which 

“unlocks” the child’s psyche to 

meet social reality as early as at the 

end of the first year of life ensuring 

the correspondence between the 

individual and social experience, as 

well as the possibility of further 

acquisition of language by the child 

[11]. Many cognitive abilities 

emerge at the early stages of devel-

opment of the child; and the tempo 

of the development of thinking at an 

early age outpaces the development 

of speech. The cognitive develop-

ment has a decisive influence upon 

the character and order of acquisi-

tion of speech forms by the child. 

Speech development is not an 

isolated process but one of the as-
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pects of the general development of 

the child closely associated with the 

cognitive, social and motor devel-

opment. 

The modern logopedics pays 

much attention to the issue of 

speech disorders of children of the 

first years of life (Yu. F. Garkusha, 

Yu. V. Gerasimenko, O. E. Gro-

mova, Yu. A. Lisichkina, O. G. Pri-

khod’ko, E. V. Sheremet’yeva, 

etc.). In their scientific-practical 

research, modern scholars draw on 

the fundamental works of R. E. Le-

vina, N. S. Zhukova, E. M. Mastyu-

kova, S. A. Mironova, T. N. Usha-

kova, T. B. Filicheva, M. E. Khvat-

tsev, S. N. Tseytlin, G. V. Chirkina, 

and other scholars who made a con-

siderable contribution to the study 

of speech and language disorders of 

children. 

The modern approach to the as-

sessment of early speech develop-

ment of children is based on sys-

temic complex analysis of the 

child’s basic “lines of develop-

ment”. The diagnostics of children 

at an early age should involve a 

complex of pathological deviations 

quite often constituting an intricate 

multi-component and multi-level 

system. The logopedic examination 

of the child at an early age should 

be carried out in the context with 

other “lines of development”: cog-

nitive, social, and motor develop-

ment [10]. 

The terms speech delay (SD) 

and delay of psycho-linguistic de-

velopment (DPsLD) are more or 

less widely used in logopedic and 

medical practice with reference to 

children at an early age. Speech 

delay indicates a late beginning of 

speech formation and/or low tempo 

and quality of its formation. Delay 

of psycho-linguistic development is 

marked by deviations both in the 

cognitive and speech development. 

In their essence, these conclusions 

(SD and DPsLD) are diagnostic 

features reflecting the level of 

speech or cognitive and speech de-

velopment; therefore they make the 

specialists look at the speech or gen-

eral psychological development with 

more attention. Disorders of com-

munication and speech development 

may be manifested in an isolated 

form, but more often than not they 

combine with other deviations in 

early ontogenesis, which makes ear-

ly diagnostics difficult [7; 8]. 

Speech delay (or speech under-

development) is one of the most 

widely spread problems associated 

with the development of the child. 

The majority of children with disa-

bilities demonstrate problems with 

speech development. Not more than 

15% of children in the population 

have a normal course of speech 

development both in time and in the 

quality of formation of develop-

mental speech skills. 

Disorders of pre-verbal devel-

opment in children of the first year 

of life are manifested in the fact that 

various pathological conditions 
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(usually as a result of perinatal le-

sion of the CNS) may cause im-

pairment, and sometimes inability 

to produce even primitive voice 

responses. Disorders of the articula-

tion and breathing muscles tone 

make the child’s screaming weak, 

short, monotonous, and high fre-

quency. Screaming can be shrill and 

sharp or very soft and subdued, in 

the form of separate outcries. Many 

children may have underdevelop-

ment of arbitrary voice response; 

cooing and especially babbling 

emerge later than they should. 

Qualitative insufficiency of voice 

response is manifested by low pro-

sodic expressiveness of cooing and 

oversimplicity of sound complexes. 

In cases of severe disorders, spon-

taneous babbling may be absent 

altogether. In most cases, babbling 

is not active enough, monotonous, 

fragmentary, prosodically inexpres-

sive, and happens rather rarely (on-

ly after recurrent stimulation). And 

the mimetic sound-syllabic activity 

is utterly low. 

Speech pathology of infants is 

mainly manifested in the form of 

absence or delay of formation of 

verbal means of communication. To 

assess the level of speech pathology 

manifestation, to figure out its 

structure and to reveal the genesis at 

this age stage is usually quite diffi-

cult. Specialists diagnose speech 

delay in the beginning of the second 

year of life of the child, if they have 

not passed from the pre-verbal stage 

of development to the verbal one, 

i.e. they have not begun to pro-

nounce separate words and onomat-

opoeias consciously (with relation 

to persons, objects and actions). 

Children with speech underde-

velopment demonstrate a dispropor-

tion in understanding speech ad-

dressed to them and their own 

speech. Expressive speech is at a 

lower level of development in com-

parison to impressive speech. And 

the children show slow expansion 

of the active vocabulary, late emer-

gence of phrasal speech, problems 

with learning grammatical catego-

ries, and agrammatisms. Children 

with SD fall behind others in the 

level of speech development; and 

the formation of age-related lexico-

grammatical skills of expressive 

speech suffers in the first place. 

Deviations from the normal 

speech ontogenesis in the children 

of the first years of life may be ex-

pressed in different degrees – from 

mild to utterly severe. In mild 

speech underdevelopment we can 

observe speech delay of 1 epicrisis 

(not more than 3-4 months), in mod-

erate speech underdevelopment – of 

2 epicrises (not more than 6-8 months), 

in severe speech underdevelop-

ment – of 3 and more epicrises 

(more than 6-8 months). 

Based on a complex longitudinal 

observation of children of the first 

years of life carried out over several 

years, we have found out that the 

complex of symptomatic deviations 
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in the development of children is 

represented by hierarchical manifes-

tations of dysontogenesis of speech 

and cognitive activity, as well as 

social and motor spheres. They can 

be provisionally divided into five 

groups. The variability of correla-

tion between speech, cognitive, 

social and motor development is a 

criterion for the allocation to a 

group. 

Group I – children with devia-

tions in speech development only 

(“pure” speech delay). There is a 

disproportion between the devel-

opment of impressive and expres-

sive speech. Addressed speech is 

formed according to the age (in due 

time), and own (reproduced) speech 

lags in its development behind (is at 

a lower level of development). Lev-

els I and II of speech development 

are usually diagnosed in the chil-

dren with speech delay. The level of 

cognitive development usually cor-

responds to the age-related norm. 

The children of the given group 

show no deviations from the normal 

course of social and motor devel-

opment (general and articulatory 

motor skills, as well as functional 

capacity of hands and fingers are 

without pathology). 

Group II – children with devia-

tions in verbal and motor develop-

ment. The speech delay is accom-

panied by motor speech (dysar-

thritic) disorders. The children 

demonstrate disorders of the tone of 

the articulatory muscles of the 

tongue, lips, and face in the form of 

spasticity, hypotony, dystonia and 

limitation of their mobility. There is 

also hypersalivation, disorders of 

the act of food intake (chewing hard 

food, biting off, drinking from a 

cup, etc.), oral synkineses, hyperac-

tive pharyngeal reflex, and breath-

ing and voice modulation disorders. 

Early manifestations of motor 

speech disorders in children have 

different degree of intensity. The 

level of cognitive development in 

group II children corresponds to the 

age-related norm. They are charac-

terized by a high level of develop-

ment of impressive speech, and a 

lower level of development of ex-

pressive speech. In addition to the 

motor speech disorders (manifesta-

tions of neurological symptoms in 

muscles and articulation motor 

skills), the children at an early age 

can demonstrate delay of formation 

of basic motor skills and function-

ing of the hands. 

Group III – children with devi-

ations in cognitive and speech de-

velopment (children with delay of 

psycho-linguistic development). 

The level indicators of intellectual 

development and impressive speech 

in the children of group III do not 

correspond to the age. A number of 

children are on the preverbal stage 

of speech development, whereas 

others are able to pronounce sepa-

rate words and onomatopoeias; 

phrasal speech has not formed in 

the majority of children. 
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Group IV – children with devi-

ations in social and speech devel-

opment. Disorders of the communi-

cative function of speech (disorders 

of acquisition of communication 

skills) come to the foreground in 

such children 

Group V – children with varia-

ble heterogeneous combinations of 

development of cognitive, speech, 

social and motor functions. The 

development of different functional 

systems may be both even and une-

ven. 

Early rehabilitation-educational 

logopedic assistance can minimize 

or fully cure the disorders of speech 

development and reduce their nega-

tive impact on the child’s acquisi-

tion of communication skills and 

their socialization. The deficit of 

stimulating intervention on the part 

of the parents and logopedists dur-

ing infancy and early age inevitably 

leads to irreversible effects in the 

formation of the basis on which all 

future activity of the person, and 

specifically speech, will be built. 

It is only in some cases that the 

children with simple (uncomplicat-

ed) speech delay show a tendency 

towards spontaneous compensation 

for, and even normalization of the 

impaired speech functions. All chil-

dren with speech delay not partici-

pating in the rehabilitation-educa-

tional program, not only in their 

early childhood but also later, 

demonstrate stable speech underde-

velopment, which is manifested in 

various forms of speech pathology. 

Nevertheless, it is essential to take 

into account the fact that by the age 

of 3, speech underdevelopment can 

be completely overcome due to a 

significant compensatory potential 

of the higher psychological activity. 

Purposive work on the devel-

opment of speech of children at an 

early age has not become part of 

broad logopedic practice. For spe-

cialists, the logopedic work with 

children of the first years of life is a 

new, innovative, and rather difficult 

area of special education. The work 

with children of the first years of 

life is a challenge for the specialists 

(logopedists, defectologists, psy-

chologists, and educators). Interdis-

ciplinary knowledge of the typical 

features of speech, cognitive, social, 

and physical development of the 

child and the methods of early di-

agnostics, technologies and proce-

dures constitute the essential condi-

tion of the professional competence 

of the given specialists. 
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FOR INFANTS WITH VISUAL IMPAIRMENTS 

Abstract.
 
The article presents the historical aspect of the formation of 

rehabilitation-pedagogical assistance to people with visual impairments 

both in Russia and in Europe, and also reveals the current state of 

tiflopedagogical support for infants with visual impairments in Russia. 

Analysis of the development of the system of education of children with 

visual impairments allowed determining the theoretical foundations and 

scientific approaches to the organization of early special psycho-

pedagogical support for infants and their parents. Theoretical and methodo-

logical works of pedagogues, defectologists, psychologists, physicians and 

physiologists on the problem under research were opted for a detailed study. 

Currently, acts, legal documents and adapted general education programs 

have been developed in Russia at the legislative level for work with children 

with health problems, including ophthalmological diseases. However, the 

exact procedure of providing and the amount of rehabilitation-pedagogical 

support for young children are not specified in the existing documents, and 

no guidelines for the methods of its implementation in various social institu-

tions have been created. So, today, professional training and retraining of 

tiflopedagogues and creation of a proper system of early medico-psycho-

pedagogical support, based on the study of real health and educational needs 

of infants with visual impairments, including the development of differenti-

ated content of individual programs for the education of children at an early 

age with visual disorders, occupy an exceptionally significant place. 
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Research urgency 

Nowadays, the number of prem-

ature babies among all newborns 

has considerably grown. The inci-

dence of low body mass newborns, 

very low body mass newborns, and 

extremely low body mass newborns 

is growing every year. This catego-

ry of children constitutes the main 

group at-risk for perinatal and infant 

mortality, as well as potential disa-

bility in the future [3]. Diseases of 

the eye and adnexa are widespread 

causes of the child’s disability [14]. 

The causes of visual disorders 

and, as a result, of disability consist 

in the effect of pathogenic factors 

on the fetus during intranatal and/or 

neonatal period [15]. 

According to the WHO data, the 

number of children with significant 

vision impairment in the world 

grows by 500,000 every year. The 

number of children with low vision 

totals to more than 5 million per-

sons, with an annual increase of 

0.08% from year to year [14; 16]. 

According to the data of the 

Ministry of Health of Russia, the 

spread and growth of vision pathol-

ogy among children by 50% has 

been recorded over the last 5 years. 

The most common disorder is reti-

nopathy of prematurity, which leads 

to acuity reduction or total blind-

ness [14]. We should also mention 

other ophthalmological diseases: 

cataracts, glaucoma, retinoblastoma, 

optic nerve atrophy, and others, 

emerging in infants up to 1 year of 

age and leading to partial or total 

loss of vision [16]. 

At present, eye diseases are 

more and more often accompanied 

by such developmental disorders as 

hearing impairment, limitation of 

motion, intellectual disability, and 

disorders of psychological devel-

opment. In the majority of cases, 

multiple developmental disorders, 

including deaf-blindness, emerge as 

a result of simultaneous effect of 

various pathogenic factors (hypox-

ia, infection, intoxication, trauma, 

etc.) on the in utero development of 

the baby [3]. This leads to the struc-

tural change and functioning disor-

ders both in the brain and analyzers. 

The children with perinatal pathol-

ogy consequences need complex 

medical assistance for protection of 

their life, stabilization of their con-

dition, and restoration of their 

health [15]. 

The effectiveness of rehabilita-

tion activities realized at the early 

stages of the child’s development is 

especially high. The design of the 

programs of early rehabilitation of 

children with developmental disor-

© Sklyadneva V. M., 2018 
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ders caused by multiple perinatal 

pathology is the priority task of the 

system of health protection [2, 

pp. 6-32; 15, pp. 54-55]. The signif-

icance is determined by the unique 

nature of infancy and early age for 

effective rehabilitation and prevention 

of secondary deviations in develop-

ment (A. A. Katayeva, E. I. Leon-

gard, E. F. Rau, L. M. Kobrina, 

E. V. Kozhevnikova, etc.). The cre-

ation of special developing condi-

tions of the environment and the 

design of the rehabilitation-pedago-

gical support for such children be-

come the main areas of the modern 

research in the field of special ped-

agogy [8]. 

In order to determine the effi-

cient forms of organization and 

content of assistance to infants with 

ophthalmological diseases and peri-

natal pathology in the existing state 

institutions, it is necessary to ana-

lyze the formation of special educa-

tion of children with visual impair-

ment and to apply the existing sci-

entific and methodological aids to 

practice. 

Research aim — to analyze the 

areas of development of rehabilita-

tion-educational assistance to chil-

dren with visual impairments in 

order to determine the theoretical 

foundations and scientific ap-

proaches to the organization of ear-

ly special psycho-pedagogical sup-

port for infants and their parents. 

Research methods: detailed 

study of theoretical and methodo-

logical works of pedagogues, 

defectologists, psychologists, phy-

sicians and physiologists on the 

problem under research. 

Our analysis of the material un-

der study has shown that special 

attention to the development of the 

psyche of the blind children began 

to be paid only in the 19
th

 century. 

Still the history of the system of 

education of children with disabili-

ties (including visual impairments) 

has a much longer tradition. Thus, 

the first scientific studies and notes 

on the given issue can be traced to 

the manuscripts of the great physi-

cians of the past. We can mention 

the “Slovo o pravil’nom vospitanii s 

mladenchestva v rassuzhdenii tela, 

sluzhashchem k razmnozheniyu v 

obshchestve naroda” (A guide to 

correct education and physical devel-

opment of the population) (S. G. Zy-

belin, 1775), “Rukovodstvo po ukho-

du, vospitaniyu, obrazovaniyu i 

sokhraneniyu zdorov’ya detey” 

(A guide to provision of care, up-

bringing, education, and health pro-

tection of children) (K. I. Grum, 

1846), etc. It was the physicians 

who were the first to describe the 

interrelationship between the mech-

anisms of formation of physical and 

psychological condition of the child 

[1]. 

After undertaking an analysis of 

the history of West European medi-

cine in the socio-political aspect 

from the 8
th

 century BC to the 12
th

 

century AD we can argue that the 
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attitude of the state and the society 

towards people with psychological 

and physical disabilities was at best 

indifferent, and at worst hostile and 

even aggressive. In Rome, in about 

450 BC, the first legal document – 

“The Law of the Twelve Tables” – 

which recognizes people with se-

vere physical and mental disabilities 

legally incompetent [9; 11, pp. 210-

250]. 

It is common truth that the 

world of antiquity sincerely be-

lieved in the primacy of the healthy 

body; that was why babies born 

with severe physical disorders were 

killed in the majority of cases. Still 

it is worthy of note that the greater 

part of the population singled out 

adult blind persons from the group 

of disabled people and treated them 

with mercy, care and support [9, 10, 

pp. 7-10]. 

With the rise of Christianity, the 

attitude towards the people becomes 

more tolerant irrespective their 

origin or social position. As early as 

in the 4
th
 century, some monasteries 

in Byzantium render help to the 

blind and the mentally disabled. The 

European court begins to consider 

killing children as manslaughter; and 

the right to life begins to be guaran-

teed by law [10; 13, pp. 28-39]. 

Nevertheless, in the following 

centuries (from the 11
th

 to the 15
th
 

century) the state did not treat per-

sons with disabilities as people in 

their own right regardless of the fact 

that infanticide was banned legisla-

tively, and all young children could 

receive care, upbringing and educa-

tion at monasteries and children’s 

homes opened in Bavaria and 

France [9; 10, pp. 7-11]. 

After 1409, a growth of interest 

towards the issues of the blind and 

the deaf is observed; and later on, 

there comes the understanding of 

the possibility of their education 

and adaptation to the environment. 

Thus, in the subsequent 100 years, 

there appear psychiatric institutions 

in Spain, and their number gradual-

ly grows; schools and shelters for 

adult disabled people are also creat-

ed (Bavarian and Paris shelters) at 

religious institutions. In addition, 

the practical work of the first peda-

gogues-innovators is summarized in 

the methodological treatises: “The 

Talking Deaf Man, or, a Method 

Proposed, whereby he who Is Born 

Deaf May Learn to Speak” (Hol-

land, J. Amman, 1692); “Letter on 

the Blind for the Use of those who 

Can See” (France, D. Diderot, 

1749). A special contribution was 

made to the education of the blind 

by the French pedagogue, Diderot’s 

colleague and follower Valentin 

Haüy (1745-1822). He developed a 

method of raised letters, which 

made it possible to publish the first 

book for the blind, as well as to 

teach not only reading and writing 

but also manual work: spinning, 

letterpress, music, and singing. 

In the early 18
th

 century, the Eu-

ropean states raise the social status 



88 Special Education. 2018. № 4 

of the persons with disabilities leg-

islatively, and the majority of the 

countries recognize their right to 

education [11]. The acts introducing 

special education “Law on Educa-

tion of the Mentally Retarded” 

(Norway, 1882), “Law on Compul-

sory Education of the Blind” (Swe-

den, 1896) and others entered into 

force. 

Like many other countries of 

Europe, Russia realizes the possibil-

ity of teaching the deaf, blind and 

mentally retarded children quite 

early. In 988, Christianity becomes 

the official religious denomination, 

and soon after that church schools 

are opened in Novgorod and Kursk 

for the clergy and secular persons 

where persons with disabilities 

could get shelter and be trained in a 

craft [10]. 

It was in religious institutes that 

the foundations of teaching children 

with various developmental disor-

ders, and specifically those with 

multiple pathologies (deaf, deaf-

blind, etc.) were laid. In monaster-

ies, education via manual labor be-

gan rather early, as preschool and 

junior school age children were 

accepted there. In Russia, as differ-

ent from the West, there was no 

broad network of charitable institu-

tions (hospitals, shelters and 

homes). For a long time to come, 

Russia remained to be an agrarian 

country, and properly formed city 

self-government, as well as opening 

of education institutions could be 

seen only during the rule of Peter 

the Great [12]. 

In contrast to the West, Russia 

did not have specialists who could 

render medical or pedagogical as-

sistance to persons with disabilities. 

It was the visit of the famous 

typhlopedagogue V. Haüy to Mos-

cow (1806) that was the stepping 

stone for the organization of the 

system of special education in the 

country [9; 12, pp. 45-76]. 

Thus, in the 19
th
 century, several 

institutions for children and adults 

with visual impairments were opened 

in some Russian cities. The first insti-

tution was opened at the Smolny con-

vent in Saint Petersburg. At first, 

teaching was organized for adult blind 

persons, later it included children. 

Swift development of the system 

of education of the blind in Russia 

in the late 19
th

 century allowed our 

country to occupy the leading posi-

tions in this field, and in some areas 

of special education – to outpace 

some European countries in which, 

in their turn, national systems of 

special education had been created. 

They presupposed the education of 

three categories of children: with 

disorders of hearing, vision and 

intellect. The social demand for 

education grew high, and the Rus-

sian government adopted a law on 

compulsory general primary educa-

tion embracing children with hear-

ing, visual and intellectual disor-

ders. The authorities worked out 

and implemented normative-legal 
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documentation regulating the func-

tioning of special education (curric-

ulum, principles of enrollment in 

the institutions of the three types, 

etc.), and determined the sources of 

finance. Associations and charitable 

foundations stimulating and control-

ling official decisions and initiating 

the development of the network of 

special institutions were opened [1, 

pp. 103-145; 11, pp. 380-400]. 

After World War II, the attitudes 

of the people of Russia and other 

European countries to the values of 

freedom and human rights, and the 

understanding of equality and ine-

quality of people radically changed. 

The West European countries real-

ized the need to educate not only 

children with hearing, visual and 

intellectual disorders but also with 

other developmental deviations. 

Thus, the system of differentiated 

education became more clear-cut 

and regular, for example, groups for 

teaching children with severe intel-

lectual disability, who used to be 

considered unteachable, began to be 

opened. The UN adopted “The Dec-

laration on the Rights of Mentally 

Retarded Persons” (1971) and “The 

Declaration on the Rights of Disa-

bled Persons” (1975). 

In the Soviet period, Russia also 

works out a differentiated system of 

education and upbringing. After the 

October revolution of 1917, schools 

for children with visual impair-

ments became part of the system of 

people’s education. In 1928, first 

Soviet school programs for the 

blind were adopted. Teaching was 

carried out on uniform curricula. 

The next ten years enriched their 

content. Such subjects as physics, 

mathematics, natural studies, and 

others were included in them. In the 

30s, there appeared first groups of 

vision promotion for children with 

low vision in the structure of mass 

general education schools. In the 

early 40s, first schools for pupils 

with low vision were also opened. 

At the same time, preschool educa-

tion institutions for children with 

visual disorders: blind and partially 

sighted ones (including children 

with strabismus and amblyopia) 

between the ages of 2 and 7 were 

added to the state system of public 

education [5, pp. 3-25; 17]. 

The pedagogical orientation of 

such institutions came from the 

programs of education and upbring-

ing of children at general education 

kindergartens and was aimed at 

harmonization of the psychological 

development of the child with visu-

al impairment. The process of edu-

cation included a special system of 

teaching, new methods of rehabili-

tation and development of the organ 

of vision in children, and paid atten-

tion not only to the quality of acqui-

sition of the usual learning program 

but also to the formation of com-

pensatory skills, activization of the 

work of safe analyzers, and pre-

pared the pupils for schooling [15, 

pp. 54-55; 19, pp. 150-190]. 
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At the turn of the 21
st
 century, 

an important place in the pedagogi-

cal process was occupied by the 

interrelationship between rehabilita-

tion-educational and medico-resto-

ration activity towards development 

of vision, its protection, and health 

promotion in general. The decree 

“On Education of Persons with Dis-

abilities (Special Education)” was 

issued under the Federal Law of 

July 2, 1999. Article 10 of Chapter 

III of the given decree designates 

the forms of receiving special edu-

cation. Now, children with disabili-

ties can get education not only at 

special education institutions but 

also at institutions of integrated 

learning, at home, or while staying 

at an in-patient medical establish-

ment [19]. 

The new decree made it possible 

to define the types of special educa-

tion schools on the basis of the level 

and orientation of the educational 

programs realized, kinds of activity 

towards rehabilitation, and the age 

of the pupils [4, pp. 80-92; 9]. 

The content of the programs in-

cluded the treatment tasks and the 

requirements and recommendations 

of the doctors. The development of 

visual perception and spatial orien-

tation was conducted by a teacher-

defectologist (typhlopedagogue) at 

rehabilitation and general education 

classes, and, in addition, in all kinds 

of children’s activity, in the process 

of playing, and in everyday life. 

Other specialists of the pedagogical 

profile held special classes in phys-

iotherapy, rhythmics, formation of 

general hygiene habits, and over-

coming speech defects [17]. 

Thus, over a period of three cen-

turies, a differentiated system of 

education of children with various 

developmental pathologies, includ-

ing visual disorders, was formed in 

West Europe and in Russia. There 

appeared syllabi, normative-legal 

documentation, acts and declara-

tions, and the number of scholars in 

the field of special pedagogy and 

psychology has considerably grown. 

The specialists of several branches 

have identified and implemented in 

practical activity a complex medi-

co-pedagogical system of educa-

tion, the content and organization of 

which were defined proceeding 

from the etiology and level of se-

verity of the primary developmental 

disorder, as well as its social conse-

quences, secondary in their origin. 

The development of the system of 

special education was determined 

by the current change in the politi-

cal life and worldview of the mod-

ern society, by the due understand-

ing of the value of freedom and 

human rights, and the equality of all 

people [19]. 

In the early 21
st
 century, Russia 

has passed on to a new level of eco-

nomic development, which created 

the conditions for implementation 

of various models and forms of in-

tegrated learning in education insti-

tutions. This became possible also 
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due to the elaboration of the norma-

tive-legal basis which is made up of 

various international, federal, gov-

ernmental, departmental and re-

gional documents. Here is a list of 

some of them: “The Declaration on 

the Rights of Disabled Persons” 

(1975); The Constitution of the 

Russian Federation (Article 43) 

proclaiming the right of every per-

son to education; the document of 

the government of the Russian Fed-

eration “On Adoption of the Typical 

Provision about the Special (Reha-

bilitation) Educational Institution 

for Students and Pupils with Devel-

opmental Disorders” (1997); the 

State program of the RF “Accessi-

ble Environment” (2011-2015), etc. 

The fruitful work of the scholars-

practicians of the 20
th

 century 

(A. L. Venger, A. G. Litvak, V. P. Er-

makov, G. A. Yakunin, M. I. Zem-

tsova, L. I. Fil’chikova, L. I. Soln-

tseva and others) was continued by the 

researchers-defectologists N. N. Ma-

lofeyev, V. Z. Kantor, M. E. Ber-

nadskaya, T. A. Basilova, O. I. Kuk-

shkina, E. L. Goncharova, L. G. Plastu-

nova, G. A. Proglyadova, A. A. Lyu-

bimov, T. P. Kudrina, and others. 

A network of special preschool 

institutions of a mixed type with a 

certain rehabilitation bias has begun 

to function in the country. Thus, the 

group for partially sighted and blind 

children was organized in a special 

preschool institution of type III or 

IV. The main bias of such institu-

tions, apart from the teaching (ped-

agogical) activity, is towards provi-

sion of medical treatment and resto-

ration of vision and prevention from 

its going worse [6, pp. 45-54; 13, 

pp. 28-39]. 

Apart from special preschool 

education institutions, the govern-

ment created a unified system of 

early pedagogical and medico-

socio-pedagogical support. Early 

support services, lecotecs, game-

bases support centers, counseling 

centers begin to function. After 

15 years of activity, the system of 

early assistance to families caring 

for a child with disabilities has be-

come a separate area of educational 

and social policy of the state. 

At present, training or im-

provement of pedagogical compe-

tence of the parents, application of 

special pedagogical technologies in 

the process of family education, and 

realization of the content of a spe-

cial individual learning program 

with the help of these technologies 

constitute the most effective form of 

organization of rehabilitation work 

with infants and children at an early 

age. 

The existing domestic pedagog-

ical experience includes the results 

of long-term scientific-research and 

practical activity of scholars and 

pedagogues-psychologists of vari-

ous institutes and preschool institu-

tions: Institute of Special Pedagogy 

of the Russian Academy of Scienc-

es, Saint Petersburg Institute of Ear-

ly Intervention, G. E. Sukhareva 
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Scientific-Practical Center for Psy-

chological Health of Children and 

Teenagers, state budgetary institu-

tion of health protection “Center of 

Speech Pathology and Neuroreha-

bilitation”. The suggested concept of 

early diagnostics and rehabilitation of 

various developmental disorders in 

children of the first years of life be-

longs to such scholars-practicians as 

N. M. Aksarina, M. I. Lisina, 

G. M. Lyamina, A. A. Katayeva, 

E. F. Rau, N. D. Shmatko, 

E. A. Strebeleva, E. R. Bayenskaya, 

N. N. Malofeyev, YU. A. Razenko-

va, O. G. Prikhod’ko, L. I. Soln-

tseva, and others. Their studies 

show that timely diagnostics, crea-

tion of special developing condi-

tions, application of rehabilitation-

educational technologies in the pro-

cess of the child’s education from 

the moment of discovery of a devel-

opmental disorder make it possible 

either to prevent or to mitigate the 

manifestation of secondary develop-

mental disorders and to achieve the 

maximum level of psychological de-

velopment and the degree of social 

integration for each child. 

Currently, the content of the 

ABGEP (adapted basic general ed-

ucation program) for preschool and 

school age children with disabilities 

has been adopted – see the letter of 

the Ministry of Education and Sci-

ence of the Russian Federation of 

March 11, 2016 No ВК-452/07 “On 

Introduction of the FSES for pupils 

with disabilities”. 

Under the law, the child with a 

disability, beginning with the age of 

2 months, should have access to 

special educational programs and 

special developing conditions har-

moniously supplementing the indi-

vidual rehabilitation program. 

However, the exact procedure of 

providing and the amount of reha-

bilitation-pedagogical support for 

young children are not specified in 

the existing documents, and no 

guidelines for the methods of its 

implementation in various social 

institutions have been created. And 

the number of institutions which 

could realize early rehabilitation-

pedagogical support is not sufficient 

in different regions of the country. 

At present, even in the case of 

possession of a significant scien-

tific-practical basis and work expe-

rience, specialists come across vari-

ous professional barriers, which 

result in the loss of time and inabil-

ity to provide timely high-quality 

psycho-pedagogical help for a “spe-

cial” child and their parents. In the 

first place, the psycho-pedagogical 

specialists – teachers-defectologists 

(typhlopedagogues, surdopedago-

gues, olygophrenopedagogues, and 

logopedists), children’s and clinical 

psychologists – need to be ac-

quainted with the modern potential 

of early complex medical rehabilita-

tion of children with developmental 

disorders, to master the modern 

scientific clinical component of 

defectology and methodological 
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foundations of early rehabilitation-

pedagogical support for the child, 

and to know the technologies of 

training and providing information 

for the parents. 

The typhlopedagogues rendering 

rehabilitation-pedagogical support 

for children with visual impair-

ments have no special diagnostic 

procedures for examination of in-

fants with visual impairments, and 

for assessment of perception and 

skills of practical orientation in the 

surrounding reality, methods of 

psychological interaction with the 

social environment and the close 

adults. Only several guides for the 

methods of rehabilitation-pedago-

gical support by well-known typh-

lopedagogues can be recommended 

for practical application: 

– “Development of visual percep-

tion in children with visual impair-

ments in the process of object-based 

drawing” (L. I. Plaksina, 1991); 

– “Special rehabilitation programs 

for preschoolers with severe visual 

disorders” (V. A. Feoktistova, 

1995); 

– “Kindergarten programs. Reha-

bilitation work in kindergarten 

(Type III-IV) (L. I. Plaksina, 1997); 

– “Advice for parents how to 

bring up blind children at an early 

age” (L. I. Solntseva, S. M. Kho-

rosh, 1983). 

These guides have been written 

for the children at an early and pre-

school age and cannot be used with 

reference to rehabilitation work 

(diagnostics and training) with in-

fants. Practical teachers have to use 

the methods designed for other cat-

egories of children, for example, for 

children with speech disorders or 

for children with intellectual disa-

bility. 

These difficulties are caused by 

the fact that theory and practice do 

not provide the schemes and algo-

rithms of differentiated rehabilita-

tion-pedagogical support for infants 

with various etiology and degree of 

manifestation of primary develop-

mental disorders, and specifically 

multiple deviations, that there are 

no mechanisms of interdepartmental 

interaction between medical and 

psycho-pedagogical services, that 

there is no definition of the termi-

nology and the boundaries between 

the professional activity of each 

specialist working on physical and 

psychological rehabilitation of the 

infants’ health and the problems of 

development as such. 

The current situation needs a 

complex study of special education-

al needs and the dynamics and spec-

ificity of psychological develop-

ment of infants with visual patholo-

gies of various etiology and severi-

ty. To this end, it is necessary to 

work out psycho-pedagogical diag-

nostic procedures and to specify the 

equipment of the procedures of psy-

cho-pedagogical examination. Sum-

ming up clinical data about the eti-

ology, course and prediction of vis-

ual impairments in children may 
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allow the specialists to predict pos-

sible variants of psychological de-

velopment, to differentiate the con-

tent of individual educational pro-

grams, to create developing teach-

ing aids and playing tools, and to 

figure out efficient forms, methods 

and techniques of teaching children 

at the early stages of ontogenesis. 

The solution to these urgent is-

sues of typhlopedagogy should be 

found in the course of realization of 

modern scientific studies. 

Conclusions 

1. The development of differentiated 

content of individual educational pro-

grams in the state system of preschool 

education becomes a new area in the 

development of the system of special 

education and state support for chil-

dren with disabilities. 

2. We can make the system of ear-

ly medico-psycho-pedagogical sup-

port for children with visual disor-

ders accessible and more flexible 

via studying real health and educa-

tional needs of infants and design-

ing modern diagnostic and method-

ological guides for variable peda-

gogical practices. 

3. So, today, professional training 

and retraining of typhlopedagogues 

for the work with children at an 

early age, readiness to become a 

member of an interdisciplinary team 

in various social institutes realizing 

complex rehabilitation and restora-

tion of the health of infants occupy 

an exceptionally significant place. 

Typhlopedagogues and other spe-

cialists of the psycho-pedagogical 

profile should have a good com-

mand of the modern scientific and 

methodological foundations of spe-

cial pedagogy and psychology, as 

well as adjacent fields of science 

(pediatrics, ophthalmology, neurol-

ogy), which would allow realizing 

the comprehensive and differentiat-

ed approach in the organization of 

special psycho-pedagogical support 

for the families of the blind and 

partially sighted children. 
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Abstract.
 
Over the last decade, the approaches to the education of chil-

dren in public care have undergone significant transformation. Despite the 

attempts to create the conditions in children's homes that promote maximum 

socialization and integration of the child in society, the pupils of children's 

homes still have undesirable, socially disapproved forms of behavior, a spe-

cial place among which is occupied by negative behavioral responses. This 

circumstance demonstrates the need for a detailed analysis of the indicated 

phenomenon. 

The purpose of this article is to carry out a theoretical analysis of the 

phenomenology and an empirical study of the characteristics of negative 

behavioral responses in pupils at a children's home. The study is based on 

the ideas of domestic and foreign experts about undesirable behavior that is 

contrary to public interests, but does not extend beyond the "behavioral 

norm" (N. N. Vasyagina, M. I. Enikeyev, V. P. Zinchenko, S. L. Kolosova, 

T. P. Kleynikova, D. Konnor, T. G. Rumyantseva, M. G. Taychinov, I. A. Fur-

manov, D. V. Khorsand, R. Baron, C. Venar, P. Kerig, D. Richardson, etc.), 

and about the peculiarities of behavior of pupils of children's homes (N. N. Av-

deyeva, R. J. Mukhamedrakhimov, A. G. Ruzskaya, N. N. Tolstykh, L. M. Tsa-

regorodtseva, etc.) 

As a result of the study, the authors specify the content of the concept of 

"negative behavioral responses"; work out a scheme of observation of nega-

tive behavioral responses of the child; figure out that all the pupils of chil-

dren's homes participating in the experiment demonstrate negative behav-

ioral responses; single out groups of children on the basis of orientation of 

negative behavioral responses (towards themselves, the surrounding objects, 

adults, or other children) with a description of characteristic negative behav-
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ioral responses; carry out an analysis of the factors of negative behavioral 

responses in pupils at a children’s home. The research materials can be used 

in the work of specialists of various profiles with pupils at children's homes. 
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behavior; children’s response orientation; socially disapproved behavior; 

social interaction; socialization of children. 
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Over the last decade, as a result 

of the development of the state-

maintained program of provision of 

living conditions for orphans and 

children left without parental care, 

the number of children in children’s 

homes has radically decreased, and 

the attitudes to the education of 

children in state care have been 

significantly transformed. Despite 

the attempts to create the conditions 

in children's homes that promote 

maximum socialization and integra-

tion of the child in society, the pu-

pils of children's homes still have 

undesirable, socially disapproved 

forms of behavior, a special place 

among which is occupied by nega-

tive behavioral responses. Describ-

ing behavioral peculiarities of the 

pupils of children’s homes, special-

ists mention the presence of such 

undesirable behavioral manifesta-

tions as sucking on one’s finger, 

tongue, lip, or clothes; plucking and 

twisting hairs; biting, scratching 

oneself and others; expression of 

rudeness, cruelty, obtrusiveness, 

motor disinhibition, inhibition, and 

sluggishness in putting on clothes; 

lack of initiative, passive perfor-

mance of the adults’ instructions; 

stereotyped behavior, etc. Such 

negative behavioral responses may 

be observed in all children begin-

ning with infancy regardless of the 

conditions of living. And in the 

process of socialization of the child 

brought up in the family the given 

negative behavioral responses are 

substituted by new socially ap-

proved forms of behavior. Never-

© Vasyagina N. N., Kosmakova V. I., 2018 
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theless, in children brought up in 

children’s homes, the above men-

tioned and some other negative be-

havioral responses get reinforced. 

The works highlighting the peculi-

arities of the pupils’ behavior at 

children’s homes (V. O. Anikina, 

G. I. Gaysina, V. I. Oslon, N. L. Pe-

relyakina, O. I. Pal’mov, K. V. So-

loyed, A. B. Kholmogorova, etc.) 

convincingly prove that the nega-

tive behavioral responses present 

obstacles not only for the perfor-

mance of daily routine measures of 

the process of teaching and learning 

but also for the future adaptation of 

the child in a foster family [5; 6]. In 

view of this, there arises the need 

for a detailed analysis of the phe-

nomenon indicated, which, in its 

turn, has suggested the aim of the 

given article: to carry out a theoreti-

cal analysis of the phenomenology 

and an empirical study of the char-

acteristics of negative behavioral 

responses in pupils at a children's 

home. 

Home and foreign studies report 

about the specific nature of psycho-

logical development of the pupils of 

a children’s home in comparison to 

the peers brought up in a family. 

Thus, the works by M. I. Lisina and 

S. Yu. Meshcheryakova note that in 

the process of the child’s maturity, 

failure to meet the needs for com-

munication with close adults takes 

the form of aggressive behavior of 

the child towards all adults [9; 10]. 

M. O. Proselkova mentions abnor-

mal emotional responses of children 

to praise and blame manifested both 

in the form of passivity or indiffer-

ence and irritation or aggressive-

ness. Disorders of social interaction 

between the pupils of a children’s 

home and their peers, absence of 

stable attachments, behavioral devi-

ations and self-control disorders in 

the pupils of children’s homes have 

been described in the works by 

N. N. Avdeyeva, R. Zh. Mukhamedra-

khimov, A. G. Ruzskaya, N. N. Tol-

stykh, L. M. Tsaregorodtseva [4; 11; 

12; 13]. L. Fisher, R. Johnson, and 

K. Browne speak about overfriend-

liness, unfriendliness, uncontrolla-

ble (disinhibited) behavior, stereo-

typed forms of behavior (twisting 

body, arms, etc), misbehavior while 

eating or sleeping in the children 

brought up outside the family. 

All the above mentioned pat-

terns of behavior of children can be 

regarded within the framework of 

behavior that does not extend be-

yond the “behavioral norm” but is 

in fact “problematic”. At present, in 

connection with a great number of 

studies regarding “problematic” 

behavior from different angles, 

there appears a need to use the no-

tion “negative behavioral response” 

to identify peculiar features of be-

havior of the pupils of children’s 

homes. 

Analysis of the works of home 

and foreign authors allows singling 

out a behavioral pattern which can 

be classified as undesirable, contra-
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ry to social interests or negative, 

but still remaining within the frames 

of “behavioral norm”. Aggressive 

behavior studied in psychology by 

both home and foreign researchers 

(M. I. Enikeyev, V. P. Zinchenko, 

S. L. Kolosova, D. Konnor, T. G. Ru-

myantseva, I. A. Furmanov, D. V. Khor-

sand, R. Baron, C. Venar, P. Kerig, 

D. Richardson, etc.) can be referred 

to such kind of behavior [2; 3; 7; 8; 

14; 15; 16; 17]. Conflict behavior 

studied by such home and foreign 

authors as V. V. Kovalev, M. I. Li-

sina, A. N. Lichko, T. D. Mar-

tsinkovskaya, N. N. Vasyagina, 

M. G. Taychinov, D. B. El’konin, 

R. Campbell, A. Maslow, Z. Freud, 

K. Horney and others, is also unde-

sirable [9]. The issues of negativism 

and obstinacy in behavior are 

broadly represented in the works by 

A. I. Barkan, L. I. Bozhovich, V. E. Ka-

gan, T. P. Kleynikova, N. N. Vasya-

gina, G. A. Tsukerman, A. A. Sha-

vyrina, T. B. Brazelton, E. Keller, 

G. Salmon and others [17]. 

By way of analysis of the no-

tions “behavior”, “norm”, “deviat-

ing behavior”, “aggressive behav-

ior”, “conflict behavior”. “negati-

vism”, and “obstinacy” we have 

worked out the term “negative be-

havioral response” under which, 

drawing on the point of view of 

M. Ya. Basov, V. P. Zinchenko, 

B. G. Meshcheryakov, N. N. Vasya-

gina, and A. A. Shavyrina, we un-

derstand actions aimed at doing 

harm to oneself or an object in the 

environment (either animate or in-

animate) [1; 10]. 

The question of the methods is 

one of the key issues of the study of 

negative behavioral responses in 

children. In foreign studies, the as-

sessment of behavior of children at 

an early age is performed in the 

situation of diagnostic testing of the 

cognitive sphere using the Bayley 

Scales of Infant and Toddler Devel-

opment which make it possible to 

record the presence or absence of 

negative behavioral responses in a 

certain situation. The Russian special-

ists N. L. Galiguzova, E. O. Smirnova, 

T. V. Ermolova and S. Yu. Mesh-

cheryakova suggested the method 

“Diagnostics of the Psychological 

Development from Birth to 3 Years 

of Age” which allows defining 

some peculiarities of behavior of 

the child of the given age. Studying 

the problem of children’s behavior 

as one of the most significant chal-

lenges, N. M. Platonova worked out 

a model chart of observation of the 

child’s behavior which helps to 

measure the level of aggressiveness 

of the child, but such indicator as 

“aggressiveness towards animals”, 

included in the chart, prevents it 

from being used under the condi-

tions of a children’s home. In gen-

eral, the psycho-diagnostic methods 

described above allow stating cer-

tain negative behavioral responses 

in children brought up at a chil-

dren’s home, but the existing in-

formation is not enough to design a 
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model of prevention of negative be-

havioral responses, which, in its turn, 

leads to the necessity to create psy-

cho-diagnostic tools for detection of 

negative behavioral responses. 

Based on the analysis of home 

and foreign literature devoted to the 

description of specificity of nega-

tive behavioral responses in chil-

dren (S. L. Kolosova, N. M. Plato-

nova, E. L. Frukht, O. V. Khu-

khlayeva, R. Baron, C. Venar, 

P. Kerig, D. Konnor, D. Richard-

son, A. Freud, etc.) and the methods 

of psycho-diagnostic investigation 

of negative behavioral responses 

(N. L. Galiguzova, E. O. Smirnova, 

T. V. Ermolova, S. Yu. Meshcherya-

kova, N. M. Platonova, E. A. Stre-

beleva, N. Bailey и др.), we have 

worked work out a “Scheme of Ob-

servation of Negative Behavioral 

Responses of the Child”. The sug-

gested scheme allows the experi-

menter not only to register the fact 

of emergence of negative behavior-

al responses but also to describe 

various situations in which the giv-

en response is detected (limitation 

of the child’s freedom of action; 

prohibition to do something issued 

by an adult, taking meals, the pro-

cess of dressing and undressing, the 

situation when other children are 

present in the group, common game 

with other children, the situation 

when other children show negative 

behavioral responses to the actions 

of the child, the situation of goal 

achievement by the child, the situa-

tion of psycho-physical fatigue in 

various life situations, “failure sit-

uation”). The negative behavioral 

response is registered with its sim-

ultaneous classification as belong-

ing to one of the two categories: 

verbal negative behavioral respons-

es and nonverbal negative behav-

ioral responses. 

Thus, the main method of re-

search of negative behavioral re-

sponses in pupils of children’s 

homes was observation on the basis 

of the “Scheme of Observation of 

Negative Behavioral Responses of 

the Child”. The data were recorded 

during the period of 30 days. The 

daily observation of the negative 

behavioral responses of the children 

included the period from waking up 

in the morning till putting them to 

sleep after lunch, and from waking 

up from the daytime sleep till put-

ting them to bed at night, including 

walks. 

The study was carried out on the 

base of the state public institution of 

health protection of Sverdlovsk Ob-

last “Specialized Children’s Home”. 

The sample included 162 pupils of 

the children’s home aged from 2 to 

3 years. 

The analysis of the experiment 

results has revealed the presence of 

negative behavioral responses in all 

162 pupils of the children’s home. 

The negative behavioral responses 

can be classified according to orien-

tation, degree of manifestation in 

the situations under study (high – 



Special Education. 2018. № 4 101 

negative behavioral responses are 

detected in 6-9 situations under 

study; moderate – negative behav-

ioral responses are detected in 3-6 

situations under study; low – nega-

tive behavioral responses are de-

tected in 1-3 situations under study), 

and frequency of separate acts of 

manifestation of different kinds of 

responses (one-time – less than two 

acts per minute; manifold – 2 or 

more acts per minute). 

The data obtained are reflected 

in the diagram in Fig.1. 

 

 

Figure 1. Groups of children’s home pupils depending on the orientation of 

the negative behavioral responses 

It is seen from the data presented in 

the diagram, that children whose ne-

gative behavioral responses are orien-

ted towards other children (53.7 % of 

the sample) and towards themselves 

(29.6 % of the sample) prevail among 

the children brought up at the chil-

dren’s home. The group of children 

whose negative behavioral responses 

are oriented towards an adult person 

is the smallest one (8.0 %). 

Let us dwell on the results ob-

tained in more detail. 

48 children of the group of those 

tested (29.6 % of the sample) have 

demonstrated negative behavioral 

responses oriented towards them-

selves. In the situations under study 

the children show the following 

nonverbal negative behavioral re-

sponses: rocking forward and back-

ward while sitting on a chair; suck-
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ing and biting fingers and clasped 

fists; jerking head bent forward; 

stereotyped turning of wrists; hit-

ting head with the hand; banging 

one’s head on the table or plate; 

hitting one’s head and other parts of 

the body with a spoon; tugging at 

one’s own hair; recurrent jumps on 

two legs around the room, etc. The 

given negative behavioral responses 

are accompanied by verbal negative 

behavioral responses: shouting; 

non-speech sounds resembling 

growling. The negative behavioral 

responses described above may be 

manifested recurrently. 

14 children of the group of those 

tested (8.6 % of the sample) have 

demonstrated negative behavioral 

responses oriented towards sur-

rounding objects. In the situations 

under study the children show the 

following nonverbal negative be-

havioral responses: overturning the 

plate with food; overturning the cup; 

hitting the table with a palm or fist; 

sliding from the chair and overturn-

ing it; biting at the table or chair; 

spreading food on the table and 

patting it; kicking the table leg; 

jumping on the chair, throwing 

playing and other objects (toys, 

tooth brush, didactic cards, etc.); 

kicking playing objects, pieces of 

furniture, banging the doors of toy 

furniture; throwing objects off the 

table; biting playing and other ob-

jects; stripping off clothes or hat 

from themselves; taking off shoes; 

demonstrative sitting on the floor 

and refusing to dress; seizing anoth-

er child’s toy and giving it immedi-

ately up. The given negative behav-

ioral responses are accompanied by 

shouting; laughing or crying. The 

verbal negative behavioral respons-

es are also represented by words – 

e.g. “day”, “ne budu”, “ne 

khochu”, “net”, “uydi”. 

13 children of the group of those 

tested (8.0 % of the sample) have 

demonstrated negative behavioral 

responses oriented towards an adult 

person. In the situations under 

study the children show the follow-

ing nonverbal negative behavioral 

responses: hitting the clothes of a 

staff member with a palm or fist; 

tugging at the clothes of a staff 

member (sleeve, gown pocket, etc.); 

throwing playing and other objects 

(toys, tooth brush, clothes, didactic 

cards, etc.) at a staff member; rock-

ing the chair of a staff member 

standing beside; tugging at a staff 

member’s hair; etc. 

The given negative behavioral 

responses are accompanied by 

shouting and laughing. The verbal 

negative behavioral responses are 

also represented by words – e.g. 

“day”, “ne budu”, “ne khochu”, 

“net”, “uydi”, “pusti”. 
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Table 1. Results of observation of negative behavioral responses in the 

pupils of a children’s home 

Orientation 

of negative 

behavioral 
responses 

Number of chil-

dren (% of the 

total number of 
children under 

experiment 

brought up at the 
children’s home) 

Degree of 

manifestation 

of negative 
behavioral 

responses in 

situations 
under study 

Number of 

children (% of 

the number of 
children with 

the given orien-

tation) 

Frequency of 

acts of mani-

festation of 
negative 

behavioral 

responses 

Number of 

children (% of 

the number of 
children with 

the given 

degree of 
manifestation) 

Towards 

oneself 

48 (29.6 %) High 30 (62.5 %) < 2 0.0 % 

> 2 30 (100 %) 

Moderate 12 (25 %) < 2 0.0 % 

> 2 12 (100 %) 

Low 6 (12.5 %) < 2 0.0 % 

> 2 6 (100 %) 

Towards 

surrounding 
objects 

14 (8.6 %) High 6 (42.9 %) < 2 2 (33.3 %) 

> 2 4 (66.7 %) 

Moderate 7 (50 %) < 2 3 (42.9 %) 

> 2 4 (57.1 %) 

Low 1 (7.1 %) < 2 0.0 % 

> 2 1 (100 %) 

Towards an 

adult 

13 (8.0 %) High 6 (46.1 %) < 2 4 (66.7 %) 

> 2 2(33.3 %) 

Moderate 2 (15.4 %) < 2 2(100 %) 

> 2 0.0 % 

Low 5 (38.5 %) < 2 5 (100 %) 

> 2 0.0 % 

Towards 

other chil-
dren 

87 (53.7 %) High 49 (56.3 %) < 2 12 (24.5 %) 

> 2 37 (75.5 %) 

Moderate 17 (19.5 %) < 2 4 (23.5 %) 

> 2 13 (76.5 %) 

Low 21(24.1 %) < 2 3 (14.3 %) 

> 2 18 (85.7 %) 

 

87 children of the group of those 

tested (53.7 % of the sample) have 

demonstrated negative behavioral 

responses oriented towards other 

children. In the situations under 

study the children show the follow-

ing nonverbal negative behavioral 

responses: pushing the plate of an-

other child; hitting the head or body 

of the child next to them with a 

spoon or hand; putting the spoon in 

the plate of another child and 

throwing the food about; tugging at 

another child’s hair; kicking the 

chair of the child sitting next to 

them, throwing playing and other 

objects (toys, tooth brush, clothes, 

shoes, didactic cards, etc.) at other 

children; seizing up various objects 

of other children; biting at clothes 
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of other children; biting shoulders, 

arms, back, cheeks of other children; 

hair pulling; patting on the back; 

kicking; grabbing playing objects; 

tugging at another child’s ears; put-

ting a finger in another child’s eyes; 

pushing another child aside (e.g. in 

the situation when specialists come 

to the group to take the child to a 

medical procedure); pushing anoth-

er child off a chair or sofa; brushing 

a toy (toy car, bike, swings) off the 

table; pulling another child off a 

chair or sofa; pulling a playing ob-

ject (toy car, bike, swings) off a 

table. 

The given negative behavioral 

responses may be accompanied by 

shouting and laughing, or, on the 

contrary, may be isolated. The ver-

bal negative behavioral responses 

are also represented by words – e.g. 

“uydi”, “syad’”, “polozhi”, 

«moye», “ne trogay”, etc. Moreo-

ver, the abovementioned negative 

behavioral responses can be demon-

strated once or recurrently. The 

quantitative data obtained are pre-

sented in table 1. 

Our analysis of the data ob-

tained shows that in the groups of 

children, whose negative behavioral 

responses are oriented towards 

themselves, surrounding objects and 

other children, the frequency of 

manifestation of response acts is 2 

or more times per minute, irrespec-

tive of the degree of response mani-

festation. And in the group of chil-

dren, whose negative behavioral 

responses are oriented towards an 

adult, the frequency of 2 and less 

times per minute prevails, irrespec-

tive of the degree of response mani-

festation. 

It has been revealed that in the 

groups of children, whose negative 

behavioral responses are oriented 

towards themselves, towards an 

adult, and towards other children, 

the majority of children have the 

high degree of manifestation of 

negative behavioral responses in the 

situations under study. The moder-

ate degree of manifestation of nega-

tive behavioral responses prevails in 

the children whose responses are 

oriented towards the surrounding 

objects. 

One of the tasks of our research 

was to figure out the factors trigger-

ing the negative behavioral re-

sponses of the high and moderate 

degree of manifestation. Having 

compared the data about the kind of 

orientation and the factor and the 

amount of time of staying at the 

children’s home, we can state that 

87 children (53.7 %) taking part in the 

experiment have been at the chil-

dren’s home for less than 6 months 

and have the high and moderate 

degree of manifestation of negative 

behavioral responses oriented to-

wards the surrounding objects, to-

wards an adult, and towards other 

children. And the most numerous 

subgroup is made up of the children 

whose parents (or persons substitut-

ing them) have decided to leave the 
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baby at the institution for some time 

(48 children), and who have the 

dominant orientation of negative 

behavioral responses towards other 

children (36 children). What is 

more, all children of the sample, 

whose negative behavioral responses 

are oriented towards an adult, have 

come to the children’s home as a re-

sult of a temporary refusal of some 

parents (or persons substituting them) 

from providing parental care. 

In view of this, it is necessary to 

point out that the families in which 

parents (or persons substituting 

them) have made a decision to stop 

providing parental care for some 

time, under the current legislation, 

are not recognized dysfunctional, 

and in the majority of cases are not 

registered by the guardianship and 

custody bodies. As a result, the 

child who has been brought up in a 

full family since birth finds them-

selves in a stressful psycho-

traumatic situation when all tradi-

tional “family rituals” get ruined. 

On enrollment to the children’s 

home, the child has to adjust to the 

new social conditions, rules and 

norms without consideration of 

their individual preferences, which, 

in its turn, may bring forth negative 

behavioral responses. 

The analysis of the factors of 

negative behavioral responses in the 

pupils at the children’s home has 

shown that all 48 children with the 

dominant orientation of negative 

behavioral responses towards them-

selves have stayed in the children’s 

home since their transfer from the 

maternity ward and have severe 

genetic and neurological diseases in 

their anamneses. In this case, the 

negative behavioral responses are 

secondary and tertiary disabilities in 

the structure of their disorder. 

Our study allows stating the 

presence of negative behavioral 

responses in the pupils of children’s 

homes which can be oriented to-

wards oneself, towards the sur-

rounding objects, towards an adult, 

and towards other children. 

The frequency of occurrence of 

negative behavioral responses of 

different orientation is varied. In 

most cases, we come across nega-

tive behavioral responses oriented 

towards other children (53.7 %) and 

towards oneself (29.6 %). 

Our analysis of the factors asso-

ciated with the manifestation of 

negative behavioral responses of 

different orientation confirms the 

fact that temporary refusal of the 

parents (or persons substituting 

them) to provide parental care for 

the child is the most significant 

cause of negative behavioral re-

sponses oriented towards other peo-

ple, whereas the negative behavioral 

responses towards oneself are de-

tected in the pupils who have been 

living in the children’s home since 

birth and have neurological and 

genetic disorders in their anamneses. 

The research materials can be 

used by specialists of various pro-
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files in their work with pupils at 

children's homes. The results of the 

study can be taken into considera-

tion while designing a model for 

prevention of negative behavioral 

responses in the pupils of a chil-

dren’s home. 
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Abstract.
 
The article considers the issues of socio-moral education and 

development of preschool children. A theoretical survey of the modern state 

of the given area of investigation made it possible to make a conclusion that 

today the communitary approach to moral education focusing on the ideas 

of social order and facilitating the development of social ties and formation 

of collectivism becomes the dominant one. This purpose is reflected in the 

modern normative documents: the Federal Law “On Education in the Rus-

sian Federation”, “The Concept of Spiritual-Moral Development and Edu-

cation of the Personality of a Citizen of Russia”, and federal state educa-

tional standards. Analysis of theoretical and practice-oriented research in 

the given area shows that the word combination “moral education” is grad-

ually replaced today by “socio-moral education” and “socio-moral devel-

opment”. The same tendency is found in preschool pedagogy as well (see 

the works of such authors as L. V. Abramova, R. S. Bure, S. M. Zyryanova, 

N. A. Karateva, G. M. Kiseleva, I. F. Sleptsova, etc.). It is the study of so-

cio-moral ideas of preschool children that the majority of modern diagnostic 

procedures are aimed at: to explain the actions children perform and their 

relations with each other and adults, to assess these actions (i.e. to correlate 

the situation with the moral norm). The corresponding study of senior pre-

school children showed that the respondents involved in the discussion of 

the children’s actions actively and interestedly, because the situations under 

analysis were relative to their own experience. Correlation of the situation 

with a certain moral norm appeared to be more difficult for the children, but 

it is this component that ensures the communitary orientation of socio-moral 

development of the growing generation. In general, this fact does not only 

demonstrate the ideas of children and their acquired rules of behavior in a 

micro-society, but also gives ground for more precise planning of the work 

of the tutors and parents in the aspect of socio-moral education. 

Keywords: socio-moral education; socio-moral development; morality; 

preschool children; communitary approach; socialization of children. 
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The issues of moral education of 

the growing generation have always 

been of prime importance for peda-

gogy. Such outstanding pedagogues of 

the past as J. A. Comenius, J. J. Rous-

seau, K. D. Ushinskiy, L. N. Tolstoy, 

V. A. Sukhomlinskiy and many 

others addressed the problems of 

formation of morals and morality in 

this or that way. 

Four traditions can be identified 

in the process of understanding of 

the foundations of moral education: 

paternalist (presupposing respect of 

the older people as an obligatory 

component); religious-spiritual (ba-

sed on the authority of faith and 

church); enlightenment (including 

active acquisition of scientific 

knowledge subject to the judgment 

of reason); and communitary (pro-

ceeding from the idea of social or-

der that facilitates the development 

of social ties and formation of col-

lectivism). The significant social 

change that took place in the late 

20
th

 – early 21
st
 centuries (globali-

zation, mass informatization, open-

ness, disintegration of the old ideol-

ogy, etc.) has lead to the situation in 

which the communitary approach 

dominates moral education. 

This is quite saliently suggested 

even by the terms and notions most 

frequently used in pedagogical the-

ory and practice. The Federal Law 

“On Education in the Russian Fed-

eration” (2012) focuses on the mor-

al-spiritual development, perfection, 

moral-spiritual culture and the cor-

responding values [13]. “The Con-

cept of Spiritual-Moral Develop-

ment and Education of the Personal-

ity of a Citizen of Russia” adopted 

in 2009 is sure to have influenced 

the situation as well [4]. 

Today, the word combination 

“moral education” is gradually re-

placed by “socio-moral education” 

and “socio-moral development”. 

Such substitution stresses the idea 

that morality is understood not only 

as a complex of norms determining 

the behavior of one person but as a 

© Korotayeva E. V., Serebryakova N. V., 2018 
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certain mechanism regulating the 

life of a concrete society, as well as 

the interaction between individual 

and groups of individuals and their 

attitude to social phenomena and 

life as a whole (A. V. Arkhangel’-

skiy, O. G. Drobnitskiy, E. V. Koro-

tayeva, I. S. Mar’yenko, P. L. Tro-

shin, I. F. Kharlamov, D. I. Fel’d-

shteyn, etc.). 

The same tendency is found in 

preschool pedagogy as well (see the 

works of such authors as R. S. Bure, 

N. E. Veraksa, A. G. Gogoberidze, 

L. V. Kolomiychenko, V. G. Ne-

chayeva, I. F. Sleptsova, etc.). Thus, 

the federal state requirements to the 

structure of the basic general educa-

tion program of preschool education 

(2010) [3] outlined the educational 

area “Socialization” which had a 

fuzzy name and was placed fourth 

in the list of ten educational areas. 

But the Federal State Educational 

Standards for preschool education 

(2013) already mark socio-commu-

nicative development as a priority 

direction heading the list of five 

educational areas. And the content 

of this area is revealed through 

moral and spiritual values, devel-

opment of social and emotional 

intellect, emotional responsiveness, 

empathy, formation of respect and 

the feeling of belonging to one’s 

family and the community of chil-

dren and adults in the preschool 

institution [13]. 

The given approach cannot have 

failed to be reflected in the corre-

sponding programs designed for 

practical preschool education. For 

example, “The Typical Program of 

Education and Upbringing in the 

Kindergarten” (edited by M. A. Va-

sil’yeva) had a strong ideological 

bias, and the section devoted to 

moral education of preschool chil-

dren was too laconic and did not 

match the real facts of social life. 

Whereas the model program “From 

Birth till School Age” [7] gives a 

clear-cut structure of the working 

area of the socio-communicative 

development of the preschool child 

comprising: 

– acquisition of the norms and 

values accepted in society, educa-

tion of moral and spiritual proper-

ties of the child, formation of the 

skills of assessment of their own 

actions and those of their peers; 

– formation of readiness for joint 

activity, development of the skills 

to negotiate and resolve conflicts 

with the peers independently; 

– development of emotional re-

sponsiveness, empathy, respect and 

kind attitude towards the surround-

ing people; 

– formation of the image of one’s 

own “Ego” in the family, in the 

institution, in the children’s and 

adult communities, etc. 

It is worthy of note that the 

model educational programs for 

preschool education do not use the 

word combination “moral-spiri-

tual”, but contain an orientation 

towards “socio-moral development 
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and education” (L. V. Abramova, 

R. S. Bure, S. M. Zyryanova, N. A. Ka-

ratayeva, G. M. Kiseleva, I. F. Slept-

sova, etc.). It is not by chance that 

the diagnostic procedures that allow 

measuring the level of moral devel-

opment of the preschooler are based 

on attempts to understand the situa-

tions of communication and the 

contacts with peers and adults. It 

especially stresses the socio-moral 

orientation of diagnostics. 

The children are offered four 

situations (for example: Petya and 

Vova were playing together and 

broke a nice expensive toy. Father 

came and asked, “Who has broken 

the toy?” Then Petya said … What 

did Petya say? Why? What did 

Petya do? Why? [11, pp. 59-61]. 

Each situation has a problem of 

choice, as well as an urging both to 

explain the action of a concrete 

child and to sum up the situation on 

the whole. 

Drawing on the given diagnostic 

procedure of G. A. Uruntayeva and 

Yu. A. Afon’kina, we carried out a 

corresponding study of the moral 

concepts of senior preschool chil-

dren in one of the kindergartens of 

Ekaterinburg. 

Table 1. Results of the test of moral concepts of senior preschool children 

Respondent 

Names the moral 
norm 

Assesses the behavior 
 of the children 

Assesses the motiva-
tion 

T
o

ta
l 

№1 №2 №3 №4 №1 №2 №3 №4 №1 №2 №3 №4 

Lyubov’ S. – – – 1 – 1 – 1 – 1 – 1 5 

Anna Z. 1 1 – – 1 1 – 1 – – – 1 6 

Nikita K. 1 – – 1 1 1 1 1 1 – – 1 8 

Konstantin L. – 1 1 1 1 1 1 1 – – – 1 8 

Timofey T. – 1 1 1 – 1 1 1 – 1 1 – 8 

Aleksey SH. – – – – 1 1 1 1 1 1 1 1 8 

Evgeniy M. 1 – 1 1 1 1 1 1 – – 1 1 9 

Anastasiya P. 1 1 1 – 1 1 1 1 1 – 1 – 9 

Egor B. 1 1 1 – 1 1 1 1 1 1 1 – 10 

Vladimir L. 1 1 1 – 1 1 1 1 – 1 1 1 10 

Ekaterina N. 1 1 – – 1 1 1 1 1 1 1 1 10 

Sof’ya P. 1 1 1 1 1 1 1 1 – – 1 1 10 

Mark R. 1 – 1 – 1 1 1 1 1 1 1 1 10 

Arseniy G. – 1 1 1 1 1 1 1 1 1 1 1 11 

Semen D. 1 1 1 1 1 1 1 1 1 1 – 1 11 

Evgeniy K. 1 1 1 1 1 1 1 1 1 – 1 1 11 

Matvey CH. – 1 1 1 1 1 1 1 1 1 1 1 11 

Polina CH. 1 1 1 – 1 1 1 1 1 1 1 1 11 

Marina SH. 1 1 1 1 1 1 1 1 1 1 – 1 11 

Irina B. 1 1 1 – 1 1 1 1 1 1 1 1 11 

Dmitriy K. 1 1 1 1 1 1 1 1 1 1 1 1 12 

Anna S. 1 1 1 1 1 1 1 1 1 1 1 1 12 

 
16 17 17 13 20 22 20 22 15 15 16 19 
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The assessment scale included 

the following quantitative and 

qualitative indicators: 0 scores – 

refuses to answer, 1 score – gives 

assessment of the children’s actions 

in a concrete situation and provides 

an explanation, even an assessment 

of the action (behavior) of the chil-

dren on the whole. 

The quantitative analysis of the 

data obtained is shown in the table. 

As seen from the table, it was 

rather easy for the preschoolers to 

assess the actions and behavior of 

the children in the situations under 

discussion. This column shows the 

greatest number of full answers 

(sum total is 84), whereas explana-

tion of the motives (sum total is 65) 

and correlation of the actions with a 

moral norm (sum total is 63) lag 

considerably behind. 

25% of preschoolers avoided 

explaining why an action could be 

regarded good or bad: they kept 

silent, or answered, “I don’t know.” 

etc. This fact means that preschool-

ers correlate concrete situations 

with their personal experience 

which already contains correspond-

ing assessments on the part of 

adults or other children. And some-

times children are reluctant to give 

indirect assessment of their own 

deeds via discussion of “somebody 

else’s” situations. 

What is more, far from all senior 

preschoolers can associate concrete 

actions with a generally accepted 

moral norm. Quite often the as-

sessment of actions in a socio-moral 

situation depends on the subsequent 

expectancies of the children, in 

which they again proceed from per-

sonal experience. 

Thus, while explaining why a 

boy lied in a certain situation, part 

of the preschoolers said that he “got 

frightened”, “was afraid he would 

be blamed”, “would be punished”, 

etc. This fact proves that the chil-

dren are familiar with the conse-

quences of morally disapproved 

actions. We believe that it is worth 

while observing these particular 

children and their relations with the 

parents: the latter may be too strict 

after all, and it would be good to see 

whether they take into consideration 

the age-related boundaries of per-

ception of socio-moral norms at the 

preschool age. 

Nevertheless, there were an-

swers quite “mature” for the given 

age: “One has to confess” (of some-

thing done), “because it is necessary 

to share”, “because girls always 

give in”, “because the girl has good 

manners” (!), “was wrong because 

you mustn’t lie!”. 

The table shows that two chil-

dren (at the top of the list) have 

rather serious problems with socio-

moral development – they have 

scored only 5 and 6 points out of 

12. And only two children have 

scored the maximum number of 

points. But on the whole, the socio-

moral atmosphere in the given 

group is relatively satisfactory: 



112 Special Education. 2018. № 4 

more than half of the children take 

active part in the talks about morals, 

give a correct assessment of the 

socio-moral vector of an action, and 

assess it properly. And with due 

work on the part of the teacher, this 

leads to the formation of the con-

cepts not about a concrete action 

but about the moral behavioral 

norm accepted both in the micro- 

and in the macro-society. 

For preservation of the socio-

moral vector in education and de-

velopment of preschool children, 

we can recommend the preschool 

teachers to work out a program that 

presupposes four consecutive stag-

es: 

1) “This is Me”: to help the child 

form the image of themselves, out-

line their personality traits, under-

stand themselves as a subject of 

activity (learning, labor, communi-

cative, etc.); 

2) “Me and You”: to teach pre-

schoolers to establish dialogue with 

peers, to help to treat the communi-

cation partner as a friend, to correct 

one’s concepts about moral behav-

ior (one’s own and that of other 

people); 

3) “Me and We”: to expand the 

child’s concepts about oneself as a 

part of community (group), to iden-

tify the zone of comfort and the risk 

zone in communication and interac-

tion with peers and adults, to accept 

the rules of social interaction; 

4) “Me and the World”: to lead to 

the understanding of the child’s 

inclusion in the socio-cultural space 

(of the kindergarten, school, family, 

micro-society, etc.) which is vitally 

important in the pre-school period, 

to prepare for the new social stage – 

schooling, for new social contacts, 

new social role, realization of the 

value of education, etc. 

By way of summing up, we 

would like to say the following. 

Any science, and specifically 

pedagogy develops effectively only 

in interaction between the corre-

sponding theory and practice. The 

communitary tradition in the organ-

ization of moral development and 

education of preschool children 

both in the scientific approaches 

and in practical activity facilitates 

careful attitude towards the sur-

rounding people, considerate forms 

of interaction with the peers, ac-

ceptance and realization of the mor-

al norms and rules regulating the 

behavior and relationships of all 

subjects of the education process, 

etc. It is the approach that can be 

rightfully defined as the “area of 

socio-moral development of pre-

school children”. 
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WHAT IS THE “STRUCTURE OF DEFECT”? 

Abstract.
 
This article is the last work prepared by the outstanding Rus-

sian psychologist, the founder of the school of special psychology, acade-

mician V. I. Lubovsky (15.12.1923 — 08.11.2017). The material was sent 

to the editorial board by the scholar’s widow T. V. Lavrent’yeva and pre-

pared for publication by his post-graduate students. 

The article discusses the inability to reflect the content of the basic notion of 

special pedagogy — “the structure of defect” — as a set of certain quantitative 

indicators of psychological/psychophisiological functions, which is associated 

with extreme variability and coincidence between the quantitative indicators of 

a number of functions in some types of developmental disorders. 

The analysis of the process of psycho-diagnostics of several types of de-

velopmental disorders allowed singling out the stage of differential diagnos-
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tics and its object — cognitive sphere and psychophisiological abilities. 

And it was revealed that within each type of development, variability of the 

indicators of certain functions coexists with definite correlations: the func-

tion most highly developed in comparison to others, in all individual vari-

ants and dynamic changes keeps the highest position, the same as other 

functions stay on their original levels. This correlation represents the main 

components of the structure of defect. 

The article is published because the theory of the new approach in diag-

nostics is actually based on the concept of “the structure of defect”; so this 

mechanism needs detailed consideration. 

Keywords: structure of defect; defects (disorders) of development; dif-

ferential psycho-diagnostics; visual-imagery thinking; zone of proximal 

development (teachability); standardized intellectual tests; quantitative es-

timation; method of cognitive interaction (or method of interaction with 

environment). 

About the author: Lubovskiy Vladimir Ivanovich (1923—2017), Can-
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Rehabilitation, Moscow City Pedagogical University, Moscow, Russia. 

 

What is the structure of defect? 

The term is widely used by special-

ists in various areas of defectology: 

by pedagogues-defectologists, logo-

pedists, special psychologists, and 

physicians working with children 

with disabilities. And it is used to 

denote two related but not identical 

notions. 

The first notion refers to the 

main characteristic of developmen-

tal disorders in a concrete subject (a 

child or an adult). In this case they 

would say, for example: “The struc-

ture of defect of the boy is typical 

of disorder of psychological devel-

opment” or “This boy is a typical 

olygophrenic”. So they characterize 

the subject as a representative of a 

certain type of developmental dis-

order. (We admit that there is more 

phenomenology than structure at 

the basis of such supposition. For 

psychiatrists, such assessment, 

based on experience, is treated as 

“general clinical impression”, i.e. 

primary diagnosis without specify-

ing the structure.) As we know, all 

children sent to the psycho-medico-

pedagogical commission (PMPC) 

undergo medical examination, 

which is the first part of the stage of 

differential diagnostics. Irrespective 

of the attributes that can be used by 

doctors to characterize the children, 

and in spite of all quantitative char-

acteristics they might provide (this 

refers, first of all, to the subjects 

© Lubovskiy V. I., 2018 
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with visual and auditory impair-

ments), the final stage of differen-

tial diagnostics and the design of 

the individual educational route are 

the responsibilities of special psy-

chologists. It often happens that the 

child diagnosed as partially sighted 

uses only tactile perception for spa-

tial orientation and activity, and, 

vice versa, the child considered to 

be blind acts using visual percep-

tion. We suggest introducing the 

notion of “method of interaction with 

the environment” (or “method of 

cognitive interaction”) for assess-

ment and description of such situa-

tions. The next stage of the process 

of diagnostics – study of individual 

abilities – has been described in de-

tail by many researchers. 

In another variant of usage, the 

term under consideration serves to 

denote the specificity of a type of 

development: “structure of defect in 

intellectual disability”, “structure of 

defect in visual impairment”, etc., 

i.e. in this case a set of developmen-

tal features and regularities is be-

lieved to define the essence of the 

whole category of individuals who 

could be referred to the given type 

irrespective of individual differ-

ences (and the latter are character-

ized by quite a significant varia-

tion). 

The first variant of the usage of 

the term – the first notion – is ac-

cepted by all and does not cause any 

problems. But the second meaning 

of the term is a subject of profes-

sional controversy. So it needs seri-

ous consideration. The definition of 

the structure of defect can be found 

neither in special pedagogy, nor in 

general psychological literature. Let 

us take the most general definition 

based on the unity of two notions 

“structure” and “defect” and corre-

sponding to the commonly accepted 

application of the term: structure of 

defect is a system of inadequate 

psychological functions differentiat-

ing this particular type of defect [5; 

11]. Several questions immediately 

arise. One of them is about the 

quantitative and qualitative content 

of the functional set (that is why a 

differential diagnosis subdividing 

children – for example, with disor-

ders of cognitive development – 

into different categories is impossi-

ble without analyzing qualitative 

characteristics). 

Our study involves a detailed 

description of the participation of 

medical workers in the first part of 

the process of differential diagnos-

tics. It is only natural that in all cas-

es they take into account the results 

of objective observation of the 

child. And these phenomenological 

data are expressed in some cases 

(hearing and vision disorders) in the 

form of exact quantitative indica-

tors. Still, when the special psy-

chologist joins in the process of 

differential diagnostics, he must 

determine the level of intellectual 

development in all cases, because 

the learning route designed for each 
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pupil depends on its state. And it 

often turns out that the psychologi-

cal activity and all manifestations of 

interaction with the environment do 

not match the medical qualification 

of analyzer disorders. For example, a 

child whose diagnosis is “loss of 

vision” orients in space using residu-

al vision, reading a flat printed text 

taking it very close to their eyes. 

And, vice versa, with the vision of 

more than 0.04, the child uses tactile 

spatial orientation. The same may be 

said about hearing indicators. Some 

time ago, T.A. Vlasova devoted a 

monograph to this issue [4]. 

Almost all underdeveloped or de-

fective psychological functions are 

characteristic of not one but two or 

more types of dysontogenesis. Thus, 

for example, intellectual disabilities of 

different degrees of manifestation are 

characteristic of not only intellectual 

disability as such, but also of disor-

ders of psychological development. In 

a limited form and with reference to 

verbal thinking only they are mani-

fested in general speech underdevel-

opment [3], and even in order to dif-

ferentiate a typically developing child 

in the process of diagnostics, it is 

necessary to undertake detailed eval-

uation of their intellectual develop-

ment. 

Analyzing results of diagnostic 

intelligence tests we can see that 

quantitative differences between the 

indicators of several types partially 

coincide: the range of indicators for 

typical children is partially over-

lapped by the indicator range of chil-

dren with disorders of psychological 

development, and practically fully 

coincides with that of the children 

with general speech underdevelop-

ment. It is only the indicators of chil-

dren with intellectual disability that 

are radically different from the norm 

(see: last column of Table 1). 

Success is a measure of the level 

of thinking formation, and tea-

chability is indicated by the number 

reciprocal to the number of instanc-

es of help provision. But the indica-

tors of the children of other catego-

ries partially coincide with the 

range of indicators of children with 

disorders of psychological devel-

opment. Nevertheless, any specialist 

working with the children with the-

se types of developmental disorders 

will tell you that the intellectual 

disabilities of different levels of 

manifestation constitute the basic 

feature (characteristic) both of chil-

dren with intellectual disability and 

of those with disorders of psycho-

logical development. And we 

should keep in mind that the data 

shown in table 1 reflect the results 

obtained after rendering help to the 

children, i.e. are indicators of the 

zone of proximal development. If 

we look at the results of standard-

ized intelligence tests (WJSC-R 

Test), the indicators of the children 

with disorders of psychological 

development coincide with those of 

the children with intellectual disa-

bility to an even greater degree [12]. 
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Table 1. Indicators of the level of formation of visual reasoning by the 

Raven's Progressive Matrices Test 

Children 

Average 

result 

(out of 

35 

points) 

Standard 

deviation 

Rendering help (average number of 

cases) 

Highest 

and low-

est re-

sults in 

the group 

(in 

points) 

1 (sin-

gling 

out) 

2 (in-

sert) 

3 (identifica-

tion) 

Norm 24.6 ±1.5 3.0 0.8 1.8 18.5-

31.25 

DРD 19.0 ±1.5 5.0 2.7 1.0 14.75-

21.5 

ID 12.0 ±3.7 7.0 4.2 0 6.25-16.5 

GSU 21.1 ±3.5 2.3 0.5 1.0 16.0-28.5 

Deaf 23.5 ±1.5 2.9 1.3 0.8  

Note:   DPD – disorders of psychological development 

ID – intellectual disability 

GSU – general speech underdevelopment 

 

Insufficiency of quantitative es-

timation is reported even in the cas-

es when, dealing with visual and 

auditory disorders, medical workers 

use pre-set quantitative boundaries 

between such types of developmental 

disorders as low vision and blindness, 

or deafness and hearing loss. 

Thus, for example, it is believed 

that in visual impairments, the bor-

derline between blindness and low 

vision is the acuity of 0.04. Persons 

with lower acuity refer to the cate-

gory of the blind, and those with 

higher acuity – to the category of 

low vision. Still it often turns out 

that irrespective of the vision acui-

ty, the subject with a lower indica-

tor should be referred to the group 

of low vision, because they use vi-

sion and not tactile perception to 

orient in the environment and to 

perform all kinds of feasible activi-

ty. There are reverse cases as well: 

tactile perception takes the lead 

even when the vision acuity is high-

er than 0.04. Thus, the method of 

“cognitive interaction” with the 

environment turns out to be the 

dominant indicator for reference to 

a certain type of development. This 

specificity cannot be evaluated via 

any quantitative indicators. 

In 1989, working on the prob-

lem of differential diagnostics of 

children with various types of de-

velopmental disorders having simi-

lar impairments of psychological 

activity, we suggested using indica-

tors of completion of tasks address-

ing three kinds of reasoning, as-

sessment of detailed peculiarities of 
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speech development, and tea-

chability for their clear-cut delimi-

tation. We suggested a table which 

allowed seeing salient differences 

between the children with a mild 

degree of intellectual disability 

(ID), disorders of psychological 

development (DPD) and general 

speech underdevelopment (GSU) 

via application of a certain set of 

procedures [6]. 

The table complemented in ac-

cordance with later research results 

with the columns “imagery” and 

“verbal memory” is given below 

(Table 2). 

If we fill in the table with the 

corresponding indicators for chil-

dren of the same age, referring to 

different types of development 

characterized by similar defects of 

the same functions, we will see the 

differences between them. It was 

the first step towards understanding 

the structure of defect. 

Table 2. Systemic functions 

Level of function formation 

Reasoning Speech Teachability Memory 

Visually 

enabled 
active 

Visual Verbal-

logical 

vocabulary grammar phonetics  visual verbal 

         

 

The chapter about the diagnos-

tics of developmental disorders in 

the textbook “Foundations of 

Psychodiagnostics” [7] could have 

become the second step. It was the 

only (out of many) guide for gen-

eral psychodiagnostics the editor of 

which decided that this chapter was 

needed. Those who got acquainted 

with the textbook may have an im-

pression, on the basis of vague rec-

ollections of the chapter, that the 

given article simply reproduces 

something that has already been 

published before. But this is not so. 

The percentage indicators were 

used in the textbook for global 

measurement of the level of for-

mation of three cognitive functions: 

thinking, speech and teachability. 

And the three levels specified: (nor-

mal), mild, moderate and severe man-

ifestations of defect were evaluated 

by randomly assigned percentage. 

This assessment had nothing to do 

with the structure of defect, and was 

actually a tribute to the intuitive-

empirical approach, or, in fact, a step 

backwards. The true second step 

(20 years later!) was made by the 

creation of a new concept of devel-

opmental disorder diagnostics. It was 

actually the result of understanding of 

the opportunities of application of the 

differences found out as far back as 

1985 for creation of a true quantita-

tive-qualitative differential diagnos-

tics of developmental disorders. The 

new concept has been published at 

last [8; 9]. 
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It is clear from what has been 

said above that no quantitative indi-

cator specific for a single type of 

development can ever exist. Espe-

cially since these indicators are sub-

ject to considerable change in the 

course of education and develop-

ment. And at the same time, irre-

spective of quantitative change, the 

defect (i.e. the type of developmen-

tal disorder) stays. The structure of 

defect of each type of development 

must possess something that re-

mains unchanged. It is this ele-

ment that is the “keeper of specific-

ity” of each type of developmental 

disorder. 

So it becomes evident that nei-

ther exact quantitative indicators of 

the level of formation of psycholog-

ical functions constituting the struc-

ture of defect, nor any quantitative 

intervals can serve as foundations 

for referring defect to a certain type 

of dysontogenesis. 

Let us sum up the reasons. 

1. The same psychological func-

tions (or, rather, a set of develop-

ment indicators of the functions 

chosen irrespective of the type of 

development) constitute the struc-

ture of defect of different types of 

development, including the “norm”. 

And then their statistically stable 

variations (in qualitative and quanti-

tative expression) may characterize 

this or that type of development 

(see: Table 1 and the diagram in 

Fig.1). Each type has its own range 

of indicators, and these values 

sometimes overlap each other 

(compare, for example, ID and 

DPD, in which the difference be-

tween the highest and the lowest 

indicators at preschool age is mini-

mal. Naturally, if we take other 

function and single out the systemic 

indicators – for example, not visual 

but verbal-logical reasoning, the 

indicators in the correlation will be 

different, but the distinctions be-

tween the types will stay!). 

2. Significant range of individual 

indicators of all functions. 

3. Partial (more or less significant) 

coincidence of the ranges of indi-

vidual indicators of the level of 

formation of psychological func-

tions in the samples of different 

types of development. 

4. The quantitative indicators of 

the functions increase considerably 

in the process of education and de-

velopment coming close to the 

norm (with the exception of intel-

lectual disability). 

5. Even when exact medical indica-

tions of the sensory functions belong-

ing to a certain type of dysontoge-

nesis are used, they rather seldom 

determine the type of development. 

However, there is something 

perceived by the specialists on the 

subconscious (non-verbalized) level 

allowing approximate quantitative 

estimation (“mild”, “moderate”, 

“severe” degree of defect manifes-

tation) serving as a safe indicator of 

a certain type of development. But 

what is it, after all? 
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Let us look at the graphic repre-

sentation of the structure of defect 

in Figures 1 and 2. In fact, it is a 

quantitative correlation of the func-

tions that remains the same at dif-

ferent ages, and changes with the 

change of the type of development. 

The only thing that remains the 

same under the conditions of the 

quantitative versatility and incon-

sistence described above is a cer-

tain relationship between the indi-

cators of the functions forming the 

structure of defect. This means that 

the functions most highly developed 

in comparison to others, always, 

both within the range of individual 

indicators and in the process of de-

velopment, demonstrate higher val-

ues than other functions not so 

highly developed at the given mo-

ment. This forms the basis of the 

stability of the type of development. 

Our research employs the per-

centile scale seldom found in our 

home studies but widely used by 

Western scholars to rank the indica-

tors (scores) of certain functions of 

the experiment participants [13]. 

The average indicator of the 

group of typically developing peers 

is considered to constitute 100%. 

Calculations are made for each 

function separately. 

Figure 2 demonstrates the 

preservation of correlation between 

the functions with considerable in-

crease of the indicators of the level 

of formation in the process of edu-

cation and maturation. 

 
Figure 1. Basic components of the structure of defect of preschoolers with 

intellectual disability, disorders of psychological development and hearing 

loss 
Legend: ■ — visual reasoning; ■ — teachability; ■ — speech 
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Figure 2. Correlation between the basic components of the structure of 

defect in DPD at different stages of development 

Legend: ■ — visual reasoning; ■ — teachability; ■ — speech 

In all cases, we used the proce-

dures from the diagnostic set by T. 

V. Rozanova [10]. In addition, 

some tasks from the children’s vari-

ant of the Wechsler Adult Intelli-

gence Scale were also used. Unfor-

tunately, we can hardly speak about 

the correctness of application of the 

method, because just a few highly 

qualified experts-psychologists of 

the VNIID – leading specialists in 

the corresponding areas – carried 

out such enormous work. 

The average indicator of the 

group of typically developing peers 

is considered to constitute 100%. 

For the sake of uniformity of indi-

cator representation, teachability is 

calculated as a value inverse to the 

sum total of the cases when help 

with task completion was rendered 

to the child. 

Why was this regularity not dis-

covered by home or foreign psy-

chologists earlier? The matter is that 

it was revealed only due to the 

analysis of the results of heteroge-

neous fundamental comparative 

research which provided data about 

the completion of the same tasks by 

respondents with different types of 

behavior. Such research has not 

been actually conducted anywhere 

till the 1970s. Fortunately enough, 

we have such material accumulated 

by the team of psychologists of the 

Institute of Defectology (now Insti-

tute of Special Pedagogy) over the 
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period from the 1970s to the turn of 

the 21
st
 century. 

Meanwhile, the understanding 

of the structure of defect at least 

explains the intuitive-empirical ap-

proach to the diagnostics of devel-

opmental disorders existing now in 

our country and abroad. 

It is quite clear that the structure 

of defect is made up of not only 

cognitive and sensory functions but 

also emotional-volitional ones. But 

their identification needs material of 

multilateral studies of the corre-

sponding functions, and, first and 

foremost, detection of the systemic 

elements of many manifestations of 

the emotional-volitional sphere. 

Such an attempt was made in the 

work by I. A. Korobeynikov who 

suggested a scheme of qualitative-

quantitative analysis of psychologi-

cal activity in the process of exper-

imental psychological investigation 

of children with DPD and mild ID 

[6]. Alongside the traditional pa-

rameters of analysis of the intellec-

tual-mnestic activity of children, the 

author has introduced assessment 

scales allowing the experimenter to 

reflect manifestations of the emo-

tional-volitional and partly behav-

ioral spheres which should be taken 

into consideration in the process of 

analysis and interpretation of all the 

formal achievements of the child. 

Such approach has turned out to be 

rather effective within the model of 

differential “express diagnostics”, 

but the principles laid at its basis are 

quite suitable for the study of the 

structure of defect in various cate-

gories of children with developmen-

tal disorders. The study by S. M. Va-

lyavko states the specificity of per-

sonal development in different types 

of speech dysontogenesis [1; 2]. 

Moreover, diagnostics of the cogni-

tive sphere is vitally important for 

the differential diagnostics in child-

hood, especially at the senior pre-

school and junior school ages. 

Formation of the scientific con-

cepts about the structure of defect 

opens up vast horizons for further 

research in this area, the potential 

topics of which suit dissertation 

research and are important for spec-

ification of a number of problems. 

Here is one example: it is necessary 

to figure out the degree to which a 

particular structure of defect em-

braces the population of which it is 

typical. To this end, it is essential to 

investigate the “periphery” of the 

area of the same-age population. 

We could not do it, because we 

have only aggregate figures. 

A similar problem is associated 

with dynamic change. It was far 

from easy to organize such research 

at all times, and today it seems to be 

practically impossible. 

We have acquainted the reader 

with the outcomes of research 

which is an attempt to create a new 

theory. Keeping in mind the apho-

rism of the famous German chemist 

Kirchhoff, “There is nothing more 

practical than a good theory”, and 
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without claiming a high quality of 

the suggested material, we argue 

that the theory presented is quite 

demonstrative and convincing as a 

hypothesis. And it has wonderfully 

proved its effectiveness: 1) a new 

concept of diagnostics of develop-

mental disorders has been created 

on its basis, which has, at last, real-

ized the dream of L. S. Vygotskiy 

about “qualitative diagnostics in-

stead of quantitative one [see: 4; 

11]; 2) a truly qualitative descrip-

tion of each type of developmental 

disorder is possible (which has 

turned out to be a foundation of the 

new approach to differential diag-

nostics); 3) there opens a possibility 

of a search for a new approach to 

the ever disputable question about 

the method of measuring the level 

of typical (normal) development. It 

becomes evident that constant sta-

ble quantitative indicators are im-

possible, which was also stated by 

L. S. Vygotskiy: there is no one 

single norm; there are a hundred 

norms [11]. 

We have given detailed proof 

(reasons) of this impossibility. And 

at the same time we have discov-

ered such a quantitative indicator 

which, dynamically changing with 

reference to the size of population 

and the age and education of the 

subjects, still remains unchanged. It 

is the correlation between the sys-

temic functions. As it has been 

shown above, it is relatively con-

stant for each type of developmental 

disorder. And the so-called “typical-

ly (or normally) developing person” 

is also a type of development, just 

like any disorder, and, therefore, 

has its specific and unique correla-

tion of systemic functions. 
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tific-methodological work carried out under the guidance of V.P. Ka-
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pedagogical science museum of pedology and pedagogy of special child-
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There are two kinds of pity. One, the 

weak and sentimental kind, which is 

really no more than the heart's impa-

tience <…> and the other, the only 

one that counts, the unsentimental 

but creative kind … 

 ― Stefan Zweig, Beware of Pity 

 

Reconstruction of the history of 

defectology as an independent 

branch of scientific knowledge is a 

difficult enough and painstaking 

historical-pedagogical task [3; 6; 

11; 12; 14; 17; 18], and this fact 

explains why the question what 

event marks the beginning of this 

sphere of activity has remained un-

answered till now. The birth of 

defectology might as well be 

marked by several logically con-

nected events, not just one. There is 

no doubt that “a significant place in 

the history of domestic olygophre-

nopedagogy and defectology on the 

whole is occupied by the private 

medico-educational institution “Sa-

natorium School for Children with 

Disabilities” opened in Moscow in 

Pogodin Street in 1908, and the 

activity of its founder V. P. Ka-

shchenko” [6, p. 260]. 

In 1911, there appeared an illus-

trated publication “Sanatorium 

School for Defective Children 

Headed by Dr V.P. Kashchenko” 

[15] which allows the reader to get 

a general impression of this institu-

tion. We would like to make it clear 

from the very start that the given 

article does not purport to create a 

comprehensive scientific-pedago-

gical biography of Vsevolod 

Petrovich Kashchenko (1870—

1943). Our task is much more hum-

ble: the given paper deals with only 

one, perhaps the most important 

aspect of professional activity of 

V.P. Kashchenko. 

© Stepanova M. A., 2018 
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Figure 1. The cover of the book about the V.P. Kashchenko sanatorium 

school for children with disabilities (1911). 

The name of the sanatorium con-

tains the term defective child for the 

first time in the history of pedagogy 

(see in more detail in: M.A.Stepa-

nova. “V.P. Kashchenko and 

L. S. Vygotskiy: to the History of the 

Name of the Science about the Defec-

tive Child” [16]). V.P. Kashchenko 

later wrote that he had introduced the 

term in 1912 and referred the reader 

to the collection of articles “Defective 

Children and School” [2]. Specifical-

ly, V.P. Kashchenko mentions this 

fact in the paper co-authored with 

G. V. Murashev “Pedology of Special 

Childhood” included in Volume 1 of 

the first publication of the “Pedagogi-

cal Encyclopedia” [11, p. 192]. 

In 1914, the book by V.P. Ka-

shchenko and S. N. Kryukov “Edu-
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cation-Upbringing of Difficult Child-

ren” came out in which defective 

children are defined as “a numerous 

group of children with various devi-

ations or disabilities” [9, p. 3]. The-

se disabilities may be manifested in 

the sphere of intellect, emotion and 

will, disposition and morals, and 

there are also mixed types of disa-

bilities. All types of defective chil-

dren have many gradations of de-

fect: from severe forms to the mani-

festations on the borderline with the 

norm. The latter got the name of 

difficult children, and such pupils 

made up the majority in the sanato-

rium school. 

Prehistory 

Anna Vsevolodovna Kashchen-

ko, the daughter of V.P. Ka-

shchenko, who devoted her life to 

the preservation of her father’s 

name and the restoration of the 

stages of his activity, wrote in her 

memoires as follows: “… in 1908, 

the Sanatorium school for defective 

children is opened … Some time 

later, father would say that in 1908 

his two twins were born – the 

younger daughter Anna and the son 

Sanatorium” [7, № 4, p. 12]. In a 

private talk, A.V. Kashchenko rec-

ollected how father jokingly said 

that he had three children: two 

daughters – Valeria and Anna, and a 

son – Sanatorium. 

V.P. Kashchenko received med-

ical education and began to work as 

a country doctor, but participation 

in revolutionary activities of 1905 

deprived him of the right to public 

service, and he decided to found a 

medico-pedagogical institution for 

difficult and defective children. As 

Kh. S. Zamskiy reports [6], V.P. Ka-

shchenko made meticulous prepara-

tions for that. He attended seminars 

in the children’s psycho-pathology 

and psychology scientific circle 

under the guidance of N. A. Bern-

shteyn, and worked in the experi-

mental psychological laboratory of 

G. I. Rossolimo. He perfected his 

knowledge in the laboratories of 

A. P. Nechayev and A. F. Lazur-

skiy. At that time, V.P. Kashchenko 

got acquainted with the children’s 

psychiatrist Prof. A. S. Griboyedov 

(1875-1944). 

In 1908, V.P. Kashchenko went 

on a long half-year visit abroad to 

study the existing experience of 

organizing institutions for children 

with developmental disorders. He 

visited Germany, Switzerland, Italy 

and Belgium and on coming back 

home, opened an institution for 

children with disabilities on the 

analogy with the foreign institu-

tions. 

А. V. Kashchenko recalls the 

family legend of the Sanatorium 

school creation. V.P. Kashchenko’s 

nephew, the younger son of P.P. Ka-

shchenko, Yuriy was a difficult 

child, and once he made fire in the 

loft of the hospital (the family of 

P.P. Kashchenko lived in the build-
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ing of the hospital), after which he 

was sent into exile to live with uncle 

Vsevolod. These private events might 

have facilitated the formation of 

V. P. Kashchenko’s idea about the 

need to work out a special approach 

to the education of difficult children. 

The sanatorium was founded 

with private money: “Father had no 

capital; he opened a very modest 

Sanatorium school on his savings 

from the doctor’s salary at a private 

hospital. For this purpose, a two-

storey spacious house of M. F. 

Blandova, situated in a big garden 

with a maple ally, bushes of lilac and 

jasmine and apple and cherry trees 

was rented in 1908” [7, № 4, p. 12]. 

There is an issue of the daily paper 

“Golos Moskvy” of April 11, 1909 in 

the private archive of А. V. Ka-

shchenko which carries an adver-

tisement about the sanatorium of 

Dr V. P. Kashchenko “for retarded, 

nervous and other children difficult 

in terms of education”. 

Experience of teaching and 

educating defective children  

by V. P. Kashchenko 

Reading the book “Sanatorium 

School for Defective Children 

Headed by Dr V.P. Kashchenko” 

[15] and the works of V. P. Ka-

shchenko published during his life, 

one can restore the details of events 

that took place more than a century 

ago. 

 

 

 

Figure 2. V. P. Kashchenko (photo) 
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Information about the sanatorium 

children 

“Sanatorium for unsuccessful, 

nervous and other children difficult 

in educational terms <…> is a med-

ico-educational institution for chil-

dren of both sexes aged 4 through 

16 years” [15, p. 7]. The sanatorium 

provided medical treatment, up-

bringing, and education to children. 

According to the reminiscences of 

А. V. Kashchenko, there were only 

school-age boys in the sanatorium. 

The sanatorium contingent was 

the following. 

1. Children with intellectual un-

derdevelopment, unsuccessful and 

lagging behind. 

2. Children with reduced memory, 

attention deficit disorder, low work-

ing capacity, weak-willed, and lazy. 

3. Children with unstable or devi-

ating personality traits (stubborn, 

garrulous, fearful, insecure, deceit-

ful, rude, careless, and immoder-

ate); children with self-regulation 

disorders. 

4. Sedentary, sluggish, reserved, 

and passive children. 

5. Children with physical and men-

tal hyperactivity, easily excitable, 

and undisciplined (pathologically 

active). 

6. Physically over- or underdevel-

oped children. 

7. Children with mixedema (swell-

ing) and obesity. 

8. Hysterical children. 

9. Children without psychological 

disorders but with problems of ad-

aptation to ordinary school (lazy, 

spoilt) or children whose parents 

cannot control their education. 

Children with a profound physi-

cal disability, extreme mental retar-

dation, with marked symptoms of 

intellectual disability, those suffer-

ing from epilepsy and jitteriness 

could not be admitted to the sanato-

rium school. 

V.P. Kashchenko believed it vital-

ly important to create the conditions 

for the sanatorium pupils preventing 

negative impact upon them on the 

part of other children. It is to this end 

that the child was meticulously tested 

for the presence of any “malevolent 

personal traits” [15, p. 8], and their 

presence automatically excluded the 

child from the sanatorium. 

Admission to the sanatorium 

school was possible all the year 

round if there were vacant places. 

Sanatorium accommodation was 

fee-paying, and the fee depended on 

the kind of defect and the complexi-

ty of the child’s education and up-

keep. 

Conditions of the children’s life 

in the sanatorium 

The postal address of the sanato-

rium was: Moscow, Devich’ye pole, 

Pogodinskaya St., 8. 

Then it was a suburb of Mos-

cow: “ … a quiet, sparsely populat-

ed, healthy place, in the vicinity of 

university clinics” [15, p. 8]. 

The sanatorium was situated in a 

two-storey building with 37 rooms: 
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9 rooms were allotted for bedrooms, 

5 – for classrooms, 3 – for dining 

rooms, 3 – for workshops, and 1 – 

for the medical facility. The remain-

ing rooms were designated for rest 

and recreation, medico-pedagogical 

examination, visitors, and the peda-

gogical and service personnel; there 

was a kitchen, a laundry, etc. 

The sanatorium could admit 

22 pupils united into three pedagog-

ical families. Each family had its 

own tutor. The families lived almost 

independently of each other so that 

the children might be under con-

stant control of the tutor. The fami-

lies were subdivided into subgroups 

for learning depending on their psy-

chological constitution – disposi-

tion, intellectual and moral devel-

opment and the volume of back-

ground knowledge. 

The pedagogical staff included 

the headmaster, one resident tutor 

and two resident caregivers, visiting 

teachers of general education sub-

jects, nature study teacher, teachers 

of music, singing, manual labor, 

and drawing; in addition, tutors 

were invited to take the children on 

long Sunday excursions. 

The medical staff included the 

sanatorium director V.P. Kashchen-

ko, the consultant G. I. Rossolimo, 

and a dentist; other specialists came 

in case of need. 

Apart from the pedagogical and 

medical staff, there was a household 

and service staff. 

Pedagogical methods  

and the pupils’ living conditions 

“The aim of the given institution 

is not only to guarantee the provi-

sion of pleasant and useful life for 

the pupils but, before anything else 

and to a greater degree, to correct 

various drawbacks irrespective of 

the sphere they refer to, to equip 

children with satisfactory intellectu-

al-moral development, knowledge, 

working habits and skills, and thus 

prepare them properly for feasible 

and useful life in the family and 

society” [15, с. 12]. 

This aim was achieved via vari-

ous methods of medical pedagogy. 

Special activities focused on im-

provement of the physical and psy-

chological conditions of the chil-

dren were held. The latter presup-

posed the solution of the following 

problems: 

– development and rehabilitation 

of intellectual abilities and mor-

al inclinations deviating from 

the norm; 

– development of reasoning inde-

pendence; 

– development of consistency and 

persistency; 

– development of skills to control 

oneself and limit one’s wishes; 

– development of the feeling of du-

ty, honesty, sincerity, and respect 

for other person’s property; 

– development of the skills of 

obedience; 

– teaching to keep the room and 

oneself tidy and clean; 
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– teaching and training for school-

ing or resuming a course of 

learning at secondary school; 

– in cases of inability to attend 

regular school – translation of 

basic information necessary for 

practical life and preparation for 

occupations matching the indi-

vidual abilities of the child. 

It was not only special instruc-

tion and other activities but also a 

special family atmosphere of the 

sanatorium and the presence of spe-

cialists who loved their profession 

that V.P. Kashchenko referred to 

the conditions ensuring the achie-

vement of the established goals. 

Here is what A.V. Kashchenko 

wrote about it: “Our family life was 

dominated by the interests of the 

Sanatorium – “of the boys”. Mother 

worked shoulder to shoulder with 

father, helping him and backing him 

in all his undertakings. If father was 

the brains, mother was the soul of 

the sanatorium. All household activ-

ities of the family were supervised 

by our grandmother Zinaida Lu-

kinichna. While she was in good 

health, there were no maids or any 

other servants in the house. Neither 

were there any nurses. I grew up 

alone and free in our enormous gar-

den. It might have been only our 

janitor Akim Ivanovich, a man 

strongly attached to the family, who 

looked after me from time to time 

[7, № 4, p. 13]. 

V.P. Kashchenko emphasized 

the necessity to observe the princi-

ple of individualization of learning 

which was reflected in the low 

number of pupils in a class – from 

3 to 6 pupils with equal level of 

knowledge development. V.P. Ka-

shchenko wrote: “Specific quality 

of knowledge, differences in work-

ing capacity, wit, technical skills, 

creative potential, abilities in certain 

subjects, etc. bring about the need 

for differentiation of our require-

ments, tasks, questions addressed to 

the children, etc.” [9, p. 26]. 

Special role was assigned to 

visual arts and manual labor as ac-

tivities developing intellectual abili-

ties and fostering attention, will, 

habits for independence, child’s 

interests and discipline. Two hours 

were allotted to these lessons a day 

in the senior groups, and about three 

hours – in the junior ones. Physical 

development and stimulation of 

activity and wit were facilitated by 

outdoor games and sports (skating, 

skiing, and rowing) held with refer-

ence to individual abilities. 

The children looked after squir-

rels, rabbits, guinea pigs, fishes, and 

birds that lived in the sanatorium; 

there was even an artificial ant hill. 

Daily routine 

The daily routine was similar in 

all groups, but there were some 

differences, specifically, more time 

was allotted to intellectual activity 

in the senior groups. 

Sleep time was long (about 11 ho-

urs), which was connected with 
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weak nervous constitution of the 

pupils. 

The children got up at 8, washed 

themselves, took a shower (if pre-

scribed), did their beds, polished 

shoes and dressed. After the prayer, 

they had breakfast. Then, from 9:00 

to 13:00 they had classes: 4 lessons 

with intervals between them. Dur-

ing each interval, the pupils left 

their classrooms and played on 

playgrounds outside the building. 

Lunch began at 13:15, after which 

some children were to lie in the 

open air, all the rest spent time ac-

cording to their interests but under 

constant supervision of the tutor. At 

16:00 they had tea, followed by 

classes alternating according to the 

day of the week: singing, popular 

talks on nature study, or music. 

From 17:30 to 19:30 the pupils 

went for daily manual labor at spe-

cial workshops spending some 

hours in drawing and modeling. The 

following kinds of manual work 

were practiced: carpentry, turnery, 

fretwork, woodburning, metal em-

bossing, photography, basketry, box 

and file making, book binding, knit-

ting from thread, wire or rope, pot-

tery firing, artistic decoration of 

objects made by children, hand-

work, etc. In summer, some of the 

works enumerated above were sub-

stituted by work in the orchard and 

vegetable garden. 

Kh. S. Zamskiy stressed that 

manual labor was regarded by V.P. 

Kashchenko not only as a method 

of acquisition and reinforcement of 

knowledge but also as a rehabilita-

tion means of a person [6]. And 

V.P. Kashchenko worked out a spe-

cial method of teaching manual 

labor which presupposed the neces-

sity to start teaching with awaken-

ing the child’s interest to the labor 

outcomes and to the thing produced. 

At first, the products of such labor 

included toys, then household uten-

sils; and the interest was aroused 

via demonstrating a well made thing 

and its practical application. The 

wish to have the thing was followed 

by the desire to make it. As far as 

senior children were concerned, 

manual labor was used in all sub-

jects: “Children weigh, measure, 

draw, make up tables, schemes, 

gather collections, make gadgets, 

model from clay and other materials 

by themselves. In these kinds of 

activity, the child involuntarily 

comes in contact with various as-

pects of what they learn <…> and 

the learned material becomes their 

own experience, an inseparable part 

of their personality” [9, p. 25]. 

At 8:00 p.m. the children had sup-

per, from 8:30 to 9:00 p.m. they 

prayed, made beds, washed themselves 

and went to bed. The sleeping rooms 

were equipped for 2-4 children. 

Grouping pupils and organization 

of classes 

For academic purposes, the pu-

pils were subdivided into forms or 

groups – senior and junior groups. 
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In the senior groups, the chil-

dren took a course of secondary 

education and learned the following 

subjects: religious studies, Russian, 

arithmetic, German, French, history, 

geography, nature study, etc. The 

timetable was designed in such a 

way that the children would be able 

to learn the most difficult subjects 

at the most productive hours of the 

day. Classes were aimed at the de-

velopment of associative reasoning, 

attention, and the processes of gen-

eralization, abstraction and supposi-

tion. And close relationship be-

tween the subjects was designed to 

motivate the pupils towards know-

ledge acquisition. 

The usual system of grouping 

for lessons was modified so that the 

pupils could be grouped on the ba-

sis of their knowledge in a particu-

lar subject (setting by ability). Thus, 

one and the same pupil could learn 

arithmetic in one group, Russian – 

in another, and geography – in yet 

another group. V.P. Kashchenko 

believed it possible to refuse from 

the uniform compulsory program: 

“If on the one hand we come across 

lack of interest towards learning in 

our pupils, and if our task consists 

in looking for an interest or inclina-

tion in the child in order to use them 

in our work with the pupil; and, on 

the other hand, if it is the quality of 

knowledge and not its quantity that 

matters, a uniform program is out of 

the question” [9, p. 24]. Instead of 

programs for each particular sub-

ject, the sanatorium teachers 

worked out detailed curricula which 

they used in their classrooms. The 

main attention was paid to the 

quality of learning: “Let the group 

learn little, but this “little” should 

be well thought over, learned inde-

pendently and thoroughly [9, p. 24]. 

The junior group was made up 

of children who, because of their 

intellectual disabilities, could not 

take a course at a secondary educa-

tion institution. Special developing 

classes on the basis of the teaching 

guides written by the pedagogues 

(on the analogy with the guides 

brought by V.P. Kashchenko from 

abroad) were organized for them. 

Classes in junior groups focused on 

gymnastic exercises (to music), 

outdoor games with exercises for 

the development of oral speech, 

elementary explanatory reading, 

illustrating, visual teaching of 

arithmetic, playing with Froebel 

gifts, exercises on written speech 

development, exercises on devel-

opment of perception, exercises on 

development of spatial and tem-

poral concepts, etc. The children 

were also given separate tasks and 

took part in discussions of objects 

and pictures. 

On Thursdays, in the morning, 

all children went on educational 

excursions to widen the range of 

their concepts about reality and to 

illustrate the material learned – they 

visited palaces, museums, exhibi-

tions, Zoological Gardens, work-
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shops, factories, plants, etc. On 

Sundays, long walking tours and 

skiing or boating trips were orga-

nized. During such excursions, the 

children visited the Kutuzov House 

in Fili, the Ostankino park and pal-

ace, the water tower and the city 

water supply pump house in 

Vorobyovy Gory and Rublevo. 

According to A. V. Kash-

chenko’s memoires, in winter, on 

Sundays, the children went to 

sledge down the hill near the 

Novodevichy Convent with great 

pleasure. 

The children’s life at the sanato-

rium presupposed alternation of 

lessons and recreation, which made 

it possible to avoid overstrain wide-

ly spread in a usual school, and 

there was no need of holidays tradi-

tionally defined as a time free from 

academic classes. During great 

holydays (Easter and Christmas) there 

were no classes during 5 days only; in 

summer, classes went on as usual. 

In summer, the sanatorium 

moved to Finland: the children lived 

in a country house on the shore of 

Finnish Bay. Regular lessons were a 

little shorter because long walking 

and steamboat trips, as well as sail-

ing and rowing boat voyages were 

taken. The children bathed in the 

sea, learned to swim, row a boat, 

catch fish, went in for growing veg-

etables and fruit, and made collec-

tions of plants and animals. A. V. Ka-

shchenko wrote: “Beautiful nature, 

forests, small rocks, the close sea, 

and a wonderful climate made chil-

dren’s life very attractive and full: 

swimming, rowing and sailing, 

walks and bicycle rides, potatoes 

baked in the campfire, long voyages 

to the Imatra waterfall, along the 

Saimaa canal, etc.” [7, № 4, p. 13]. 

Regular medical examinations 

and psycho-pedagogical observa-

tion procedures were conducted to 

check up the state of the children. 

The results were discussed at united 

conferences of the medico-pedago-

gical and pastoral personnel of the 

sanatorium. These conferences were 

often held in V.P. Kashchenko’s 

flat. The sanatorium specialists 

made up school reports about the 

pupils which reflected the dynamics 

of their development. V.P. Ka-

shchenko defended the principle of 

holistic study of the child based on 

their long-term observation by ped-

agogues and tutors: “The study of 

the child, if possible, many-sided 

and complete (biological), lies at 

the basis of the work of our sanato-

rium school” [9, p. 13]. 

Out-of-class activities included 

visiting morning performances and 

lectures for pupils. The children 

visited museums and the Tretyakov 

Gallery. 

Amateur performances, musical-

literary evenings, competitions and 

holidays were held sometimes – in 

these cases, the children made the 

scenery and costumes themselves at 

the lessons of drawing and manual 

labor. Unforgettable impressions 
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were associated with the Christmas 

tree. A. V. Kashchenko recollected: 

“Under a high decorated Christmas 

tree, guarded by Ded Moroz was a 

pile of bright bags with presents; 

each person got such a bag … There 

were many people invited – rela-

tives and friends. Father was on 

friendly terms with the Sats family. 

His daughters Natasha and Nina 

Sats came to one of our Christmas 

holidays [7, № 4, p. 13]. 

Rules of upbringing  

(pastoral activity) 

The system of pastoral activity 

of the sanatorium school is especial-

ly interesting. 

The school focused on the crea-

tion of an educational environment, 

as “timely special measures in many 

cases are able to turn children with 

disabilities into fully able members 

of society, or at least make them 

more adapted to life” [9, p. 11]. 

We know that there were many 

difficult children among the sanato-

rium pupils – pedagogically ne-

glected children, those prone to 

vagrancy, pyromaniacs, kleptoma-

niacs, etc. The main thing V.P. Ka-

shchenko paid attention to was stim-

ulating the emergence in the child of 

a self-attitude that would bring forth 

the striving to correct their bad be-

havior. “Our efforts are targeted not 

only at the reinforcement of active 

will but also, and to a greater degree, 

at the development of moral feelings 

and emotions” [9, p. 30]. 

V.P. Kashchenko looked at daily 

routine as an educating (psychotera-

peutical) factor. He noted that chil-

dren liked order and were often 

displeased when the traditional dai-

ly schedule was changed due to 

urgent circumstances. He wrote: 

“… it is from constant arrangement 

of things that unbalanced, nervous 

children get sufficient help to their 

unstable will. <…> festivities, even 

our short 4-5 days holidays, when 

there is no regular labor and are 

comparatively many impressions 

<…> unsettle our pupils” [9, p. 34]. 

At the same time, all pedagogi-

cal requirements were explained 

and addressed to the child’s con-

sciousness: “We do not demand 

only blind obedience from our pu-

pils. <…> We do not deny them the 

right to critical attitude to the school 

rules and our requirements … We 

regard their bad actions as mistakes 

or errors; we treat them as inevita-

ble blunders often caused by their 

condition” [9, p. 32]. Obedience 

was not considered as a self-

sufficient goal but as a way to self-

discipline, to the formation of stable 

disposition and self-dependent per-

sonality with high morals. 

The pedagogues and all adults 

surrounding the children displayed 

a considerate, kind, loving, and 

warm attitude, devoid of any sem-

blance of formality, towards the 

children, which, more importantly, 

was always weighed and temperate. 

V.P. Kashchenko took great pleas-
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ure to note that the pupils, who used 

to be rude with their parents at 

home, did not behave in this way at 

school. 

The uniformity of the peda-

gogues’ requirements was a princi-

pal issue in the education: “What is 

once prohibited is prohibited by all; 

permission shall not be challenged 

by separate members of the peda-

gogical staff” [9, p. 35]. According 

to V.P. Kashchenko, the unconditio-

nality and categorical nature of re-

quirements possessed a disciplinary 

potential, which was especially es-

sential for weak-willed, unstable 

and capricious children character-

ized by a swift change of desires. 

As a result, the children “do not get 

lost when they face contradictory 

requirements of different teachers, 

and they are not confused by arbi-

trary assessment of their behavior, 

as it often happens in the families 

where things that give delight to the 

mother, provoke outrage of the fa-

ther, or vice versa” [9, p. 35]. 

Much attention was paid in the 

sanatorium to the development and 

training of strong will – both posi-

tive and negative, active and pas-

sive. The positive will was en-

hanced by the labor-oriented situa-

tion at the sanatorium. And manual 

labor was not treated as a boring 

obligation; the pedagogues tried to 

interest the child with various kinds 

of work; therefore, initiative was 

welcome at the lessons of manual 

labor. As a result of the fact that the 

children’s independence is not limited, 

they “feel themselves as creators, con-

querors of the crude matter into which 

they have embodied their thought; they 

turn into living, independent, creative 

personalities” [9, p. 39]. 

Education of an independent 

person, or independence of living as 

a “certain sum total of the necessary 

living skills giving a chance to do 

without anybody’s help” [9, p. 39] 

is one of the main goals which is 

achieved via organization of the 

child’s life without nurses or maids. 

Communication with parents 

The parents had an opportunity 

to see their children at specially 

allotted hours. A leave home was 

possible on the permission of the 

headmaster depending on the psy-

chological state of the pupil. 

The children were allowed to 

have family photos, books, albums, 

stationary, camera, games, and toys. 

The sweets brought to the child 

went to the common buffet, and the 

child treated other pupils to them in 

the dining room. 

The parents received infor-

mation about their children once a 

month; and three times a year they 

were informed about their progress. 

The children wrote letters to 

their parents every week.
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Scientific-experimental work 

of V.P. Kashchenko  

at the sanatorium 

A.V. Kashchenko recollected that 

alongside educational-pedagogical 

activity, father carried out scien-

tific-experimental work in which 

G. I. Rossolimo participated as con-

sultant. 

Kh. S. Zamskiy quotes the me-

moires of the famous olygophreno-

pedagogue A. N. Graborov who had 

visited the V.P. Kashchenko sanato-

rium school: “The thing that sur-

prised me during my first visit to 

the V.P. Kashchenko sanatorium 

school was the well-thought-out 

system of work: it was the creative 

research atmosphere which perme-

ated the whole activity of the sana-

torium school and the amazing abil-

ity of Vsevolod Petrovich to make 

his colleague think, search, investi-

gate, and meticulously accumulate 

experience” [as cited in: 6, p. 263]. 

The scientific-research museum 

of pedology and pedagogy of spe-

cial childhood opened at the school 

sanatorium in1918 is worth men-

tioning separately. As Kh. S. Zam-

skiy wrote later, it was “a unique 

institution the goal of which was 

popularization of the issues of 

defectology and methods of teach-

ing non-typical children, demon-

stration of learning and visual aids, 

and exhibition of the objects made 

by children” (italics added – M.S.) 

[4, p. 105]. 

Information about the museum 

was included in the Moscow Muse-

um Guide published in 1926 [13]. 

It is necessary to note that accord-

ing to V.P. Kashchenko, the term 

children’s deficiency is narrower 

than the term exclusiveness as defi-

ciency means deviation towards 

disability, whereas exclusiveness 

can mean both deficit and abun-

dance. Nevertheless, he used them 

as synonyms and stressed: “The 

difference between exclusiveness 

(deficiency) and norm <…> is in-

terpreted as a difference only in the 

quantity, in the degree, but not in 

quality [10, p. 8]. 

There were three main sections in 

the museum: child studies, medical 

(rehabilitation) pedagogy, and chil-

dren’s labor and creativity. V.P. Ka-

shchenko believed that the task of 

the child studies section was to ac-

quaint those interested with the 

methods of pedological research 

and the typology of exclusive child-

hood: there were materials both 

about gifted and talented children 

with disposition or temperament 

problems, and about children with 

intellectual disabilities. Special at-

tention was paid to children’s crea-

tivity – children’s drawings, objects 

made of wood and clay, and literary 

works were collected and exhibited. 

The section of rehabilitation peda-

gogy reflected the experience ac-

cumulated in the sanatorium (results 

of medical and psychological exam-

ination of the children and rehabili-
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tation work) and gave an opportuni-

ty to look through the collection of 

special methods guides worked out 

by the personnel of the sanatorium. 

The section of children’s labor and 

creativity acquainted visitors with 

the methods of learning drawing, 

with various kinds of creative activ-

ity (carving on wood, woodburning, 

weaving, etc.), and with amateur 

theatrical activity (models, scenery, 

costumes), etc. 

The museum had no future: ac-

cording to V.P. Kashchenko it was 

destroyed. 

In 1918 (the data are quoted 

from the book: Kh. S. Zamskiy. Um-

stvenno otstalyye deti: istoriya ikh 

izucheniya, vospitaniya i obuche-

niya s drevnikh vremen do serediny 

XX veka [Children with intellectual 

disability: History of the study, up-

bringing and education from ancient 

times to the mid 20th century], [6]), 

the House for Child Studies was 

opened on the base of the sanatori-

um, which was reorganized in 1921 

into a medico-pedagogical clinic 

and in 1923-1924 – into the Medi-

co-Pedagogical Experimental Cen-

ter headed by V.P. Kashchenko. 

Later on, the Experimental 

Defectological Institute was found-

ed on its base; some time later (in 

1934) it was reorganized into the 

Scientific-Practical Institute of Spe-

cial Schools and Children’s Homes, 

and in 1943 – into the Scientific-

Research Institute of Defectology of 

the Academy of Pedagogical Sci-

ences of the RSFSR (now Institute 

of Special Pedagogy of the Russian 

Academy of Sciences). 

The sanatorium school in the life 

of V.P. Kashchenko. 

Dismissal from office 

V.P. Kashchenko was dismissed 

from his office of Director of the 

Medico-Pedagogical Experimental 

Center in 1926. A.V. Kashchenko 

wrote in her memoires that the offi-

cial policy towards the old members 

of the staff changed in 1926. Anna 

Vsevolodovna was dismissed first, 

and Vsevolod Petrovich was dis-

missed some time later. “It was a 

hard blow for Father, because he 

was not only director but also the 

founder of this institution. It was his 

child, brought up with his love and 

energy. 

It is in this sad and tragic way 

that his work in the Medico-

Pedagogical Experimental Center 

organized on the base of the sanato-

rium school came to an end in 

1926” [7, № 5, p. 6]. 

A.V. Kashchenko provides 

some facts from the future life of 

the pupils of the sanatorium whom 

the Revolution and the Civil War 

scattered across the globe. Some of 

them maintained friendly relations 

with Vsevolod Petrovich and Anna 

Vsevolodovna Kashchenko.
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Medical pedagogy  

of V.P. Kashchenko 

In his book “19 Years’ Experi-

ence of a Special Medico-Pedago-

gical Institution of RSFSR – Medi-

co-Pedagogical Center of Narkom-

pros in Moscow” [10, p. 7] (it is the 

second edition of the book, the first 

one was published in 1926), V.P. Ka-

shchenko wrote: “The social charac-

ter of pedagogical treatment of ex-

clusiveness (deficiency) is the most 

typical feature of modern medical 

pedagogy, upon which it builds up 

its knowledge” [10, p. 6]. Speaking 

about the specificity of the institu-

tion, V.P. Kashchenko underlines 

the special methods it uses: the 

same as teaching the blind and the 

deaf needs certain special tech-

niques, teaching and upbringing of 

children with intellectual disabilities 

and temperament disorders presup-

pose certain approaches to the child. 

<…> As far as tasks of the ped-

agogical activity of the clinic are 

concerned, the basis is the same as 

in typical school. This basic task is 

to bring up a socially holistic per-

sonality of the child. But the clinic 

has one more additional task – to 

ensure rehabilitation of the disabili-

ties of this personality. 

In fact, we can say that medical 

pedagogy includes the whole sys-

tem of social pedagogy plus a cer-

tain specific addition” [10, p. 7]. 

In the 30s, V.P. Kashchenko 

prepared the book “Pedagogical 

Rehabilitation” for print, which was 

published almost 60 years later – in 

1992. The book presents the analy-

sis of the practical experience col-

lected by the author through the prism 

of medical pedagogy. V.P. Ka-

shchenko appeals to the pedagogues 

working “with the defective child, 

with the exclusive child, with the 

child difficult to educate, socially 

neglected, socially unsettled, suffer-

ing from a more or less severe “so-

cial twist” [8, p. 202]. And he spe-

cially stresses that the children with 

temperament disorders attend mass 

schools and kindergartens; there-

fore, each pedagogue should pos-

sess the necessary knowledge for 

their rehabilitation. 

V.P. Kashchenko enumerates 

the principles of medical pedagogy: 

– social necessity and social na-

ture of the creative work of the ped-

agogue in general and the peda-

gogue-defectologist in particular; 

– measures against personality 

deficiency are really true and valid 

means; 

– management of the environment 

and control of a particular social 

situation constitute the task of the 

pedagogue; the potential of educa-

tion is enormous: “it can both ruin 

the child socially and it may turn 

them into a socially valuable per-

sonality” [8, p. 206]; 

– combination of the pedagogical 

work with the exclusive child with 

constant and continuous activity 

towards their study: it is necessary 



142 Special Education. 2018. № 4 

to “know the child – to know them 

deeper and better than we know the 

construction of the machines we 

work with, <…> to know the meth-

ods and techniques of their educa-

tion like we know the rules of ma-

chine operation [8, p. 23]; 

– cooperation between the peda-

gogue and the doctor. 

V.P. Kashchenko envisaged that 

the problem of difficult (exclusive, 

deficient) children would be hardly 

solved even in the distant future, 

which, nevertheless, did not prevent 

him from believing that “the prob-

lem would be overcome, that the 

medical and pedagogical measures 

aimed at correction and rehabilita-

tion of the defects of psychological 

and physical development of chil-

dren would be successful in the 

long run” [8, p. 25]. 

The book is concluded with the 

words: “Education institutions and 

faculties for training pedagogues-

specialists are opened, <…> medi-

co-pedagogical institutions are 

formed, scientific-popular work is 

conducted among the population, 

and the corresponding literature is 

published. To all this, the author 

has made his contribution and is 

happy to realize that it has been 

useful, that the seeds he sowed have 

sprouted, and the life fully devoted 

to higher human motivation has not 

been lived in vain. 

When I write these lines, I see 

the eyes of not only the readers of 

today but also those who will open 

my book tomorrow; <…> many 

things written on its pages may be-

come outdated, may need specifica-

tion, or even complete change. 

<…> But still I am absolutely posi-

tive that the thoughtful reader will 

find useful things in my writings 

even in the future” (italics added – 

M.S.) [8, pp. 200-201]. 

And indeed, the achievements of 

V.P. Kashchenko, although not at 

once, have been highly praised by 

the scholars of next generations. 

The contribution of V.P. Kashchen-

ko was first mentioned by D. I. Az-

bukin in 1947, who called him “one 

of the pioneers in the field of de-

fectology” [1, p. 109]; and in 1959, 

Kh. S. Zamskiy referred V.P. Ka-

shchenko (a brief scientific biog-

raphy was written by Kh. S. Zamskiy 

to the 100th anniversary of V.P. Ka-

shchenko’s birth [5]) “to the group 

of the first scholars of our home 

defectology, the most active fighters 

for general education and upbring-

ing of children with higher nervous 

activity disorders and psychological 

and physical disabilities [4, p. 95]. 

On the eve of the 150th anniver-

sary of Vsevolod Petrovich Ka-

shchenko’s birth these words sound 

as a call to turn to his scientific-

pedagogical legacy providing the 

scholars with safe and valid meth-

ods of rehabilitation of behavior of 

difficult children. 
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